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Learning Disabilities And The At Risk Student 
Highlights From The Annual Learning Disabilities Conference 

On Friday, August 10, teachers from all over South Carolina gathered at Wil Lou Gray Opportunity School to 
participate in a day-long conference devoted to practical approaches for working with students with specific 
learning disabilities and other related learning problems. Learning disabilities professsionals often find themselves 
"Between A Rock and A Hard Place" as they seek to help their students learn. The accent of the conference was 
on the practical, and panicipants left with many new ideas to use with their challenging students when school opens. 

Keynote Speaker, Dr. Thomas Bristow Entertained Teachers At The 
Annual Learning Disabilities Conference Held On The Campus Of Wil 

Lou Gray Opportunity School. He Demonstrated Using Storytelling To 
Help Children Develop Confidence And Improve Motivation To Learn. 

Between a Rock and a Hard Place?? 
By: EUeen Corbitt 

The keynote speaker was Dr. Thomas 
Bristow, a professional mental health 
worker and an avocational story teller. Dr. 
Bristow set the tone for the day as he 
entertained the audience with stories which 
he used to demonstrate using storytelling 
as a vehicle to help children develop self
esteem, to improve motivation for learn
ing, and to teach important values and 
morals without preaching. As he said, 
"Stories are as old as the human desire to 
communicate with other human beings. 
They teach, inspire, enhance memory, in
still morals, bring laughter, entertain ... 
There's magic in a good story." When 
children are helped to create stories, they 
can slay their dragons and become a real 
HERO of their own story. 

S. C. ·. BRAR" 
NOV 9 1990 1 
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Wil Lou Gray Opportunity School Teachers, Lynda Owen And Mary Janet 
Janicki Presented A Workshop At The Annual Learning Disabilities Conference 

Participants who work with learners 
in elementary schools attended workshops 
on integrated language arts, cooperative 
learning and mathematics. Lynne Rhodes 
helped teachers learn how to "Make Your 
Classroom a Whopping success!" as she 
described the implementation of the 
"SuccessinReadingandWriting"program 
with first graders. 

Lee Hall presented practical imple
mentation strategies for the use of coop
erative learning groups with mixed groups 
of learners. Joseph Rubinstein helped 
teachers experience first hand how 
mathematic games can be used to involve 
youngsters in solving REAL problems as 
they learn mathematics principles. 

Teachers of middle school sbldents 
wereofferedsessionsonlearningstrategies, 
science and mathematics, and writing. 
Shirley Ritter gave an overview of the 
Kansas Learning Strategies approach that 
is being implemented state-wide and de
scribed strategies that are most useful for 
middle school learners. 

Marsha Millecsuppliedattenders with 
a year's worth of interesting science and 
mathematics activities, designed to make 
learning fun and effective through hands
on activities. Janet Welch explained ways 
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to make writing activities interesting to 
middle school students by emphasizing 
the reading-writing connection. 

High school teachec's participated in 
workshops dealing with cooperative work 
programs, self-esteem, and making the 
college connection for students with 
learning disabilities. Leah Mitchell de
scribed a functional life skills curriculum 
for secondary students which includes 
relevant activity experiences to ease the 
transition from school to the world of work 
and independent adult living. 

Mary Janet Janicki and Lynda Owen 
dealt with the issue of low self -esteem 
among students who are not successful at 
the school game and made suggestions on 
improving that self-esteem. They also 
addressed conflict resolution strategies. 

Deborah Haynes, Dean Mcintosh, and 
Eileen Corbitt held a dialogue with sec
ondary teachers on the prognosis for sbl
dents with learning disabilities in college: 
who should go, who can go, what help is 
available, how to find the available help, 
and how secondary teachers can help pre
pare sbldents for the college connection. 

The remaining workshops dealt with 
general themes. Thorn Bristow presented 

specific activities for helping youngsters 
write their own stories and become a hero! 
Carole (Sunny) Goodson described how 
the arts program can be used to inspire and 
motivate youngsters. She stressed that 
creative activities may be more promising 
practices than our traditional tutoring for 
students with learning problems. 

Dan Cobb provided teachers with a 
guided tour of state regulations for services 
to the handicapped, highlighting the recent 
regulatory changes that will be imple
mented this year. 

At the conclusion of the day, partici
pants agreed that they had new ideas and 
activities to help them with their difficult 
jobs of helping students with learning 
disabilities achieve in the school game, 
that they had been helped to find some 
answers to being "Between a Rock and a 
Hard Place." 

•• Eileen Corbitt is the President of the 
South Carolina Division for Learning 
Disabilities, a unit of the Council for Ex
ceptional Children which is concerned with 
the services for children, youth and adults 
with learning disabilities. She is an As
sistant Professor at Coker College, 
Hartsville, South Carolina, with respon
sibilities for programming in special and 
elementary education. 
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Definition: 

Teacher Handout #1 
Understanding Learning Disabilities 

Children with Learning Disabilities (LD) have: 
• Normal hearing 
• Normal vision 
• No primary emotional disorders which would interfere with learning 
• Tested intelligence in the average range 

A child is not learning disabled if his low achievement is due to problems with: 
• Hearing 
• Vision 
• Emotional distwbance 
• Low tested intelligence level 

Learning disabled children do not perform at the level of their intellectual capabilities in: 
• Reading 
• Spelling 
*Math 

Learning disabled children are academic under-achievers because of problems in: 
• Attention 
• Perception 
*Memory 
• Thinking 
• Visualization 

Learning disability children usually have problems in learning style. They may be overly-dependent on one method of learning. 
Preferences for certain types of information are inborn; learning styles and learning disabilities tend to run in families. 

Historically, there are two main trends in the way learning disabilities have been viewed: from a medical perspective and from an 
educational perspective. Those who define learning problems in medical terms maintain that there is actual damage to visual and language 
centers in the brain, although this damage is minimal and cannot be found by standard neurological testing. Medical labels used to describe 
this conditions (such as Organic Brain Dysfunction and Minimal Brain Damage). From a medical diagnosis follows medical treatment. 

The second trend, to view learning disabilities from an educational perspective, recommends education-based treatment such as an 
individualized educational program (IEP). Current research reveals the majority ofleaming disabilities are language disorders which linger 
into the school years. Some LD children have visual perceptual and visual motor problems which require remediation. 

Guidelines for Learning Disability diagnosis and placement differ from state to state. Usually, however, intelligence testing must 
show average or above intelligence in the Verbal or Performance Scale of the Wechsler Intelligence Scale for Children - Revised 
(WISC-R). A discrepancy of 10 to 12 points between scales indicates a decided preference for one learning style over another. Also, 
scattered scores on subtests on both Verbal and Performance Scales suggests uneven development of abilities within one learning modality. 



