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Section I: Background

The Council of Chief State School Officers’ (CCSSO’s) Accessibility Manual: How to
Select, Administer, and Evaluate Use of Accessibility Supports for Instruction and Assessment of
All Students establishes guidelines for states to use for the selection, administration, and
evaluation of accessibility supports for instruction and assessment of all students, including
students with disabilities, English learners (ELs), ELs with disabilities, and students without an
identified disability or EL status. Accessibility supports discussed herein include both
embedded (digitally-provided) and non-embedded (non-digitally or locally provided),
universal features that are available to all students as they access instructional or
assessment content, and accommodations that are generally available for students for
whom there is documentation on an Individualized Education Program (IEP) or Section
504 accommaodation plan. Approaches to these supports may vary depending on state or
assessment consortium contexts as well as nature of assessments — be they content assessments,
English language proficiency (ELP) assessments, or alternate assessments.

Recent educational reforms have brought about many changes in approaches to accessibility.
These new approaches provide an opportunity for students who may not have received
accommodations in the past to now benefit from needed accessibility supports employed in
instruction and on assessments due to rapidly developing technologies. This manual has been
customized to reflect current South Carolina state-level accessibility policies and practices that
support students with diverse needs and characteristics and account for instructional and
assessment implications, particularly when differentiating among content, ELP, and alternate
assessments.

This manual does not establish specific accessibility policies, but rather summarizes current body
of knowledge on accessibility supports and highlights a decision-making process that can be
used for effective selection, administration, and evaluation of various accessibility features and
accommodations.

The CCSSO Accessibility Manual: How to Select, Administer, and Evaluate Use of Accessibility
Supports for Instruction and Assessment of All Students represents the best thinking up to the
point of publication. We continue to learn more about the effective education of all students
every day, and we expect these materials to evolve and improve continuously.

The state of South Carolina allows appropriate accommodations on statewide assessments, so
long as they do not interfere with the construct being measured. Local school districts must
ensure that procedures are in place to accommodate the needs of students with disabilities in
statewide and district-wide assessments. The participation of students with disabilities in these
assessment programs should lead to improved teaching and learning. Participation in assessment
goes hand-in-hand with access to the general education curriculum.
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Intended Audience and Recommended Use

The South Carolina Accessibility Support Document: How to Select, Administer, and Evaluate
Use of Accessibility Supports for Instruction and Assessment of All Students is intended for
general, English as a second language (ESL)/bilingual, and special education teachers, school
administrators, test administrators, school coordinators, and related services personnel to use in
administering accessibility supports for those students who need them. The manual is also
intended for assessment staff and administrators serving all students who currently have the
potential to benefit from these accessibility supports on their paths to college and career
readiness.

The manual applies to all students who use accessibility supports (universal supports and
accommodations) for instruction and assessment. The manual emphasizes an individualized
approach to the implementation of accessibility practices for those students who have diverse
needs in the classroom. It recognizes the critical connection between accessibility supports in
instruction and accessibility supports during assessment as well as the need to think about
accessibility from the start of educational processes.

This manual presents a multi-tier accessibility framework of universal supports and
accommodations with an understanding that states or other entities may employ different terms
for the multiple tiers or add an additional tier of administrative considerations — practices that are
often included in test administration manuals (e.g., minimizing distractions). It should also be
noted that the same accessibility support may be considered universal in one system and
designated, an administrative consideration, or an accommodation in another system depending
on what construct is the focus of instruction or of an assessment. For example, on an ELP
assessment, some test items for all ELs might contain a text-to-speech support. Thus, what might
be considered to be a specific EL support on a content assessment might be part of the default
test items on an ELP assessment. Additionally, some accessibility supports allowable on content
assessments may be prohibited on ELP or alternate assessments, or vice versa.

This manual also includes considerations for students who participate in alternate assessments to
assist educators with the process of including this population of students in meaningful
educational practices.

The manual outlines a five-step decision-making process for administering accessibility
supports. Figure 1 highlights the five steps discussed in the manual.
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Recognizing Accessibility Needs for All Students

In the context of new technology-based instruction and assessments, various accessibility
supports are available for students to meet their individualized needs and preferences. These new
individualized approaches to accessibility place greater responsibility on educator teams and
individuals who make decisions about which students need and should receive specific supports
among a variety of accessibility choices. Even those features that are universally available for all
students may not be effective supports for some students if the support has proven to be
distracting in instruction and/or on assessments. Educators should also ensure that students have
ample opportunity to practice using accessibility supports or accessing assessment content
without certain supports if they are only available in instruction.

Several organizations developed educational standards and principles informing the process of
fair and reliable educational approaches. The Standards for Educational and Psychological
Testing jointly developed by the American Educational Research Association, the American
Psychological Association, and the National Council on Measurement in Education represents
guidance on valid, reliable, and fair assessments, as well as operational implications and testing
applications. The Operational Best Practices for Statewide Large-scale Assessment Programs
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developed by the Association of Test Publishers and the Council of Chief State School Officers
addresses both technology-based and paper-based assessments, and covers many areas including
program management, item development and banking, delivery, administration, and scoring and
reporting. The Principles and Characteristics of Inclusive Assessment Systems in Changing
Assessment Landscapes developed by the National Center on Educational Outcomes discusses
inclusion of all students, assessment accessibility, high-quality decision making, implementation
fidelity, public reporting, and continuous improvement of educational practices. States often rely
on these documents when developing effective educational programs.

For the purposes of this manual, the following definitions are used:

Students with disabilities are students who are eligible to receive services identified through the
Individuals with Disabilities Education Act (IDEA) or Section 504 of the Rehabilitation Act.

English learners (ELSs) are students whose native language is not English and who do not yet
possess sufficient English language proficiency to fully access curriculum that is in English.

English learners with disabilities (ELs with disabilities) are students whose native language is
not English, who do not yet possess sufficient English language proficiency to fully access
content that is in English, and who have disabilities under the IDEA or Section 504.

General education students are students who do not have an identified disability or EL status.
Although we understand that students with disabilities, ELs, and ELs with disabilities are also
general education students, we use this term as a simple way to refer to students who do not have
a disability, are not identified as an EL, or who are not identified as an EL with a disability.
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Section I1: Universal Design Approach to Accessibility

This section highlights the Universal Design approach to accessibility currently employed by
many states and consortia: universal supports and accommodations. Educators should be mindful
that other terms sometimes are used to describe these tiers (e.g., universal tools — supports for all
students) or additional tiers (e.g., administrative considerations) that may be used in their district.
Tool 1 (the tools are provided at the end of this document) includes examples of administrative
considerations. It is important to note that, in some instances, the same accessibility support may
belong to different tiers or be prohibited depending on state policies and instructional/assessment
implications. Tools 2-3 include universal features, and accommodations currently used in South
Carolina and federal laws, court cases and federal guidance on student participation.

Universal Supports

Universal supports are accessibility supports that are either embedded or provided digitally
through instructional or assessment technology (e.g., answer choice eliminator), or non-
embedded and provided non-digitally at the local level (e.g., scratch paper). Universal supports
are available to all students as they access instructional or assessment content. Tool 2 includes
embedded and non-embedded universal supports currently used.

Making Decisions About Universal Supports

Although universal supports are generally available to all students, educators may determine that
one or more might be distracting for a particular student, and thus might indicate that the feature
should not be used for the administration of the assessment to the student. Educators may need to
pay special attention to non-embedded universal supports to ensure that they are available to
meet individual student needs.