In Tbe Classroom: 

Understanding Learning Disabilities 
Page2 

Behaviors characteristic of the LD child in the classroom include: 
* Low achievement in one or more academic areas 
*Wandering attention or short attention span 
* Frequent. lengthy daydreaming 
* Difficulty understanding time limits 
* Work turned in late or not at all 
* Performance varying from day to day 
*Awkward pencil hold resulting in messy written work and uneven spacing of words and numbers 

Classroom Management: 

Since most Learning Disabled children have language disorders, the same recommendations for language disordered children also 
apply: 

* Seat the child close to the front of the room and away from high traffic or noise areas 
* Keep the room as free from noise and other distractions as possible 
*Get the child's attention before giving directions 
* Speak slowly when giving directions because children with language disabilities process language slowly 
*Whenever possible, accompany oral directions with written instruction (e.g., the page numbers 
written on the board) 

* Make sure the child has the assigned page in front of him before giving directions 

Other suggestions include: 
* Helping the LD child keep this desk free of clutter and distractions 
*Placing a cardboard clock on the child's desk with the hands placed on the time a specific 
assignment is due. Remind him that, when the hands of the big classroom clock are in the 
same place as this clock, papers will be collected 

* Giving smaller assignments to this child than to the rest of the class -Fewer math problems, 
fewer pages to read and so on 

* Encouraging the child to use a place-marker as he reads to help keep eyes focused on the correct 
line. Allow him to use a fluorescent marker to underline the main points in a story being read 

* Avoiding giving timed tests whenever possible. Performance of LD children usually breaks 
down under time pressure 

Possible Referral: 

A teacher can refer a child who may have undiagnosed LD to the school psychometrist for learning disability testing. Because most 
learning disabilities are language disabilities, a speech-language pathologist should take part in the testing and recommendations. After 
testing, an IEP meeting should follow. There, decisions will be made regarding placement of the child including: 

* A self -contained LD class 
* A resource room 
* Mainstreaming 
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Resource: 

Understanding Learning Disabilities 
Page3 

For more information about learning disabilities, contact: 
Association for Children and Adults with Learning Disabilities 
4156 Library Road 
Pittsburg, PA 15234 

*Reprinted with permission from "Children With Special Needs" by Lauren Bradway, PhD. & Lawrence A. Block, MD., Essential 
Medical Information Systems, Inc., P. 0. Box 811247, Dallas, TX 75381, Telephone # 1-800-225-0694 



Definition: 

Teacher Handout #2 
Understanding Emotionally Disturbed 

Emotionally disturbed children are those whose behavior is so deviant as to require: 
• Psychological treabnent 
• Special class placement 
• Both 

Emotionally disturbed students (also referred to as "troubled" or "behaviorally disordered") display many of the same negative 
behaviors as do "normal" students. The difference lies in the frequency, persistence and intensity of these behaviors. 

Behaviors characteristic of the emotionally disturbed include: 
• Hostile aggressiveness 
• Withdrawal into fantasy 
• Perfectionism 
• Regression 
• Depression 
• Unrealistic fears and phobias 
• Physical complaints 
• Proneness to accidents 
• Over-dependency 
• Short attention span 

The child exhibiting hostile aggressiveness will direct it toward teachers, peers and/or parents and may include kicking, hitting, biting 
and fighting. The aggression often reflects internal fears and anxieties. 

The child who is withdrawn into fantasy and who shuns involvement with peers or teachers may be more troubled and in greater need 
of assistance than the aggressive one. However, this is the child most likely to be overlooked because he or she does not precipitate conflicts 
that require attention. 

Children who are perfectionists fear failure and criticism and are extremely self-critical. Under stress, children may regress to 
behaviors typical of a younger age such as: 

• Whining 
• Thumb-sucking 
• Infantile speech 

Depression refers to the student who is chronically unhappy, even in situations that nearly all other students enjoy. 

In an attempt to avoid his real fears, unrealistic fears and phobias are displayed by the child concerning certain situations, people or 
places; 

Physical complaints are only of concern in students who consistently develop pains at particularly opportune times, such as before 
math exams or during physical education class. 

Children who constantly fall out of chairs, trip on stairs and are injured on the playground may be accident-prone, particularly if they 
seem to thrive on the attention their injuries provide them. 
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Understanding Emotionally Disturbed 
Page2 

Children displaying a tendency to over-dependency constantly look to parents, peers and teachers for reassurance that their behavior 
is acceptable. These children seem never to be inner-directed. 

A short attention span is evidenced by an inability to focus attention for an extended period and is often accompanied by excessive 
motor activity. 

In The Classroom: 

A number of checklists are available to help a teacher determine whether or not a child in his classroom is emotionally disturbed. 
School psychologists or social workers can provide copies of such lists. These checklists attempt to identify troubled children by teacher 
ratings of specific classroom behaviors. 

The Devereux Elementary School Behavior Rating Scale allows teachers to rate children in the following categories: 
• Classroom disturbance 
• Impatience 
• Def181lce 
• External blame 
• Achievement anxiety 
• External reliance 
• Comprehension 
• Inattention 
* Withdrawal 
• Responsiveness 
• Creativity 
• Initiative 
• Closeness to teachers 

The Hahnemann High School Behavior Rating Scale covers such areas as: 
• Reasoning ability 
• Verbal interaction 
• Originality 
• Rapport with teacher 
• Anxiety 
* Withdrawal 
• Poor work habits 
• Lack of intellectual independence 
• Inflexibility 
• Verbal negativism 
• Restlessness 
• Expression of inability to accomplish tasks 

Classroom Management: 

It is helpful for a teacher to greet the emotionally troubled student each morning and give him positive feedback- a compliment, smile 
or a pat on the shoulder. When misbehavior begins a teacher must stop it as quickly as possible and intervene before the child's behavior 
is out of control and the class is disrupted. 



Understanding Emotionally Disturbed 
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Classrooms need a quiet corner where a student can go to be alone or to calm down. This encourages a child to reflect mther than 
act out impulsively. 

Plan for anger breaks. Give a child who is upset a way to work out the anger. (For example, by running around a track, beating a 
pillow, hitting a punching bag, pounding clay, etc.) 

The child should be helped to label and verbalize his feelings when appropriate. Likewise, feedback should be given when a child's 
behavior has hurt or angered another. 

Plan as many "active" activities as possible to break: up the time spent doing desk work. 

Make directions clear and give the child time to finish one task before beginning another. Insist that the child follow through and 
complete an activity, but make sure it is on his ability level. 

Teach the child a skill that can be shared with others. 

Plan activities in which he can succeed. 

Glad notes (note cards with positive comments about a student) are effective reinforcers. When a student has worked extra hard or 
done good work in a particular area, fill out a glad note with a positive, personal message and give it to the student. Send the notes home 
with younger children. 

Possible Referral: 

When a student's behavior is consistently deviant, indicating the need for intervention, refer him to the school psychologist, counselor 
or social worker for evaluation and treatment. The person providing treatment will no doubt involve the child's family, whenever possible. 
The school psychologist or counselor is trained to make recommendations for classroom management. 

*Reprinted with permission from "Children With Special Needs" by Lauren Bradway, PhD. & Lawrence A. Block, M.D. , Essential 
Medical Information Systems, Inc., P. 0. Box 811247, Dallas, TX 75381, Telephone# 1-800-225-0694 



Learning Strategies For 
Middle School Students 
By: Shirley A. Ritter, Ph.D. 

In middle and high school, a student 
can expect to have a different teacher for 
each subject area, be responsible for get
ting to all classes on time and with the 
necessary materials, and follow each 
teacher's specific preferences. Addition
ally, middle and high school curricula place 
increasing demands on students for acquir
ing and memorizing large quantities of 
information and for demonstrating an un
derstanding of this information. 

Each classroom setting has separate 
expectations. One teacher might want 
students to ask questions throughout the 
lecture while another might ask students to 
jot down their questions and to ask them at 
designated intervals. Some teachers might 
tequire students to raise hands and wait to 
be called upon by the teacher, others might 
allow ••calling out" the questions in an 
informal manner. 

A teacher might expect students to 
take verbatim notes, another might have 
students write down main points only, an
other might provide an outline on the board, 
while a fourth might give students a hand-

out containing an outline. These are only 
a few of the many adjustments to the vari
ety of curricular and instructional ap
proaches any middle or high school stu
dent could be expected to make. 

Some students are able to adjust to the 
varied demands of middle and high school. 
Most students, however, will benefit from 
direct instruction in learning strategies to 
facilitate learning. One group of students 
who are least aware of and least prepared 
for the variety of expeCtations of middle 
and high school are those who are identi
fied as learning disabled (LD). 

Substantialresearchhasdemonstrated 
that middle and secondary school students 
identified as having a learning disability 
can benefit significantly from instruction 
in .. learning how to learn" (Deshler, 
Schumaker, & Lenz, 1984). The purpose 
of this paper is to present one model for 
teaching students .. how to learn". 

The model presented was developed 
at the Institute for Research in Learning 
Disabilities at the University of Kansas in 
Lawrence (KU-IRLD). Begun in 1979, 
KU-IRLDdesigned the Learning Strategies 
Curriculum. This curriculum offers three 
strands: the Acquisition Strand, the Stor
age Strand, and the Expression and Dem
onstration of Competence Strand. 

The Acquisition Strand teaches the 
student to gain information from written 
material, such as textbooks and reference 
materials. It consists of the following 
strategies: word identification. paraphras
ing, self-questioning, visual imagery, in
terpreting visual aids, multipass, and SOS. 

Strategies of the Storage Strand fa
cilitate instruction in organizing, storing, 
and retrieving information. The strategies 
arefirst-lettermnemonic,pairedassociates, 
and listening and notetaking. Strategies of 
the final strand are aimed at aiding students 
to complete assignments, to express 
themselves effectively in writing, and to 
take tests; they include sentences, para
graphs, error monitoring, themes, assign
ment completion, and test taking. 

Extensive field-testing of the strate
gies developed by KU-IRLD have resulted 
in the development of the Strategies Inter
vention Model which, when used by stu
dents, result in significant academic gains 
for these adolescents. (Schumaker, Nolan, 
& Deshler, 1985). 

YJne group of students wfto 
are feast aware of and feast 
preparea for tlie variety of 
ezyectations of mitfafe and 
liigli scftoo{ are tftose wfto 
are itfentifiea as feaming 
aisa6fea (LV).· 

An underlying assumption of this 
learning strategies model is that LD stu
dents can be taught to become efficient and 
effective in .. learning how to learn" when 
taught strategies directly. All strategies 
follow the same 8-step format, which is: 

Step 1: Pretest and obtain commit
ment to learn. If the student demonstrates 
competence on the pretest, there is no need 
to instruct the student in the strategy, show 
the student his/her strengths and weak
nesses relative to the skill and gain the 
student's commitment to learn an alterna
tive strategy. 

Step2: Describe. Anoverviewofthe 
strategy is next presented and its benefit to 
the student is demonstrated. 

Step 3: Model. At this stage the 
teacher performs the strategy for the stu
dent Students are encouraged to ask ques
tions to ensure their understanding of the 
skill. 

Step 4: Verbal Rehearsal. A critical 
component, the student must learn to name 
the strategy steps at an automatic level. 
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This process facilitates self-instruction and 
independence. 

StepS: ControlledPracticeandFeed
back. The siudent initially pactices the 
strategy on ability level material. That is, 
if a seventh grade student is learning to use 
Multipass and reads on a fourth grade 
level, the student practices using Multipass 
on fourth grade reading material. Each 
student is provided individual feedback. 

Step 6: Grade-Appropriate Practice 
and Feedback. After demonstrating mas
tely in ability level materials, the student 
then practices the skill in grade-level ma
terial. The instructor continues to provide 
feedback. 

Step 7: Posttest and Obtain Commit
ment to Generalize: The student is as
sessed. in a manner similar to the pretesL If 
mastery is demonstrated, then a commit
ment to generalize (to other content areas, 
for example) is obtained. 

Step 8: Generalization: In this fmal 
step the student is taught to apply the 
strategy with different subject areas. In
struction occurs in three phases: Orienta
tion (to make students aware of situations 
in which this strategy is applicable), Acti
vation (pnlctice using the skill in a broad 
array of situations), and Maintenance 
(periodic monitoring of the student's use 
of the strategy.) 

Strategies are named in a way to give 
a visual image of the skill being taughL For 
example, "Multipass" is a strategy to use 
when reading and the reader is taught to 
make multiple passes to read the text. 
"COPS" is an error monitoring strategy to 
apply when writing paragraphs and themes. 
Each letter stands for one "COPS" ques
tions. These are: 

Capitalization: The student asks him/ 
herself if all words that need to be capi
talized (fii'St words and proper nouns) have 
been capitalized. 

Overall APpearance: The student asks 
him/herself if the paper appears neat, e.g., 
is the fust line of the paragraph indented, 
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are there any smudges on the paper, and is 
the handwriting neat. 

Punctuation: The student asks him/ 
herself if each sentence is punctuated ap
propriately. 

Spelling: Thelastquestionhasthe 
student asking him/herself if each word is 
spelled correctly. S/he can ask "does it 
look right" or "does it sound right." If the 
student is uncertain, s/he is taught to check 
it in the dictionary. 

Students are also given "Steps for 
Error Monitoring" and are instructed to (a) 
writeoneveryotherline, (b)readthepaper 
for meaning, (c) interrogate yourself using 
the "COPS" questions, (d) take the paper 
to someone for help, (e) execute a fmal 
copy ,and (t)reread yourpaper (Schumaker 
et al., 1985). It is recommended that both 
the "COPS" questions and the "Steps" be 
written on charts and placed where they are 
visible to the students. 

Instructional materials have been de
veloped by KU-IRID. In addition to pre
senting an approach for teaching each 
strategy, teacher and student materials have 
been prepared. Questions commonly asked 
are included, as well as responses. To 
teach the Learning Strategy Curriculum in 
yourclassroom,youneedtoreceivetraining 
in the Strategy Intervention Model (SIM). 

For information in this training, con
tact SIM trainers. Trainers in South 
Carolina include Shirley Ritter of Funnan 
University, Linda Elksnin of the Citadel, 
and Ed Ellis of The University of South 
Carolina The South Carolina State De
partment of Education is also preparing 
SIM trainers. For information, contact the 
Consultant in Learning Disabilities, Office 
of Programs for the Handicapped, (tele
phone: (803) 737-8710). More information 
is also available from the University of 
Kansas, Institute for Research in Learning 
Disabilities, Carruth-O'Leary Hall, 
Lawrence, KS 66045. 