Additional Accessibility Features

Some accessibility features are available for use by any student for whom the need has been
indicated by an educator (or team of educators including the parents/guardians and the student if
appropriate) who is familiar with the student’s characteristics and needs. Embedded accessibility
features (e.g., color contrast) are provided digitally through instructional or assessment
technology, while non-embedded accessibility features (e.g., magnification device) are provided
locally. Accessibility features must be assigned to a student by trained educators or teams using a
consistent process.
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Making Decisions About Accessibility Supports

Educators (or teams of educators also including parents/guardians and the student if appropriate)
who are familiar with the student’s characteristics and needs should make decisions about
accessibility supports. Decisions should reflect those supports that the student requires and uses
during instruction and for assessments. Student input to the decision, particularly for older
students, is recommended.

For students with IEPs or 504 accommodation plans, their IEP or Section 504 teams should make
decisions on what accessibility supports need to be provided. Districts and schools can use such
planning tools as an Individual Student Assessment Accessibility Profile (ISAAP), a Personal
Needs Profile (PNP), or other similar tools to document which supports (and accommodations, if
applicable) need to be made available to that student.

Accommodations

Accommodations are changes in procedures or materials that ensure equitable access to
instructional and assessment content and generate valid assessment results for students who need
them. Embedded accommaodations (e.g., text-to-speech) are provided digitally through
instructional or assessment technology, while non-embedded features (e.g., scribe) are provided
locally. Accommodations are generally available for students for whom there is a documented
need on an IEP, 504 accommodation plan, or ELL accommodation plan. Tool 3 includes
embedded and non-embedded accommodations currently used in South Carolina as well as their
descriptions and recommendations for use.

Making Decisions About Accommodations

EL teams, IEP teams, and Section 504 plan teams make decisions about accommodations. For
ELs with disabilities, for example, these teams should include an expert in the area of English
language acquisition. These decision makers provide evidence of the need for accommodations
and ensure that they are noted on the IEP, EL, or 504 plan. Tool 5 provides sample student
profiles to assist in determining needed accommodations. Tool 6 highlights the do’s and don’ts
when selecting accessibility supports.
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Section I11: Five-step Decision-making Process

This section describes a five-step process that can be used to make optimal accessibility
decisions for those students who need accessibility supports in the classroom. The five steps
follow:

Step 1: Expect Students to Achieve Grade-level Standards

Step 2: Learn About Accessibility Supports for Instruction and Assessment
Step 3: Identify Accessibility Supports for Instruction and Assessment

Step 4: Administer Accessibility Supports During Instruction and Assessment
Step 5: Evaluate Use of Accessibility Supports in Instruction and Assessment

Step 1: Expect Students to Achieve Grade-level Standards

Education is a basic right for all children in the United States. With legislation aimed at the
inclusion of all students comes the drive to ensure equal access to grade-level standards.
Academic standards are educational targets outlining what students are expected to learn at each
grade level. Teachers ensure that students work toward grade-level standards by using a range of
instructional strategies based on the varied strengths and needs of students. For some students,
accessibility supports are provided during instruction and assessments to help promote equal
access to grade-level content.

Individual educators or teams of educators who are familiar with all characteristics and needs of
students should make instructional and assessment decisions for them. Educators are responsible
for developing, implementing, and improving accessibility practices for students. The following
are the types of educators who may be involved in making accessibility decisions:

e special education teachers or 504 Plan committee representatives

e language educators and facilitators (ESL/bilingual teachers, other ESL/bilingual/migrant
teachers or EL administrators, language acquisition specialists, interpreters)

e assessment officials (test administrators, test coordinators, guidance counselors, reading

specialists)

general education teachers (classroom/content teachers)

bilingual special education practitioners

school administrators (principals, school/district officials)

parents (parents/guardians)

students (if appropriate)

To accomplish the goal of equal access in education:

e every educator must be familiar with standards and accountability systems at the
state and district level;
e every educator must know where to locate standards; and
12|Page
2018 South Carolina Accessibility Manual: How to Select, Administer,
and Evaluate Use of Accessibility Supports for Instruction and
Assessment of All Students



o all general, special, and language educators, as well as other educational
stakeholders must collaborate for successful student access.

All students can work toward grade-level academic content, ELP, or alternate assessment
standards, and should be expected to achieve these standards when the following three conditions
are met:

1. Instruction is provided by teachers who are qualified to teach in the areas
addressed by state standards and who know how to differentiate instruction for
the diverse/specific population of students they are serving;

2. Individualized approaches to instruction and assessment are in place, and
individualized plans are developed for those students who need them; and

3. Appropriate accessibility supports are provided to help students access
instructional and assessment content.

South Carolina College- and Career-Ready State Standards and state-wide assessments that are
based on those standards present an unprecedented opportunity for educators to accomplish the
goal of meaningful inclusion of all students in academic content.

Including All Students in State Assessment Systems

Federal and state laws, legal cases, and federal guidance require that all students be administered
assessments intended to hold schools accountable for the academic performance of students.
Educators must actively engage in a planning process that addresses:

e assurance of the provision of accessibility supports to facilitate student access to
grade-level instruction and state assessments;

e use of alternate assessments to assess the achievement of students with the most
significant cognitive disabilities; and

e use of different assessment formats to assess the achievement of beginner ELs and these
assessments are tailored specifically for ELs at varying developmental, language
proficiency, and academic levels and are aligned with content and achievement standards,
curriculum, and instruction.

Federal and State Laws, Legal Cases, and Federal Guidance Requiring Student
Participation

To effectively support all students in the classroom, educators should be familiar with federal
and state laws, current guidelines, and legal cases that regulate student participation in the
educational processes. These documents are particularly important when serving students with
disabilities, ELs, and ELs with disabilities. Several important laws require the participation of
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these students in standards-based instruction and assessment initiatives. Some of these laws
address solely students with disabilities; others regulate educational policies and practices
exclusively for ELs. Educators should consider both sets of laws when it comes to instruction
and assessment of ELs with disabilities. Tool 4 highlights federal laws, legal cases, and federal
guidance regulating student participation in educational processes.

Equal Access to Grade-level Content

Inclusion of all students in large-scale assessments and grade-level standards is mandated by
both federal and state laws. Educators ensure that students work toward grade-level standards by
using a range of instructional strategies based on the varied strengths and needs of students.
Accessibility supports are provided for students during instruction and assessments to guarantee
equal access to grade-level content. To meet this goal of equal access, educators must be familiar
with standards and accountability systems at the state and district levels as well as locations of
these standards and their updates.

All students can work toward grade-level academic content standards. They will be able to
achieve these standards when instruction is provided by teachers who are qualified to teach in the
content areas addressed by state standards and who know how to differentiate instruction for
diverse learners. Meaningful access of grade-level content by diverse students is also made
possible by appropriately selected accommodations. Additionally, to secure successful student
access to grade-level content, ESL/bilingual educators, special educators, and their general
education counterparts must collaborate when making accessibility decisions.

Current Practice and Beyond

Decisions regarding the methods of assessing students with disabilities must be made on an
individual basis by a student’s Individualized Education Program (IEP) team or 504
Accommodations Plan team and must be documented in the IEP or 504 Plan. The IEP or 504
Plan team, which includes the parent as an equal participant, is responsible for determining
how individual students with disabilities participate in statewide and district-wide assessment
programs, not whether they will participate.

To determine if an accommaodation is required for the student to demonstrate what he or she
knows without the interference of the disability, the IEP or 504 Plan team should carefully
review the student’s present level of performance, IEP goals and objectives, teacher-collected
data on the impact of accommodations that are used in the classroom, and reports from general
and special education teachers.

As the first option, the IEP or 504 plan team should consider the statewide or district-wide
assessment without accommodations.
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Decisions about accommodations and alternate assessment must be made on an individual
student basis, not on the basis of category of disability or administrative convenience.