Learning strategies are not the panecea 
for learning disabilities. Students trained 
in these strategies have, however, not only 
demonstrated academic gains but also 

greater independence in academic tasks 
and in problem solving. The Learning 
Strategies Curriculum provides LD stu
dents with increased success in schools, 
often something which has eluded many of 
these students in their academic pursuits. 

References: 
Deshler, D. D., Schumaker, J. B., &:. Lenz, 
B. K. (1984). Academic and cognitive in
terventions for W adolescents: Part 1. 
AnnuaiReviewofLearningDisahilities,2, 
57-66. 

Schwnaker,J.B.,Nolan,S.M.,&Deshler, 
D. D. (1985). The e"or monitoring strat
egy. Lawrence,KS: University of Kansas. 

•• Shirley Ritter is an Associate Pro
fessor at Furman University and President 
of South Carolina Council for Exceptional 
Children. 
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Perspective 
By: EUeen Corbitt 

It happened in 1963 in a hotel room in 
Chicago. A group of parents, all con
cerned about their children who had diffi
culty learning even though they were not 
mentally retarded, met to establish a na
tional advocacy effort on behalf of these 
children. At one late night meeting, the 
term "learning disabilities" was proposed 
to define these children, and a label was 
born. 

In the following ten years, learning 
disabilities became officially defined in 
federal law. The definition stated that 
children with specific learning disabilities 
were those who had a disability in the 
psychological processes involved in pro
cessing language, and that this disability 
resulted in learning problems in specific 
academic areas. 

It further said that this disability could 
not be attributed to another known prob
lem such as mental retardation or cultural 
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disadvantage. Funding at the federal, state 
and local level followed thedefmition, and 
services to these .. puzzle children" were 
established in schools across the country 
under the requirements and funding of the 
Education for All Han<licanped Children 
&l_(PL. 94-142.). 

Since the inception of services under 
PL. 94-142, programs for children and 
youth with learning disabilities have 
mushroomed, increasing to close to two 
million students (about 5% of the school 
population) by the end of the 1980's. Pro
fessionals have tried a variety of remedial 
approaches in a number of models. Stu
dents have been served in resource rooms, 
in self -contained special classes, in inten
sive special schools, and with a variety of 
methods, including more than a few which 
were touted as THE cure. 

Where do we stand as we enter the 
1990's? After more than two decades of 
services, we have discovered that many of 
these students have not improved. Stu
dents identified as learning disabled have 
required more intensive services as they 
progressed through school. Their prob
lems are persisting into adolescence, often 
interfering with their ability to meet gradu
ation requirements. As adults they are 
continuing to have vocational and social 
adjustment difficulty, often being unem
ployed or under employed. 

'Integration of stutfents witfr. 
£earning pro6{ems witfr. otfr.er 
stutfents using tediniJJues sucfr. as 
cooperative {earning fr.as 6een 
sfr.own to enfr.ance tfr.e !earning of 
aU. ilie of fr.igfr. interest materials 
ana activiths wfr.icfr. stutfents 
perceive as important, reCevant antf 
fun increases tfr.e effectiveness of 
tfr.e !earning.· 

We have also learned that our diag
nostic procedures are not very reliable, 
resulting in unacceptable rates of 
misidentification. Compounding the 
problem is the observation that once chil
dren have been labeled as learning dis
abled, the tendency is for teachers, parents, 
and the children themselves to have low
ered expectations for successful learning, 
almost assuring that these students will 
learn at a minimal rate. 

Where do we go from here? It is 
widely accepted that the population identi
fied as learning disabled is a group at risk 
of not completing high school. National 
concern about the loss of potential repre
sented by the failure of any student who 
does not complete the minimal require
ments for high school graduation has fo
cused attention on all students with at-risk 
factors. Special projects designed to fmd 
solutions have been funded by federal and 
state grants. 

Research efforts both within the dis
cipline oflearning disabilities and with the 
larger population of at-risk students have 
revealed some promising practices. Re
search supports the teaching of strategies 
for learning as a way to increase the inde
pendence of students in their own pursuit 
ofknowledge. Integration of students with 
learning problems with other students us
ing techniques such as cooperative learn
ing has been shown to enhance the learning 
of all. Use of high interest materials and 
activities which students perceive as im
portant, relevant and fun increases the ef
fectiveness of the learning. 

Providing ways for students to learn 
basic skill in an integrated manner rather 
than teaching them as isolated splinter 
objectives promotes generalization and 
maximizes the probability that students 
will be able to actually use their skills in 
reading, mathematics and writing when 
needed in real life situations. 

Providing opportunities for students 
to experience control of their own learning 
and behavior, offering real choices and 
holding students accountable for the results 

of those choices increases motivation. All 
of these research-supported practices have 
application to programming for the learn
ing disabled, as well as with other students 
who for whatever reason are not experi
encing success in school. 

Our task in the next decade is to take 

what we know about what helps children 
learn and put it into practice. For some 
students this will mean an enhanced regu
lar classroom program, with the learning 
disabilities professional assisting in the 
regular classroom program, augmenting 
instruction and determining which modifi
cations may help a child experience suc
cess. 

For a smaller group of children with 
more severe problems, this may mean that 
some more intensive services will need to 
be provided in a resource room or self
contained classroom for a period of time. 
However, it is important that teachers and 
administratorsaccepttheresponsibilityfor 
monitoring these segregated placements 
carefully,thattheyareviewedastemporary, 
and that plans for transition back to less 
restrictive settings are made and carried 
OUL 

The future is exciting. We face sig
nificant challenges as we serve children 
with learning disabilities and other learn
ing problems . . They are a resource we 
cannot waste. Educators, both regular and 
special, must join together, pooling re
sources and skills, improving the learning 
environment for all children and youth, 
working collaboratively for the benefit of 
all children. We must accept as an article 
of faith that all children can learn, and that 
it is the responsibility of regular and spe
cial educators together to find ways for all 
students to achieve their goals. 

**Eileen Corbitt is the President of 
the South Carolina Division for Learning 
Disabilities, a unit of the Council for Ex
ceptional Children which is concerned with 
the services for children, youth and adults 
with learning disabilities. She is an Assis
tantProfessoratCokerCollege,Hartsville, 
South Carolina. 
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Bristow/Corbitt/Zenger Interview 
By: Jane F. Zenger 

Recently, Jane Zenger interviewed Dr. Thorn Bristow and Dr. 
Eileen Corbitt concerning the academic and psychological di
lemma/aced by teachers and counselors who work with learning 
disabled and emotionally handicapped students. The following 
article contains excerpts from that interview. 

Zenger: You advocate using 
storytelling in therapy and as a teaching 
tool in the classroom. Can you elaborate 
on this a little bit? 

Bristow: Oneofthethingsldoinstory 
telling is to give the child a chance to 
explore the concept. the problem, possible 
solutions, the failures, and coming back 
from failures in a story fonnat. When it is 
not actually them involved, it becomes a 
lot easier to talk about something. "Once 
a upon a time there was a boy named 
Freddie" and he is Joe and he • s sitting there 
talking about this story and helping to 
make up this story and a ending to that 
story and it's not him. They can identify 
real quick with that imaginary character. 
He can also step back if it gets too threat
ening and say he • s just telling a story. 
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Zenger: Can teachers use storytelling 
activities in the regular classroom? 