Teams should review the accommodations that the student currently uses to access the general
curriculum and determine if some or all of these accommodations are necessary for the student
to participate in the statewide or district-wide assessment. It is also important to review teacher
- collected data to document the effectiveness of these accommodations and whether they have
had a positive impact on both student access to the curriculum and student achievement.

Testing accommodations should be those typically used to access the general curriculum
during routine instruction. The team should be aware that if an accommodation is unfamiliar to
a student, recommending its use may result in the assessment of the student’s ability to use the
accommodation rather than the assessment of his or her knowledge and skills.

It is important for teams to be aware that some instructional accommodations may not be
appropriate for state standardized assessments as they may change what is tested resulting in
invalid scores.

IEP Teams must be familiar with the Test Administration Manuals (TAMSs) for each South
Carolina state assessment in order to determine if an instructional accommodation may be
used with the assessment. Each TAM includes an Appendix C with information on standard
and non-standard accommodations and specific procedures for using accommodations on the
assessment.

The above referenced TAMs may be accessed on the SCDE website at:
https://ed.sc.gov/tests/assessment-information/

Step 2: Learn About Accessibility Supports for Instruction and Assessment

Current technology enables educators to introduce computer-based instruction and assessment
accessibility supports that facilitate individualized educational processes. The purpose of these
supports is to reduce or eliminate the effects of students’ barriers that prevent them from
demonstrating what they know and can do. Accessibility supports provided in the classroom
do not reduce expectations for learning. The Universal Design approach — universal supports
and accommodations — empower students with a multitude of choices, enabling them to access
instructional and assessment content effectively.

Accessibility supports provided to a student during state assessments, such as universal supports
(e.g., highlighting tools) or accommodations (e.g., oral administration), must also be provided
during classroom instruction, classroom assessments, and district assessments; however, some
instructional accessibility supports may not be appropriate for use on certain statewide
assessments. In other cases, accessibility supports provided on assessments may be slightly
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different from those provided in the classroom (e.g., digital notetaking on an assessment). It is
important that educators help students become familiar with the supports provided through the
technology platform so that students are not using these tools for the first time on test day.

It is critical that educators become familiar with state policies about the appropriate use of
accessibility supports during assessments. In the age of technology-mediated educational
practices, accessibility supports facilitate instruction and assessment of students effectively
if they are selected and used properly.

Typically, accessibility support use may not begin and end in the school setting, but this may
vary depending on the individual. Also, some universal support features may not be needed for
some students if they interfere with student performance. As students become more proficient in
instructional content, their need for some accessibility supports may decrease. For instance, ELs
may not need native language supports as their English language proficiency increases.
Accessibility supports for instruction and assessment are integrally intertwined.

When determining accessibility supports for ELP assessments, it is important to remember that
ELP assessments and content area assessments measure different constructs, and therefore,
different accessibility supports may be allowed for each. This approach is also true for alternate
assessments.

SOUTH CAROLINA STATE ASSESSMENTS
The test administration manuals for each of these assessments are available on the SCDE Web
site. Appendix C of each manual provides details regarding standard and non-standard
accommodations for the assessments and procedures for using accommodations on the
assessment. Educators should refer to the Test Administration Manual for each specific
assessment for the administration procedures.

South Carolina College-and Career Ready Assessment (SC READY)

The South Carolina College- and Career-Ready Assessment is a statewide assessment that
includes tests in English Language Arts (ELA) and mathematics administered to students in
grades 3-8. All students in grades 3-8 are required to participate in the SC READY, except
those who qualify to participate in the Alternate Assessment. SC READY test items are
aligned to the South Carolina College- and Career-Ready Standards for English language arts
and for mathematics.

South Carolina Palmetto Assessment of State Standards (SCPASS)

The South Carolina Palmetto Assessment of State Standards (SCPASS) is a statewide
assessment administered to students in grades four, six and eight in science and grades five
and seven in social studies. All students in these grade levels are required to take the SCPASS,
except those who qualify to participate in the Alternate Assessment.
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End-of-Course Examination Program (EOCEP)

The End-of-Course Examination Program (EOCEP) is a statewide assessment program for
high school in English/language arts, mathematics, science and social studies. To meet state
and federal accountability requirements, the EOCEP in English/language arts, mathematics,
and science must be administered to all public school students, including those students as
required by the federal Individuals with Disabilities Education Improvement Act (IDEA) and
by Title 1 of the Elementary and Secondary Education Act (ESEA). The EOCEP scores count
20 percent in the calculation of the student’s final grade in the course. High school EOCEP
courses currently include English 1, Algebra 1, U.S. History and the Constitution, and
Biology. These assessments are also used for state and federal accountability. All students
must take the EOCEP or the alternate assessment, as specified by the IEP team.

ACCESS for ELLs

All students in grades K-12 who are determined to have limited English proficiency— based
upon the completion of a Home Language Survey and the initial assessment of their English
proficiency—must take ACCESS for ELLs during the annual testing window. Students must
continue to take ACCESS for ELLs until they have scored at least 4.4 Overall and at least a
4.0 in each domain assessed (Listening, Reading, Speaking and Writing).

South Carolina Alternate Assessment (SC-ALT)

The SC-Alt is the state alternate assessment on alternate achievement standards (AA- AAS).
This assessment is administered to students who meet the participation criteria as determined
by their IEP team.

The assessment is linked to the state grade- level content standards at a less complex level.
These linkages are described in the Prioritized Standards, which are the foundation for the
assessment and instruction.

Student performance is included in the district calculations for state accountability (Report
Card).

The IEP team may decide that an alternate assessment is appropriate if the student meets the
criteria for alternate assessment. To document that alternate assessment is appropriate for an
individual student, the IEP team should review all important information about the student
over multiple school years and multiple instructional settings (e.g., school, home, community)
and determine that the student meets all of the following criteria:

o the student demonstrates a significant cognitive disability and deficit in adaptive skills,
which result in performance that is substantially below grade-level achievement
expectations even with the use of accommodations and non-standard accommaodation;

e the student accesses the state approved academic standards at less complex levels and
with extensively modified instruction;
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e the student has current adaptive skills requiring extensive direct instruction and
practice in multiple settings to accomplish the application and transfer of skills
necessary for application in school, work, home, and community environments;

e the student is unable to apply or use academic skills across natural settings when
instructed solely or primarily through classroom instruction;

e the student’s inability to achieve the state grade-level achievement expectations is not
the result of excessive or extended absences or social, cultural, or economic
differences.

National Assessment of Educational Progress (NAEP)

The National Assessment of Educational Progress (NAEP) is designed to measure what
students know and can do in various subject areas both on a national and state level. State-
level results tell us about student achievement in South Carolina and allow for comparisons
with other states and the nation. Individual and school-level scores are not generated, results
are reported at the national and state level for populations and demographic groups within
those populations.

The selection, administration, and evaluation of accommodations for instruction and assessment
are the focus of this document. Since assessment and instructional accommodations must be the
same for individual students, guidelines for selecting accommodations for instruction and
assessment are the same. However, this document provides complete guidelines only for
administering and evaluating the effectiveness of assessment accommodations.

Meaningful collaboration among classroom teachers, school administrators, assessment officials,
parents, and students can work to guarantee beneficial instruction and assessment of students.
Educators should coordinate their accessibility approaches in the classroom through ongoing
interaction and collaboration with each other.

Universal Design Implications

Universal design principles address policies and practices that are intended to improve access to
learning and assessments for all students. Universal design principles are important to the
development and review of instructional and assessment content because some ways of
presenting content make it difficult for some students to show what they know. When educators
employ universal design techniques, they can gain a more accurate understanding of what
students know and can do. Universal design techniques should be applied consistently in
instruction and assessments. In contrast to retrofitting, these techniques are integrated in
instruction and assessment from the start. Educators should consider the following principles of
universal design:

e inclusion of diverse student populations;
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precisely defined instructional and assessment constructs;
maximally accessible, non-biased content;

compatibility with accommodations;

simple, clear, and intuitive instructions and procedures;

e maximum readability and comprehensibility; and

e maximum legibility.

Universally-designed instructional and assessment content may reduce the need for
accommodations and for alternate assessments. Nevertheless, universal design cannot completely
eliminate the need for accommodations or for alternate assessments. Universal design can
provide educators with more valid inferences about the achievement levels of all students.

Universal design of assessments does not simply mean that instruction and assessments are
carried out in a computer-based environment. With greater implementation of technological
solutions, thinking about accommodations and universal design may change. Traditionally,
educators have thought of universal design as coming first, and accommodations being applied
during instruction and assessment. With current technology, educational stakeholders can build
some accommodations into the design of instructional and assessment content itself and redefine
some accommodations as universal supports to empower greater numbers of students with
optimal accessibility options.

Considerations for Use of Accommodations in Instruction and Assessment

Accommodations are practices and procedures that ensure that educators, as well as students and
parents, have a valid measure of what students with disabilities know and can do.
Accommodations use begins in the classroom. In addition, students with IEPs, students with 504
Accommodation Plans, and EL students may also be provided with assessment accommodations.
Accommodations do not reduce expectations for learning.

Accommodations provided to a student during state assessments must also be provided during
classroom instruction, classroom assessments, and district assessments. However, some
instructional accommodations may not be appropriate for use on certain statewide assessments. It
is critical that educators become familiar with South Carolina policies about the appropriate use
of accommodations during assessments.

Accommodations are intended to reduce or even eliminate the effects of a student’s disability;
they do not reduce learning expectations. The accommodations provided to a student must be the
same used routinely in classroom instruction, classroom assessments, and district/state
assessments. There may be consequences for the use of some accommodations during state
assessments. IEP and 504 teams should determine the accommodations a student needs (for
access) as opposed to ones which provide benefit (increasing already passing scores).
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Typically, accommodations use does not begin and end in school. Students who use
accommodations will generally also need them at home, in the community, and as they get older,
in postsecondary education and at work.

Description of Accommodations Categories

Accommodations are commonly categorized in five ways: presentation, response, setting,
timing, and scheduling.

Presentation Accommodations: A student may require that the test be presented in a
different manner such as oral administration, Braille, or sign language.

Response Accommodations: A student may require an alternative method of
responding to a test question, such as the nonverbal indication of multiple-choice questions.

Setting Accommodations: A student may require that the statewide assessment be
administered in a setting appropriate to the student’s individual needs, such as an individual
administration.

Timing: Most South Carolina statewide assessments are not timed tests. A student may
take as long as needed to complete each test during the school day when possible. To maintain
security, a monitor in addition to the test administrator is required when a student is receiving
any timing accommaodation.

Scheduling: A student may take portions of the statewide assessments over several
days, as long as all testing is completed by the last day of make-up testing. Students may not
go back to previously completed sections of the test.

Who is Involved in Accommodations Decisions?

IEP and 504 Plan teams must make assessment and accommodation decisions for students
based on individual need in accordance with state and federal guidelines. Students with IEPs
and 504 Plans must be provided accommodations based on individual need as long as the
accommodations do not invalidate the assessment. Accommodations must be documented in
IEPs and 504 Plans.

IEP Team Considerations for Instructional Accommodations

To ensure that all students are engaged in standards-based instruction and assessments, every
educator must be knowledgeable about the state and district academic standards and
assessments. Effective decision making about the provision of appropriate accessibility
supports begins with making appropriate instructional decisions. In turn, optimal instructional
decision making is facilitated by gathering and reviewing reliable information about the
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student’s access needs, disability, English language proficiency, and present level of
performance in relation to local and state academic standards.

IEP team decisions regarding accommodations should be based on individual characteristics
and student needs. Making blanket decisions for groups of students at particular language
acquisition levels or with particular disabilities is not appropriate. When individualized
accessibility decisions are made thoughtfully, they can advance equal opportunities for
students to participate in the general education curriculum.

The IEP team should consider the following decision-making process for providing
accessibility supports which should include consideration of at least these three factors:

1. Student characteristics — Category of disability, level of language proficiency,
accessibility supports used in classroom instruction/assessments to access and perform
on academic standards and state tests.

2. Classroom instruction and assessment tasks — Knowledge about what tasks are
required in instruction and on state assessments and ways to remove physical and/or
other barriers to a student’s ability to perform those tasks.

3. Accessibility policy — Accessibility policy for an assessment or for part of an
assessment and consequences of decisions.

For both instruction and assessment, some administrative resources and strategies, such as testing
at the time beneficial to a student, should be allowable for all students, and therefore often are
not classified as accessibility features or accommodations, although some states and consortia
classify some of these considerations (e.g., breaks) as universal features. These administrative
considerations are often addressed in test administration documents and should be used
whenever possible for all students. Tool 1 includes administrative considerations available in
South Carolina.

Non-Standard Accommodations or Modifications in Instruction and Assessment

Accessibility supports (Universal supports and accommodations) do not reduce learning
expectations. They meet specific needs of students in instruction and assessment and enable
educators to know that measures of a student’s work produce valid results.

Standard accommodations are available to students with a documented disability and based on
need. Standard accommodations do not reduce learning expectations or alter the construct that is
being assessed.

Non-standard accommodations or modifications refer to practices or materials that change,
lower, or reduce state-required learning expectations. Non-standard accommodations or
modifications may change the underlying construct of an assessment. Examples of non-standard
accommodations or modifications include
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e requiring a student to learn less material (e.g., fewer objectives, shorter units or
lessons, fewer pages or problems),

e reducing assignments and assessments so a student only needs to complete the
easiest problems or items,

e using an accessibility support that invalidates the intended construct,

e revising assignments or assessments to make them easier (e.g., crossing out half
of the response choices on a multiple-choice test so that a student only has to
pick from two options instead of four), or

e giving a student hints or clues to correct responses on assignments and tests.

Providing non-standard accommodations or modifications to students during classroom
instruction and classroom assessments may have the unintended consequence of reducing their
opportunity to learn critical content. Nevertheless, non-standard accommodations or
modifications can be used in instruction as long as students do not expect that these non-standard
accommodations or modifications will transfer to a state assessment. If students have not had
access to critical, assessed content, they may be at risk for not meeting graduation requirements.
Providing a student with a non-standard accommodations or modifications during a state
accountability assessment may constitute a test irregularity, invalidate test scores, and
result in an investigation into the school’s or district’s testing practices.

The State Board of Education Regulations 43-100 (2015) state that not providing
accommodations (to include customized test forms) as specified for students with IEPs or 504
Plans or providing more accommaodations than specified are considered breaches of
professional ethics that may jeopardize the validity of the inferences made on the basis of test
data. As such, these actions are viewed as security violations that could result in criminal
prosecution and/or disciplinary action to an educator’s professional certificate.

In the event of a test security violation involving testing accommodations for students
with disabilities, the DTC must report the test security violation in accordance with the
procedures outlined in the Test Administrator Manual (TAM). In addition, the
school/district must convene the IEP/504 Plan team to review the test security violation.

During the meeting of the IEP/504 Plan team, the team may consider only the testing
accommodations as written in the IEP/504 Plan and may not change the accommodations
specified in the plans. The IEP or 504 Plan team must address the test security violation as
follows:

e If astudent received a non-standard accommodation that is not specified in the
IEP/504 Plan, the team must invalidate the test administration.

e If a student received a standard accommodation that is not specified in the IEP/504
Plan, the team must determine if the unauthorized accommodation would cause the test
score to be invalid.

e If astudent did not receive a standard or non-standard accommodation that is
specified in the IEP/504 Plan, the team must determine whether the test score would be
valid without the specified accommodation and/or non-standard accommodation.
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If the IEP/504 Plan team determines that the test administration is:
e valid; the test is to be scored.
e not valid; the school/district must invalidate the score.