Bristow: I think so. Almost evecy 
contentareahasstories. Ifyou'reteaching 
plain old arithmetic on the blackboard, you 
can tum to those kids at the point where 
you are losing their attention and give them 
a story that involves math concepts and 
math skills that draws them back in and 
you can also slip in some of the other stuff 
that you are trying to teach. The story 
keeps their attention and it's a way of 
hooking them in for one thing and they 
learn something from the stories. 

Zenger: You talk a lot about the mor
als of the story and that kind of thing. Do 
you see a way they can relate that to their 
own lives? · 

Bristow: Sometimes I say moral, butl 
also use the word lesson. Mocal, I think has 
a more religious kind of feeling. It's 
basically what~ do we learn from the 
story. It may have to do with all kinds of 
things. It could be with math. The moral 
is that we may really need to learn math to 
keep from getting cheated. 

Corbitt: I expect that number one, in 
a given group of kids that they might come 
up with more than one lesson. It is vecy 
helpful for these kids. Often there is aright 
answerforevecything, and they never have 
iL If they are in cooperative learning, or in 
story telling or any of these other divergent 
kinds of activities, they begin to realize 
that there are many good answers in this 
world. 

Zenger: This shows them that their 
answer is valuable, even if its different 
from someone else, and that there may be 
more than one way to think about some
thing. They learn that what they are saying 
has value and that is part of building self 
esteem. 

Bristow: And in story telling, when 
you've got them sharing solutions and 
answers, you may get a lot of different 
answers, and you encourage evecy answer 
you get. You celebrate the response you 
get from them. Then when they've got a 
little bit more confidence you can get them 
into more structured, more academic things, 
because they have developed some confi
dence around these other things. Confi
dence and feeling good about themselves 
is the key. 

Kids can learn a lot they didn't think 
they could learn once they have developed 
the confidence in themselves as people. 
They may tell a story, a very simple story 
but if they get it right and get it in the right 
order, you can compliment them on it. 
That builds self esteem and that will make 
them able to do a lot of other things just 
because they feel better about themselves. 

Zenger: You advocate using humor 
in your classrooms. Do you think humor 
can be used as a management device? Can 
humor be used when we discipline? 



~ 

Bristow: I think you have to be careful 
that you don't use sarcasm or put downs at 
all in using humor in the classroom, One of 
the things I teach parents in effective 
parenting is that you don 'tever have to yell 
at a child. You can say the same thing to a 
child. Youdon'tchangeanythingyou tell 
a child Sometimes you can tell him, 
"Sometimes I hate you. I could kill you" 
but say it with a calm voice. The louder 
you get the less you are heard. That's 
absolutely true in almost any communica
tion. 

When couples scream and yell at each 
other, I ask them when they are in the 
middle of a fight to go sit at the kitchen 
table and hold hands and the holding hands 
keeps them from hitting each other and it 
also keeps them in close proximity. When 
people fight then they will part physically 
and as the solution to the problem is reached 
they get close together, voices comedown, 
but if you are fighting and you get further 
and further apart, sooner or later in a mar
riage somebody is going to hit the roof, get 
up and slam out the door and go off in the 
car some place. 

If you sit down at the table and hold 
hands, you say the same mean things, "I 
hate you", but if you yell that nobody hears 
it, but they just yell back something else at 
you. But you could say"Sometimes, I hate 
you." very calmly, that hurts, but it is very 
much heard So the kind of discipline you 
use in a classroom, getting loud, yelling, 
lecturing is very difficult for the child to 
manage or handle. They don't want to hear 
iL They are just going to get mad if you are 
yelling or fussing at them, or lecturing. 

We learn the world is full of people we 
have to deal with. We can attack them, we 
can gripe, we can moan, but it's better to 
just "chill out". I learned that term from a 
group of kids we were working with last 
year in a mental health players group. We 
had some adolescents from lrmo and a 
couple of other high schools that went out 
and did scenes related to mental health 
problems, like parent/child problems. At 
some point in the scene there would be a 
parent/child arguing. 

These kids from Irmo did a wonderful 
job of playing the roles of their parents. 
Like her mother coming in and saying 
"You've been on the phone all afternoon 
and you haven't studied" We would stop 
the scene, we did this at several high schools 
around the state, and the kids in the audi
ence ask questions and you stay in role on 
stage as the hostile angry parent or child 
and they have to stay in role and answer 
their questions. 

I learned that word "chill out" from 
those kids. I had never heard that before. It 
means just kind of cool down, or back off, 
or don't let it bug you. That's a humorous 
word. Now some parents are not going to 
appreciate hearing "chill out" from a child 
and there are places where it doesn't work. 
Because what it is saying is, "just relax, it's 
not that bad." See the humor in this. A 
teacher can say to a child that is upset, 
under the right circumstances, "chill out" 
and that teacher is not expected to use that 
phrase so it will bring a smile. It will be 
totally un-expected and it will bring a smile 
and relax things because it conveys that 
message. That is what I'm talking about. 

"~{s can {earn a {ot tliey 
aian 't tliint tliey cou{a 
{earn once tliey liave 
aeve{opea tlie confidence in 
tliemse{ves as peop{e. • 

Zenger: I want to switch gears a little 
bit and ask you if there are other collabo
rative kinds of things that you see can be 
beneficial to these kind of kids? Are we 
makingsomeprogressininter-agencywork 
or do we still seem to be fragmented in the 
way we offer services? 

Bristol: That's a good question and 
of course I work in Hall Institute and a lot 

of kids that we get have some type of 
learning problem. They are eitherin an EH 
class, or they have a learning disability or 
an attention deficient disorder. Many times 
people in their environment including par
ents, don't understand what is going on. 
They are mistreated for years. They've got 
a problem, they know something is wrong, 
they think something is wrong with them. 

When somebody says you should be 
able to control yourself, they believe that is 
probably true and they feel bad about 
themselves, so they get angry, hostile and 
some of them will actually strike out and 
do very dangerous things. They hurt other 
people. We get some extreme examples in 
a hospital setting. 

The other part of the problem with 
them is that some of them have very 
disfunctional families. I know I have 
worked with some of the learning disability 
parenting groups. I did a workshop last 
summer where they hadanannualmeeting, 
that involved the parents of learning dis
abled kids. A large part of the group that 
supports our organization is the middle 
class families, but there are many kids 
from low income and very disfunctional 
families thathaveproblems in this area and 
they are just allowing them to become 
delinquents. They're the ones weare seeing 
more in hospitals and prisons. 

Zenger: Do you feel the middle class 
kids are being classified as learning disabled 
or EH and the disadvantaged kids are be 
being labeled as delinquents? 

Bristol: I haven't done any research 
in that area and I'm not sure that I would 
say that. I do know that a lot of them that 
are probably not. There is a big confusion 
over what's wrong with this kid, because 
they live in such a horrible environment 
that you can't ever say what's wrong. But 
I know that in the mental health system, we 
don't have anywhere close to having 
enough resources for kids. 

We need places for these kids to live a 
lot of times and a residential setting works 
better than a home setting sometimes. If 
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you put a child in a home and he has a 
severe behavior problem, Moms and Dads 
have a heck of a time, 24 hours a day, 7 
days a week. Sometimes after a period of 
tolerance they lose their cool and they do 
something they didn't want to do. The 
child doesn't accept that very easily. 

If you have a child in a residential 
facility that's milly good and helps the 
child, you have 8 hour shifts and you go 
home after those 8 hours. The people that 
are dealing direcdy with that child while he 
is still sick are fresh. I don't mean to be 
simplicitic about it but this does make a 
differenceandyouhavetohavegoodpeople 
all the way around Weneedmoreresources 
for all of them. 

Corbitt: There is a even more basic 
problem, not only don't we have the pro
grams and structures in place to funnel 
these kids into, but when we have the 
programs in the public schools, we some
times have people in those jobs that don't 
know what in the heck they are doing. 

I get two or three calls a month from 
some poor soul that's out teaching an LD 
self contained class. They ask, ''Why 
don'tyouoffersomecoursesinLD. I'm an 
art teacher, or music teacher, or elemen
tary education teacher and they put me in 
this classroom and I don'tknow what to do 
with these kids. I'd like to help them and 
we are so short of people." For EH kids, 
it's even worse. We are so short on trained 
professionals that have some background 
in things to do with these kids that we can't 
begin to meet the needs of the structures we 
have. 

Bristol: That is also one of the prob
lems we have at mental health. It's really 
interesting to be able to talk to you like this. 
We are desperately short of mental health 
professionals who know how to work with 
children. Children are different from adults 
and we don't have near enough people 
trained,or who want to work with children. 
So it's the same thing apparently with EH 
and LD kids. People that want to do it are 
not~ plentiful as we need them to be. 
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·~ Cot of t!U /(ids tliat ent! 
up clropping out clan 't liave 
a goocl strong support sys
tem. tz~Uy clon't liave any
one at liome to motivate 
t!Um to clo any of t!U {(jtu{s 
of tliings t!Uy neecl to clo to 
6e successful in life.· 

Zenger: You know we have a 36% 
dropout rate in South Carolina. Do you 
feel that of those 36% of kids that dropout 
of schools, that learning disabilities and 
emotional problems are a big factor with 
those kids not being able to function or 
perform and make it in the classrooms? 

Corbitt: I have a feeling it's hard to 
tell if it's a chicken or an egg. I was 
involved in a research study at the univer
sity a year or so ago and we talked to a lot 
of kids whose 3rd and 5th grade teachers 
identified them as potential dropouts. What 
we were sensing- was they didn't feel they 
understood the system. They wanted more 
sway to do what everybody wanted them to 
do, but they didn't have a clue as to how. 

They were getting discipline slips on 
one of these kids. · He was a 5th grader, he 
had been held back in first grade. We 
asked him about the retention. He said 
"Yeah, I stayed back in the fli'St grade. I sit 
on a kid, I couldn't help it, he was in my 
seat, so I sit on him. 1bat' show come I got 
stayed back" Another child said "I can't 
help it, I guess I be bad, I can't help it, I 
guess my mouth be too big." They don't 
profit from instruction in the classroom for 
whatever reason. Now whether the LD 
came first or last, it's hard to tell. But they 
end up having a lot of academic problems. 

Bristol: Alotofproblemsthatwesee 
at the hospital are because of dis-func
tional families. 50% or more of marriages 
today end in divorce. The family envi
ronment is bad. A lot of the kids that end 
up dropping out don't have a good strong 
support system. They don't have anyone 
at home to motivate them to do any of the 
kinds of things they need to do to be suc
cessful in life. I think that disfunctional 
families are the main reason kids drop out. 
Even LD or EH kids that have a solid 
familyarenotgoingtobedropouts. Idon't 
have any research on this. 

Zenger: What kind of resources or 
books can you recommend to teachers and 
counselors? 

Corbitt: There are a number of check 
lists - this kid is at risk if ...... , hisfather 
didn't graduate from high school, or came 
from a split family, reading below grade 
level, etc. What seems clear is that when 
you look at classrooms there are so many 
criteria and so many kids fit part of the at 
risk pattern. They have some of these risk 
factors and where you get critical mass, I 
don't know. 

The biggest problem that we have 
right now is the simple mind set that we can 
identify the problems and glue those 
families back together, or that we can raise 
that kid's reading level, or we cari get him 
to behave in class so he doesn't get disci
pline slips, or we can keep the girl from 
getting pregnant - all those things. As if 
every little thing that makes the kid not fit 
ends up being the problem. 

Bistow: In closing, I think we need to 
concentrate on doing more for the families, 
I think we need more resources for kids in 
order to save some of the families and 
some of the kids. We need to concentrate 
on having a place to put them for awhile 
such as treatment and residential care fa
cilities. We milly need to do something 
with families. But to get enough people, 
you've got to spend some money and they 
don't pay enough to the people that work 
with these kids. 
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Corbitt: That's the key. It's not a 
matter of just getting warm bodies to set in 
the classrooms, but they've got to be the 
quality kinds of people who really are able 
to get in touch with kids and know what to 
do and be a good influence. 

•••••••••••••••••••• 

Give Your Classroom a Check-up! 
By: Eileen Corbitt 

Much concern has been focused re
cently on children and teenagers who fail 
to achieve in school. These youngsters 
include the learning disabled, other special 
education students, the economically dis
advantaged, compensatory and remedial 
students, and now the category, "at-risk." 
Most efforts have been devoted to identi
fying these learners, the assumption being 
that, once labeled, it will be apparent how 
to serve them effectively. 

What has been discovered is that the 
conventional wisdom about what makes a 
student at risk may not be a very reliable 
indicator, that the inter-relationships among 
student characteristics, teacher attitudes 
and expectations, and school practices are 
very complex. 

Children with achievement of ad
justment problems more frequently drop
out of school, but other students who share 
the same problem indicators persevere to 
graduation. Whatmakesthedifference? It 
appears that there is much that can be done 
by teachers and schools to manage risk 
indicators and assure that all learners ac
complish their goals. The labeling process 
is too fragile and runs the risk of lowering 
teacher expectations for student success, 
assuring that the negative outcome of 
dropping out will in fact occur. 

Sowhatisateachertodo? Rather than 
labeling children, schools and teachers are 
encouraged to evaluate their total classroom 
environments to determine areas in which 
the climate can be made more conductive 

to healthy self-esteem and academic suc
cess. These effective practices appear to 
help ALL learners be successful; in the 
absence of these good climate indicators, 
All learners are at risk! 

A classroom check-up might include 
attention to the following questions: 

1. Are programming decisions made on 
the basis of specific learner needs or are 
they label-determined? 

2. How are children placed in groups for 
reading instruction? Are all children placed 
in grade level materials regardless of skill 
level? Are instructional procedures de
signed to allow for the unavoidable range 
of skills without making any child feel 
defeated? Are reading materials for below
grade level readers selected with their so
cial age in mind? 

3. Are there multiple ways for students to 
attainmasteryofconceptsorareallswdents 
required to do identical assignments? 