Refer to the assessment specific Test Administrator Manual (TAM) for additional information,
located on the South Carolina Department of Education website at:
https://ed.sc.gov/tests/assessment-information/

Instructional Accessibility Supports

To optimize students’ educational experiences, educators should hold regular meetings to
coordinate their instructional approaches. Every educator needs to be familiar with state policies.
Educators should consider

e Student characteristics and needs;

e Instructional tasks expected of students to demonstrate proficiency in grade-level state
standards; and

e Consistency between accessibility supports used for classroom instruction and those used
on assessments.

Educators should ask: What are the student’s specific instruction and assessment needs? How
might student access to curriculum, instruction, and assessment be supported with the goal of
developing student independence? Does the student really not need some universal features?
Does the student need any universal support or accommodations? A student may not be receiving
an accessibility support he or she really needs or may be receiving too many. Research indicates
that more is not necessarily better, and that providing students with accessibility supports that are
not truly needed may have a negative impact on performance. The better approach is to focus on
a student’s identified needs within the general education curriculum.

To ensure that all students are engaged in standards-based instruction, their educators should
consider their unique needs and characteristics when making instructional accessibility decisions.
For ELs with disabilities for example, IEP team members should consider the degree of each
student’s language- and disability-related needs. As shown in Figure 2, accessibility decisions
should be individualized based on the particular language- and disability-related challenges faced
by ELs with disabilities. Students with high English language needs and low disability-related
needs will require more language-based supports while their counterparts with high disability-
related needs and low English language needs will require more supports that remove disability-
related barriers. At the same time, students with high English language needs and high disability-
related needs will benefit from more intensive language- and disability-related supports while
students with low English language needs and low disability-related needs will require fewer
supports that alleviate linguistic and disability-related assessment challenges.
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Figure 2. English Language- and Disability-related Needs Affecting Accessibility Decisions

High English High English
language needs language needs
Low disability- High disability-
related needs related needs

Low English Low English
language needs language needs
Low disability- High disability-
related needs related needs

Source: Shyyan, Christensen, Touchette, Lightborne, Gholson, and Burton, 2013. Reprinted with
permission.

This approach of accounting for varying English language- and disability-related needs for ELs
with disabilities was developed to reinforce the idea that students in each of the four sections will
require different instructional support. Moreover, variability within each section should be taken
into account, and students’ individualized needs should be addressed on an individual basis. This
approach also aims to reiterate that educators should fully account for the complexity of
both language and disability implications during the instruction and assessment of ELs
with disabilities. See Tool 5 for sample student profiles and related questions associated with
each quadrant.

Step 3: Identify Accessibility Supports for Instruction and Assessment

To ensure that all students are engaged in standards-based instruction and assessments, every
educator must be knowledgeable about the state and district academic standards and assessments.
Effective decision making about the provision of appropriate accessibility supports begins with
making appropriate instructional decisions. In turn, optimal instructional decision making is
facilitated by gathering and reviewing reliable information about the student’s access needs,
disability, English language proficiency, and present level of performance in relation to local and
state academic standards.
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Decisions should be based on individual characteristics and needs. Making blanket decisions
for groups of students at particular language acquisition levels or with particular
disabilities is not appropriate. When individualized accessibility decisions are made
thoughtfully, they can advance equal opportunities for students to participate in the general
education curriculum.

The South Carolina Department of Education has assessment support guidance that should be
used to identify students who may use certain accessibility supports on state-wide assessments.
Information can be found at https://ed.sc.gov/. Students’ needs and preferences are probably the
most important criteria that should be considered when making optimal accessibility decisions.
However, other academic-related criteria, such as English language proficiency test results,
disability needs, oral proficiency in English and other languages, literacy levels in English and
native language, implications of special education programs, the kind of education the student
received before coming to the U.S. (e.g., evidence of limited or interrupted formal education),
the time spent in English speaking schools, the time spent in your state, performance on other
assessments, the resources available to students in their native languages, or the student’s
cultural background may also help educators determine which accessibility supports should be
used. It is also important to remember that certain accessibility supports may be used on some
types of assessments but are prohibited on other types because they have the potential to
invalidate the measured construct. Thus, such linguistic supports as glossaries may be helpful on
content assessments but would compromise English language proficiency assessment results.

Documenting Accessibility Supports for All Students

To ensure continuous monitoring and improvement of accessibility approaches, educators should
document how students use accessibility supports. Documenting what universal support (if any)
are utilized for each particular student and what accommaodations are available to this student
will enable educators to make more informed decisions based on longitudinal data about
accessibility supports. Educators should ensure that there are mechanisms of collecting these
data to inform their instruction and assessment practices.

Documenting Accessibility Supports Under IDEA

For ELs with disabilities served under IDEA, determining appropriate instructional and
assessment accessibility supports should not pose any particular problems for educators who
follow appropriate educational practices. With information obtained from the required summary
of the student’s Present Levels of Academic Achievement and Functional Performance
(PLAAFP), the process of identifying and documenting accessibility supports should be a fairly
straightforward event. The PLAAFP is a federal requirement in which team members must state
“how the child’s disability affects the child’s involvement and progress in the general education
curriculum” [20 U.S.C § 1414 (d) (1) (A) (i) (1) (aa)].
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Depending on the design and overall format of a typical IEP, there are potentially three areas in
which accessibility supports can be addressed:

1. “Consideration of Special Factors” [20 U.S.C 8§ 1414 (d) (3) (B)]. This is where
communication and assistive technology supports are considered.

2. “Supplementary Aids and Services” [20 U.S.C 8 1402 (33) and 20 U.S.C § 1414 (d) (1)
(A) (1)]. This area of the IEP includes “aids, services, and other supports that are provided
in regular education classes or other education-related settings to enable children with
disabilities to be educated with nondisabled children to the maximum extent appropriate.

3. “Participation in Assessments” [20 U.S.C 8 1412 (a) (16)]. This section of the IEP
documents accommaodations needed to facilitate the participation of students with
disabilities in general state and district-wide assessments.

2

Current Special Education Process Guide for South Carolina
The purpose of the Special Education Process Guide is to provide comprehensive information
on State Board of Education regulation 43-243.

This guide provides the South Carolina Department of Education’s interpretation of various
statutory provisions and does not impose any requirements beyond those included in federal
and state laws and regulations. In addition, it does not create or confer any rights for or on any
person.

Please use this Process Guide as a:

Structured process for implementing special education policies;

Reference for answering questions;

Staff development tool; and

Source for resources of support and assistance.

It is a living document and will be updated on a regular basis as South Carolina receives
further guidance from the United States Department of Education, Office of Special Education
Programs, results of court decisions, and changes in state statute. This document includes a
date to help ensure that you are referencing the most recent version. For the South Carolina
special education regulations, please consult State Board of Education regulation 43-243 at
https://ed.sc.gov/state-board/state-board-of-education/additional-resources/regulations-table-
of-contents/.