4. Do students feel that the work they are 
being asked to do is worthy of quality 
effort? (Glasser, 1990) 

5. Do students have the opportunity to 
engage in cooperative learning activities 
or is all programming in an individualistic 
orcompetitivemode? (Johnsonetal.,1984) 

6. What is the balance of convergent and 
divergent thinking required by the cur
riculum activities? (Even low achieving 
students benefit from a significant amount 
of divergent, higher order thinking activi
ties, integrated into on-going program
ming.) 

7. Do students think they can be success
ful? How do you know? 

8. Are students supported in taking risks 
associated with learning new things? What 
happens when a student takes a risk and 
fails? Is the teacher and class response one 
that encourages the student to tty another 
way? 

9. Do students have real choices they can 
make about their school activities and 
learning? 

10. How often are children pulled out of 
the classroom for remediation? Could 
those services be provided without pulling 
the student out of the class? If pull-outs are 
necessary, do special and regular teachers 
work together to assure continuity and 
generalization of skills for those students? 

11. Do grades really communicate infor
mation to students and parents about 
progress in learning or are they primarily a 
vehicle for sorting and selecting Sbldents'? 
(Ask a student what the grade means to 
him/her or what he/she thinks he should 
get for a grade to check on this. The 
answers may be swprising.) 

12. Are students involved in establishing 
the classroom rules and procedures? Are 
processes used to assure that they under
stand not only the rules and consequences, 
but also the rationale for the rules? Are 
students who have not developed accept
able group behaviors coached in a positive 
way to develop those social skills'? (Cwwin 
& Mendler, 1988) 

13. Are classrooms managed by ''boss
managers" or "lead-managers"? (Glasser. 
1990) As teachers and schools evaluate 
their school environments, more questions 
will arise. If we are to maximize student 
growth, our major emphasis must be on 
making schools humane places where 
learners are comfortable taking the risks 
that real learning requires. 

•• Eileen Corbin is the Presitk111 of 
the South Carolina Division for Learning 
Disabilities, a unit of the Council for Ex
ceptional Children. She is an Assistant 
Professor at Co/cer College, Hartsville, 
South Carolina. 
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The Wil Lou Gray Opportunity School 

Wil Lou Gray Opportunity School Awarded Six Grants 

Six grant proposals have been approved for 1990-91 implementation. The South Carolina Department of Education Target 2000 
Competitive Schools Innovation "restructuring" grant totals $59,636.00 for a three year period and requires coordination of nearly every 
department on campus. Preliminary planning on the restructuring process began in January 1990 and the program report was presented 
to teachers on August 13, 1990. The goal of this grant is to improve overall student motivation and performance, the administration, faculty 
and staff will engage in a three year programmatic thrust that involves restructuring the educational program with emphasis on curriculum 
development, instructional approaches and staff development based on research as it relates to the probability for educational success for 
at risk students. 

The C.A.M.EL. (Calculator Assisted Mathematics for Everyday Living) grant will begin in September with the materials being piloted 
in GED and Basic Math classes. Materials have been ordered and teacher training will take place when the materials arrives. The goal 
of this grant is to provide an enrichment program for at risk students that will increase their awareness and skill level of functional life skill 
mathematical concepts needed in everyday life. The objective is to increase by 50% by the end of the school year, student's functional math 
performance and attitude by using the CAMEL program. 

The "Arts Across The Curriculum" program will involve the development of a curriculum guide for content area teachers. An advisory 
committee will include an arts consultant, the artists that will be involved during the year, the Research and Training Center Director and 
Wil Lou Gray Opportunity School arts and drama teachers, and three other content area teachers yet to be selected. The purpose of this 
planning grant is to facilitate the development of a discipline-based arts curriculum throughout the three academic programs currently 
offered at Wil Lou Gray Opportunity School (i.e. GED, vocational certificate and diploma based). An evaluation will be done consistiitg 
of such components as pre-test and post tests, student and teacher evaluation of visiting artists, teacher developed resources and student 
improvement in basic skills, cultural awareness, self esteem and social skills. 

A $10,000.00 "Ropes" grant submitted to the Telephone Pioneers of South Carolina by the Student Affairs Department was awarded 
in July. An area to build the course has been selected and construction begins on the course in early September. A October 10 date has 
been set for a "grand opening" and reception, co-sponsored by the Pioneers and Wit Lou Gray Opportunity School. 

The Young Women's Career Club grant is funded through the Carl Perkins Sex Equity program. $17,116.00 was awarded to develop 
a curriculum to enhance at risk students' awareness of the non-traditional job market and improve students' self concept through 
communication and social skills training. 

The South Carolina Department of Education, Drug Abuse Prevention section has accepted the Wil Lou Gray Opportunity School's 
proposed drug and alcohol plan and has awarded the school $489.00 to help send several peer counselors to Teen Institute in June 1991. 
The overall goal of this grant is to assure that 100% of the students attending Wil Lou Gray Opportunity School are assessed and through 
counseling are placed in an appropriate prevention, intervention, or referral program based on individual needs. 
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The Wil Lou Gray Opportunity School 
Child Day Care Center Is Officially Open!! 

By: Marilyn Lloyd, Director 

Utilizing the High Scope curriculum as the basis for the child 
development program, and by having an inter-generational ap
proach through the participation of Green Thumb workers and 
Foster Grandparents, a strong foundation for future education will 
be gained from these positive experiences. 

The High Scope curriculum focuses in on the key experiences: 
active learning, language, representation, classification, seriation, 
number, space and time. 

Our lead teacher, presently in University of South Carolina 
graduate school, is a graduate of Columbia College. She's been 
teaching for ten years, recently completing five years at the 
University of South Carolina's Child Care Center. While there she 
supervised practicum students and graduate students in child care 
skills. Crayola Crayons featured Gail Harrell in their teaching 
video. She has been on the Carolina Today Show with Dr. Zurik 
discussing Parent Involvement, as well as being in other University 
of South Carolina videos. Gail is married to Clarence E. Harrell, 
m. They have a daughter, Ashley, who is five years old. 

Theressa Wilson, Assistant Teacher, a graduate of Benedict 
College, has had ten years of experience in working with children, 
ages two to five. While in Columbia, she taught the three-year-old 
class at the Main Street Child Care Center, and gained experience 
working with the High Scope curriculum at Canterbury School in 
Atlanta, Georgia. She is married to Greene Wilson, Jr. They have 
a son, _Quentin, 2 1/2 years old. 

The Director, Marilyn Lloyd, teaches Home Economics and 
Child Care classes at Wil Lou Gray Opportunity School which are 
coordinated with the Child Day Care Center. A graduate Michigan 
State University, she has done graduate work at University of 
South Carolina and the College of Charleston, while teaching at 
Brookland - Cayce High School for ten years. She is married to 
Tom Lloyd and has four grown children and six grandchildren. 

The Day Care Center has openings at this time for children 
whose parents work or live in the Columbia- West Columbia area. 
Although our goal is to help young mothers who wish to continue 
their education, at this time, there are slots available for other 
children. 