The Special Education Process Guide for South Carolina can be found on the South Carolina
Department of Education’s website at http://ed.sc.gov/scdoe/assets/File/districts-
schools/special-ed-services/Special%20Ed%20Process%20Guide%20SEPG-2013.pdf

Documenting Accessibility Supports on a Student’s 504 Plan

Section 504 of the Rehabilitation Act of 1973 requires public schools to provide certain
accessibility supports to students with disabilities even if they do not qualify for special
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education services under IDEA. The definition of a disability under Section 504 is much broader
than the definition under IDEA. All IDEA students are also covered by Section 504, but not all
Section 504 students are eligible for services under IDEA. Section 504 states

No otherwise qualified individual with a disability in the United States shall, solely by
reason of her or his disability, be excluded from participation in, be denied the benefits
of, or be subjected to discrimination under any program or activity receiving federal
financial assistance. [29 U.S.C. § 794]

Examples of students who may receive accessibility supports or accommodations based on their
504 accommodation plan include students with

allergies or asthma;

attention difficulties;

communicable diseases (e.g., hepatitis);

drug or alcoholic addictions, as long as they are not currently using illegal drugs;
environmental illnesses; or

temporary disabilities from accidents who may need short term hospitalization or
homebound recovery.

Decision-making Process

The decision-making process for providing accessibility supports should include consideration of
at least these three factors:

1. Student characteristics — disabilities, language proficiency, accessibility supports used in
classroom instruction/assessments to access and perform on academic standards and state
tests.

2. Classroom instruction and assessment tasks — knowledge about what tasks are required in
instruction and on state assessments and ways to remove physical and other barriers to a
student’s ability to perform those tasks.

3. Accessibility policy — accessibility policy for an assessment or for part of an assessment
and consequences of decisions.

If multiple accessibility supports are employed by a student, educators should also be cognizant
of the possible interactions of these accessibility supports. For instance, the highlighter might
change colors if the color contrast is turned on.
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Student Characteristics

Selecting accessibility supports for instruction and assessment is the role of a student’s educator
or a team of educators who are familiar with the student’s needs and characteristics.
Accessibility supports should be chosen based on the individual student’s characteristics and the
student’s need for the accessibility supports (see Figure 3). After considering the student’s
individual characteristics, educators should identify inclusion needs that require accessibility
supports. When these accessibility supports are used according to the plan, the student will be
able to demonstrate what he or she knows and can do for both instruction and assessments.
Figure 3. Accessibility Selection Process

r ™\ \
Inclusion Accessibility

Needs Supports

Valid Measure
of What the
Student Knows
and Can Do

The following questions can be used to guide the selection of appropriate accessibility supports
for students assigned such supports for the first time and for students currently using such
supports:

e What are the student’s language learning strengths and areas of further improvement
(applicable to all students, not just ELS)?

e How do the student’s learning needs affect the achievement of grade-level standards?

e What specialized instruction (e.g., learning strategies, organizational skills, reading skills)
does the student need to achieve grade-level standards?

e What accessibility supports will increase the student’s access to instruction and
assessment by addressing the student’s learning needs? These may be new supports or
supports the student is currently using.

e What accessibility supports are regularly used by the student during instruction and
assessments?

e What are the results for assignments and assessments when accessibility supports are
used and not used?

e What is the student’s perception of how well an accessibility support “worked”?

e Are there effective combinations of accessibility supports?
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e What difficulties does the student experience when using accessibility supports?

e What are the perceptions of parents, teachers, and other specialists about how the
accessibility support worked?

e Should the student continue to use an accessibility support, are changes needed, or should
the use of the accessibility support be discontinued?

When matching accessibility supports with students’ needs, educators should consider the
following:

e the student’s willingness to learn to use the accessibility support,
e opportunities to learn how to use the accessibility support in classroom settings, and
e conditions for use on state assessments.

Involving Students in Selecting, Using, and Evaluating Accessibility Supports

It is critical for students to understand their needs and learn self-advocacy strategies for success
in school and throughout life. Some students have had limited experience expressing personal
preferences and advocating for themselves. Speaking out about preferences, particularly in the
presence of “authority figures,” may be a new role for students, one for which they need
guidance and feedback. Educators can play a key role in working with students to advocate for
themselves in the context of selecting, using, and evaluating accessibility supports, making sure
that the right number of supports is selected, and avoiding employing too many or too few
supports.

The more involved students are in the selection process, the more likely they are to use the
selected accessibility supports, especially as they reach adolescence. Their desire to be more
independent increases as well. Self-advocacy skills become critical here. Students need
opportunities to learn which accessibility supports are most helpful for them, and then they need
to learn how to make certain those supports are provided in all of their classes and wherever they
need them outside of school. For instance, students with significant cognitive disabilities, many
of whom do not have sophisticated expressive communication systems, can show teachers
whether they prefer certain supports. It is important to not limit the option of student feedback
and student self-advocacy for those who cannot communicate those preferences easily.

Prior Use of Accessibility Supports

Students are most successful with testing accessibility supports when they have used them prior
to the test. Educators are encouraged to implement accessibility supports in instruction to make
sure these concerns are addressed before the state assessment is administered. Accessibility
supports should not be used for the first time on a state test. Instead, it is important to address
these concerns ahead of time:
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e Plan time for students to learn new accessibility supports.

e Be sure that students know how to use embedded and non-embedded accessibility
supports. For embedded supports, there may be practice or sample items or tutorials for
students to experience prior to test administration.

e Plan for evaluation and improvement of the use of accessibility supports.

Accessibility Supports for Instruction and Assessment

In some cases, accessibility supports used in instruction may not be allowed on a test because
they would invalidate the results of the test. This means that the performance no longer reflects
what the test was designed to measure. In these instances, teachers should be sure to allow
students ample opportunities to perform on classroom tasks and assessments without the use of
the accessibility support.

On some assessments, accessibility supports may be presented in a way that is different from
their variations used during instruction. To facilitate effective assessment processes, teachers
should make sure students are informed of these changes and have a chance to practice the
different accessibility supports prior to the test. This is particularly important for students with
the most significant cognitive disabilities whose instruction often happens offline but who have
to be prepared for taking online assessments.

If the accessibility support is considered a necessary step in scaffolding grade-level content
instruction, having some practice without the support during classroom work would be an
expected strategy to gauge student progress independent of the support and would also provide
students opportunities to practice not using a support before the state assessment. If the
instructional accessibility support is more permanent in nature and is not permitted on a state
assessment, decision makers should consider whether the accessibility support alters what the
test measures. If, after considering these steps, the appropriateness of using an accessibility
support is not clear, educators should contact district or state personnel about its use.

Individual Test Characteristics: Questions to Guide Selection of Accessibility Supports

After considering student characteristics, it is important to look at the task students are being
asked to do on the state or district assessment. The following questions may guide decision
making:

e What are the characteristics of the test my student needs to take? Are the test tasks similar
to classroom assessment tasks or does the student need to have the opportunity to practice
similar tasks prior to testing?
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e Does the student use an accessibility support for a classroom task that is allowed for
similar tasks on the state or district tests?

e Are there other barriers that could be removed by using an accessibility support that is
not already offered or used by the student?

State Accessibility Policies: Maintaining Validity of Assessment Results

When selecting accessibility supports for state assessments, it is important to keep in mind both
the accessibility policies set to maintain the validity of the results of an assessment and to know
the consequences of the decisions. If educators determine that a student should use a certain
accessibility support during an assessment but the student refuses to use the support, the validity
of the assessment results may be compromised.

Consideration of longer term consequences is important as well. For example, as students begin
to make post-secondary choices, these may factor into the nature of accessibility choices open to
them. Educators may want to discuss whether or how this affects decisions about accessibility
for assessments. Educators should also be aware that validity implications are different for ELP
assessments than for content assessments. Accessibility supports, therefore, should be selected in
accordance to whether language proficiency or content area knowledge is being tested.

For South Carolina state assessments, the term non-standard accommodation refers to a change
in the testing environment, procedures, or presentation that may alter the construct that a test
measures or change the meaning of the test scores which results in scores that are not comparable
and does not provide information on how the student performed on grade-level standards. The
student’s permanent record and any other school documents that contain scores from a
non-standard administration must state that the student used non-standard
accommodations. Additionally, the use of non-standard accommodations has implications for
both state and federal accountability calculations.

Details about universal supports, standard and non-standard accommodations for students with
disabilities are available in Appendix C of the Test Administration Manuals (TAM) of each state
testing program.

Educators should plan how and when the student will learn to use each new accessibility support.
They should be certain there is ample time to learn to use instructional and assessment
accessibility supports before an assessment takes place. Finally, they should plan for the ongoing
evaluation and improvement of the student’s use of accessibility features.

Tools 7-15 provide additional information on this step.
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Step 4: Administer Accessibility Supports During Instruction and Assessment

Accessibility During Instruction

Students must be provided selected accessibility supports during instruction that necessitate their
use. An accessibility support should not be used solely during assessments. Accessibility
supports should always be chosen based on a student’s individual characteristics in order to help
them with accessing content meaningfully and equitably.

As South Carolina moves toward providing assessments on technology-based platforms,
educators must make sure that students have opportunities to become familiar with the
technological aspects of the assessment process. In addition to taking practice tests using the
same testing platform, it is also important for educators to provide opportunities for all students
to use technology for learning.

In some cases, teachers may use accessibility supports without realizing that they do, equating
these supports to instructional strategies. It is important that teachers be aware of the range of
accessibility supports available for their students and use these supports appropriately and
consistently in instruction and assessment.

Accessibility During Assessment

Once decisions have been made about providing accessibility supports to meet individual student
needs, the logistics of providing the actual accessibility supports during state and district
assessments must be mapped out. Students’ planning tools (e.g., ISAAP, PNP) should reflect
these decisions to ensure that all required accessibility supports are available on the testing day.
It is essential for all educators to know and understand the requirements and consequences of
district and state assessments, including the use of accessibility supports and related
technologies. It is important to engage the appropriate personnel to plan the logistics and
provision of assessment accessibility supports on the test day.

Providing accessibility supports through the testing platform can ensure that the provision of
accessibility is standardized from student to student and district to district. However, it is
important to monitor the provision of accessibility supports on test day to ensure that supports
are delivered and the technology is working as it should. Teachers should be in communication
with assessment coordinators in a timely manner to ensure that the assessment is properly
programmed and verified with the appropriate accessibility supports for a student.

The same accessibility supports cannot always be used on various types of assessments (content
assessments, ELP assessments, alternate assessments). For instance, stacked translations may be
appropriate on content or alternate assessments but would likely invalidate the measured
construct on ELP assessments.
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Prior to the day of a test, be sure that test administrators and monitors know what accessibility
supports each student will be using and how to administer them properly. For example, test
administrators and proctors should know whether a student needs to test in a separate location, so
that plans can be made accordingly. Staff administering accessibility supports, such as reading
aloud to a student or scribing student responses, must adhere to specific guidelines so that
student scores are valid. Tools 16-18 provide read aloud, scribe, translation, and human signer
guidelines for non-embedded accessibility supports. Test administrators and proctors should also
carefully adhere to state policies that lay out what to do when selected accessibility supports do
not work well.

Ethical Testing Practices

Ethical testing practices must be maintained during the administration of a test. Some examples
of unethical testing practices are inappropriate interactions between test administrators and
students taking the test, allowing a student to answer fewer questions, offering additional
information, coaching students during testing, editing student responses, telling a student they
may want to review and answer, or giving clues in any other way.

Standardization

Standardization refers to adherence to uniform administration procedures and conditions during
an assessment. Standardization is an essential feature of educational assessments and is
necessary to produce comparable information about student learning. Strict adherence to
guidelines detailing instructions and procedures for the administration of accessibility supports is
necessary to ensure that test results reflect actual student knowledge. Test administrators and
proctors should also carefully adhere to state policies that lay out what to do when selected
accessibility supports do not work well.

Test Security

Test security involves maintaining the confidentiality of test questions and answers, protecting
items from theft, employing ethical testing practices and is critical in ensuring the integrity of a
test and validity of test results. If non-embedded accessibility supports are used, assessment
security can become an issue when other test formats are used (e.g., braille, large print) or when
someone other than the student is allowed to see the test (e.g., interpreter, reader, scribe). To
ensure test security and confidentiality, test administrators need to (1) keep testing materials in a
secure place to prevent unauthorized access, (2) keep all test content confidential and refrain
from sharing information or revealing test content, and (3) return all materials as instructed.
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Some of the same considerations for test security apply to embedded accessibility supports. For
example, ensuring that only authorized personnel have access to the test and that test materials
are kept confidential is critical in technology-based assessments. In addition, it is important to
guarantee that (1) students are seated in such a manner that they cannot see each other’s
terminals, (2) students are not able to access any unauthorized programs or the Internet while
they are taking the assessment, and (3) students are not able to access any saved data or computer
shortcuts while taking the test. In most cases, any special required hardware devices and
appropriate applications, such as switches, should be compatible with computer-delivered
assessments. Prior to testing, educators should check on device compatibility and make
appropriate adjustments if necessary.

SCDE policy regarding test security and procedures for reporting test security violations
can be found in the TAM of each assessment program.

South Carolina State Board regulations, 24 SC Code Regs 43-100 (Supp. 2007) (2004) § X.
states that [a breach of professional ethics, which may jeopardize the validity of the inferences
made on the basis of test data, and as such are viewed as security violations which could result
in criminal prosecution and/or disciplinary action to an educator’s professional certificate. 8 O
specifies that “not providing accommodations (to include customized test forms and
modifications [non-standard accommodations]) as appropriate for students with Individual
Education Programs or 504 Plans. This includes providing more accommodations,
customization (non-standard accommodation) than appropriate.”

The Test Security Regulations specific instructions regarding test security violations and students
with disabilities appear in each Test Administration Manual.

Failure to adhere to these practices may constitute a test irregularity or a breach of test security
and must be reported and investigated according to state and local testing policies.

NOTE: The most commonly reported test security violations in South Carolina are the failure to
provide accommodations as specified in the IEP or 504 Plan and providing accommodations
NOT specified in the IEP or 504 Plan.

Step 5: Evaluate Use of Accessibility Supports in Instruction and Assessment

Accessibility supports must be selected on the basis of the individual student’s needs and must
be used consistently for instruction and assessment. Collecting and analyzing data on the use and
effectiveness of accessibility supports are necessary to ensure the meaningful participation of
students in state- and district-wide assessments. Data on the use and impact of accessibility
supports during assessments may reveal questionable patterns of the use of accessibility
supports, as well as inform the continued use of some supports or the rethinking of others.
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Examination of the data may also indicate areas in which teachers and test administrators need
additional training and support. In addition to collecting information about the use of
accessibility supports within the classroom, information needs to be gathered on the
implementation of accessibility supports during assessment. Observations conducted during test
administration, interviews with test administrators, and talking with students after testing
sessions will likely yield data that can be used to guide the formative evaluation process at the
school or district level and at the student level.

Gathering information on accessibility supports may be easier in a technology-based assessment
platform, when these supports are programmed into the system. However, just because
information can be collected does not automatically indicate that it is meaningful. Educators,
schools, and districts should decide in advance what questions should be answered by the
collection of accessibility data in order to apply resources efficiently.

Information on the use of accessibility supports can be feasible to collect when it is coded on the
test form with other student information.

Questions to Guide Evaluation of Use of Accessibility Supports at the School or District
Level

Accessibility information can be analyzed in different ways. Here are some questions to guide
data analysis at the school and district level:

1. Are there policies to ensure ethical testing practices, the standardized administration of
assessments, and that test security practices are followed before, during, and after the day
of the test?

2. Are there procedures in place to ensure test administration is not compromised with the
provision of accessibility supports?

3. Was a formal professional development training on accessibility supports conducted for
educators?

4. Are students receiving accessibility supports as documented in their planning tools (e.g.,
ISAAPs, PNPs) or IEP and 504 plans?

5. Are there procedures in place to ensure that test administrators adhere to instructions for

the implementation of accessibility supports?

How many students are receiving certain accessibility supports?

What types of accessibility supports are provided and are some used more than others?

8. How well do students who receive certain accessibility supports perform on state and
local assessments? If students are not meeting the expected level of performance, is it due
to the student not having had access to the necessary instruction, not receiving the
accessibility support, or using ineffective supports?

~No
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Questions to Guide Evaluation at the Student Level

The following questions can be used to formatively evaluate accessibility supports used at the
student level and inform the individualized decision-making process.

1. What accessibility supports are used by the student during instruction and assessments?

2. What are the results of classroom assignments and assessments when accessibility

supports are used versus when they are not used? If a student did not meet the expected

level of performance, is it due to not having access to the necessary instruction, not

receiving the accessibility supports, or using accessibility supports that were ineffective?

What is the student’s perception of how well the accessibility support worked?

What combinations of accessibility supports seem to be effective?

What are the difficulties encountered in the use of accessibility supports?

What are the perceptions of teachers and others about how the accessibility support

appears to be working?

7. How have the characteristics of the students changed over time to warrant a plan or
accessibility support change?

o 0hAw

School- and district-level questions can be addressed by a committee responsible for continuous
improvement efforts, while the student-level questions need to be considered by educators. It is
critical to stress that formative evaluation is not the responsibility of just one individual. Teams
of educators should contribute to the information gathering and decision-making processes.
Tools 19-20 provide additional information on completing this step.

Post-secondary Implications

College and career readiness is an important educational outcome for all students. As students
plan for their transition to post-secondary settings, it is important for educators to have
documented students’ use of accessibility supports so that students can continue to use them as
needed in their college and career settings. Colleges and universities may allow fewer
accessibility supports than are available in K-12 settings, so it is important for students to
document their need to use accessibility supports. This may also be true for students who
transition into vocational and other workplace settings. Students should be encouraged to
research their accessibility needs within the context of each particular education institution or
place of employment.

In some instances, standardized assessments are used in states for accountability purposes. These
tests may be viewed differently by higher education institutions for college entrance. The same
accessibility supports may not be available in some cases. Schools should communicate with the
test vendors to ensure that appropriate guidelines are followed.
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Tools

Tool 1: Administrative Considerations

Adaptive furniture

Carrel

Encourage student

Help student navigate/place answers correctly
Individual administration
Light/acoustics

Minimize distractions

Non-embedded amplification
Repeat/re-read directions

Seat location/proximity

Separate room

Slant board/wedge

Small group

Student’s home/hospital/incarceration
Test at a time beneficial to student
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Tool 2: Universal Supports

Note: The accessibility supports included in these tables may, in some cases, belong to different
tiers or be prohibited depending on state policies and assessment types. In several instances,
similar supports are grouped for the sake of clarity.

Universal Supports Available to All Students

Universal Description
Supports
Audio Aids A tool that the students can use to amplify or diminish sound.

Audio Aids include amplification devices, noise buffers, non-
Bluetooth headphones, noise canceling headphones (non-
Bluetooth) or ear plugs.

e The student uses an amplification device typically used during
instruction.

e The student uses a noise buffer (e.g., headphones, earbuds, ear
plugs) to minimize distraction or filter external noise during
testing. Any noise buffer must be compatible with the
requirements of the assessment.

Calculator An embedded on-screen digital calculator can be accessed for
calculator-allowed items when students click on the calculator
button. When the embedded calculator, as presented for all
students, is not appropriate for a student (for example, for a
student who is blind), the student may use the calculator offered
with assistive technology devices (such as a talking calculator or a
braille calculator).

Colored Overlay A tool that the student can use that changes the contrast
between the text and the background color.

e Online test: students can select this tool from menu

o Paper/Pencil test: students can use full page or partial page semi-
transparent colored overlay (provided by the school), that is used
during regular instruction.

Digital Sticky The student uses this feature as virtual scratch paper to make notes

Notes or record responses.

Highlighter A tool that the student can use to mark specific text in the test
booklet.

e Online test: student can select highlighter tool from menu
e Paper/pencil: student may use their preferred writing tool to mark
specific test in test booklet only, not on the answer document.

Low Vision Aids A tool that the student can use to guide his or her eyes while
reading text on the screen or test booklet or a tool that the student
can use to increase the size of the graphics and text.
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Online Test: students may select the magnifier tool or the line
guide tool from menu

Paper/pencil: students may use a low vision device[e.g., hand-held
magnifier, magnification device (must not require internet access
for use) blank line ruler or blank tracking device, non- calibrated
ruler].

Mark for
review/Flag for
review

The student is able to flag items for future review during the
assessment.

Scratch Paper

A tool that the student can use for notes, drafts, and diagrams.
The paper can be a blank sheet, grid paper (without the axis
labeled), wide-ruled paper, braille paper, abacus, raised-line paper,
bold-lined paper, raised-line grid paper (without the axis labeled),
blank number line (absent of pre-printed numeric or algebraic
notation) or colored paper.

The use of scratch paper is considered secure test material. Test
administrators much collect used scratch paper. Used scratch
paper must be handled in accordance with state test security
policy.

Scratch paper should be available to students upon request

Ergonomic or
Corrective .
Writing Tools

A tool that the student can use to add in ease of writing or typing.
Tools used during regular instruction including pencil grips, large
diameter pencils, non-traditionally shaped pencils.

The writing tool used on the paper and pencil answer document
must be a number 2 pencil. The appearance, size, or shape of the
pencil is irrelevant.

The student may use any writing tool on scratch paper, it does not
have to be a number 2 pencil.

Silent Breaks

A tool that refers to planned, short breaks during testing based on
a student’s specific needs (e.g., fatigues easily, overly anxious,
sensory needs).

Students may take breaks as needed.

Students must remain in the testing environment for silent breaks
and engage in activities that will not disturb or distract other test
takers.

There should be minimal interactions with other students.

Repeated
Directions

A tool that allows for a TAs to reread or sign directions from the
TAM or script as requested by students.

Allow students to ask questions about directions and procedures;
you may not answer questions about test items.

Each student should hear all of the administration directions for
each test. Do not allow administration directions to be read over a
public address system.
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Tool 3: Accommodations

Note: The accessibility supports included in these tables may, in some cases, belong to different
tiers or be prohibited depending on state policies and assessment types. In several instances,

similar supports are grouped for the sake of clarity.

Accommodations Available with an IEP or 504 Plan

Accommodation

Description

Recommendations for Use

American Sign
Language (ASL)

Test content is translated
into ASL video. ASL
human signer and the
signed test content are
viewed on the same screen.
Students may view
portions of the ASL video
as often as needed.

Some students who are deaf or hard of
hearing and who typically use ASL may
need this accommodation when accessing
text-based content in the assessment. The
use of this accommodation may result in
the student needing additional overall time
to complete the assessment. For many
students who are deaf or hard of hearing,
viewing signs is the only way to access
information presented orally. It is important
to note, however, that some students who
are hard of hearing will be able to listen to
information presented orally if provided
with appropriate amplification and a setting
in which extraneous sounds do not interfere
with clear presentation of the audio
presentation in a listening test.

Bilingual word-to-
word dictionary

A bilingual/dual language
word-to-word dictionary is
provided to the student as a
language support.

For students whose primary language is not
English and who use dual language
supports in the