* 

Marilyn Lloyd, Director, Gail Harrell, Teacher, Theressa 
Wilson, Assistant Teacher For Child Day Care Center 

~ 

Dr. Louise T. Scott of Florence was re-elected to serve a 
second consecutive term as Chairman of the Wil Lou Gray Op
portunity School Board of Trustees. Mrs. Frances P. (Mickey) 
Lindler and Mrs. Wilhelmina McBride were also re-elected to 
serve respectively as secretary and treasurer for an additional two 
year term. 

Ten members of the Board of Trustees are elected by the 
legislature to serve four year terms. Two Board members are 
elected by the Alumni Association. 

At the September 12 meeting, the Board noted with regret the 
resignation of Mr. Walter Dahlgren of Anderson who has served 8 
years. Dr. Scott cited Mr. Dahlgren's many contributions to the 
school through his service and especially the work done to establish 
a Foundation for the school. 
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JOHNNY BARTLEY Awarded ''Employee Of The Month" 

Johnny Bartley, Youth Counselor, began employment with the Wil Lou Gray Opportunity School February 2, 1990. As a nominee 
for Employee of the Month, his colleagues had the following things to say about him. "Mr. Bartley has only been a part of the Opportunity 
School family for a short period of time but he has made many contributions to the school. He was the coordinator of the "E" Dorm 
sponsored "International Festival." He has developed a positive reinforcement program for the dorm and has assisted staff and students 
in numerous programs. We are proud to have him as part of the Student Affairs team and the Opportunity School family. 
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Hats off to Johnny Bartley, Employee of the Month." 

First Students In Phase U 
Back row, left to right, Joseph Smith, Marcus 
Jeridore, Front row, left to right, Antoinette 

Taylor, Candy Jackson, Paulette Britt 

Phase U Program At Wil Lou Gray Opportunity School 
By: Johnny Bartley 

The flrst students to move into the Phase II program at WilLou 
Gray Opportunity School were named on Wednesday, September 
5, 1990. Those honored were Antoinette Taylor, Candy Jackson, 
Paulette Britt, Joseph Smith and Marcus Jeridore. In order to move 
into Phase II, a student must attain 500 points through extra work 
around campus. 

Once a student moves into Phase II, he or she becomes eligible 
for membership in the Team Leader Club and the Peer Council, is 
given special privileges and can serve on the dorm special request 
board for proposals to be submitted to the school's CORE Commit
tee, among other things. These students are also given an alternate 
schedule to follow that is less restrictive than that given to Phase n 
students. 

Phase II students are treated to a special luncheon with cake 
and balloons and are given certiflcates to note their achievement as 
well as a small momento of the occasion. 
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Make Your Classroom 
A Whopping Success 

By: Lynne B. Rhodes 

Success in Reading and Writing is an 
organizationalframeworkforteachers who 
wish to implement a whole language ap
proach in their classrooms. Children of 
many different ethnic groups, abilities, and 
backgrounds are taught using this pro
gram, which is one of the few eclectic 
approaches to teaching reading. 

The Success program was developed 
by the late Dr. Anne Adams and others at 
Duke University in the late 1970's. The 
basic philosophy is that children should be 
taught to read and write using materials 
that are available to them later in life, such 
as newspapers, magazines, children's lit
erature (fiction and nonfiction), and ency
clopedias. 

There are basically 3 objectives of the 
Success program. They remain the same 
for each grade level. They are: (1) the 
development of a love for, not a fear of, 
learning; (2) achievement with pride; and 
(3) a positive self-concept The program 
has been very effective in meeting the 
needs of all children. Most importantly, 
however, is the fact that children in this 
program develop a positive self -concept as 
well as the desire to learn. 

In the Success program, workbooks 
and dittos are viewed as being of dubious 
value in learning to read, and thus are not 
used. Instead, children are given the op
portunity to read material that they will 
encounter throughout their lifetime. They 
rely heavily on the "real-world curricu
lum" when selecting their reading materi
als. Another interesting feature of the 
Success program is that the vocabulary 
consists of words volunteered by the stu
dents themselves. The students give words 
to the teacher who writes these words on a 
chart, and these words become the day's 
vocabulary. 

Also, the use of creative writing is 
stressed in the Success program. Children 
have the opportunity to write some type of 
composition every day, which leads to 
increased literary skills, even in the early 
grades. The positive is always stressed and 
always precedes anyconsbUCtive criticism. 

There are several important charac
teristics of the Success program. They are 
as follows: 
1. There is no predetermined sequence of 
skills. A teacher emphasizes skills ac
cording to the vocabulary that the students 
donate each day. 

2. Sight words are not taught from isolated 
list, but as they appear in meaningful 
context. 

3. Verbal communication is critical. Stu
dents are encouraged to volunteer their 
own words, phrases, or sentences. 

4. Students' vocabulary is displayed in the 
classroom on charts, which helps to provide 
meaning for each child. 

S. Students are free to learn to read and 
write an unlimited and uncontrolled vo
cabulary. 

6. Students are not afraid of failure. This 
leads to a positive self-concept and an 
increase in school performance. 

7. Teachers are not bound by the confines 
of a basal series; they are free to teach 
naturally and logically. 

8. The program is cost effective - no 
workbooks, dittos, or vocabulary charts 
are required. 

9. The program is fun and exciting. 
There's never a dull moment when the 
students are busy volunteering words and 
creating! 

In summary, Success fulfills all of the 
basalprogram'sobjectives,anditdoesthis 
without the use of ability grouping. In this 
way, students' self-esteem is developed 
and decision making skills are emphasized. 
Success also values a teacher's judgement 
SincetheSuccesslessonplansaredesigned 
in a broad framework, teachers are en
couraged to make decisions which allow 
them to adapt instruction to their curricu
lum, their personalities, and most of all 
their students. Success is a fun way to learn 
as well as a rewarding way to teach. 

..References: Adams, A. H., (1978). 
Success in beiinnini readini and writinr. 
Glenview, Illinois: Good Year Books. 

George, C. J. (1986). "Success"ful 
reading instruction. Educational Leader
ship., November, 1986, pp. 62-63 
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The article, "Dropouts And Drivers's Li
censes" in the Spring issue was written by 
Lib Croclcett instead of David Gillespie. 
Lib is also with the NaJional Dropout Pre
vention Center at Clemson University. We 
apologize for this e"or. 
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Learning Disabilities And 
Postsecondary Education Issues 

By: Deborah C. Haynes 

In recent years there has been an in
crease in the number of students with 
learning disabilities who enroll in 
postsecondary institutions. Before decid
ing to pursue postsecondary education 
learning disabled students need to carefully 
evaluate ail of the options available after 
high school graduation. To do this, they 
need to understand the federal laws that 
pertain to higher education and the handi
capped; to recognize the types of programs 
and services available; and to realize the 
difficulties involved in the transition from 
high school to college. 

This article explains some issues that 
may affect learning disabled students' ac
cess to and success in college and offer 
some recommendations for pre-college 
preparation. 

There are some major differences in 
the two laws that cover public school edu
cation and postsecondary education for 
students with learning disabilities. Public 
Law 94-142, the law that pertains to public 
school education, ensures that all handi-
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capped children receive education appro
priate to their needs. Under this law handi
capped children are entitled to free appro
priate public education including specially 
designed instruction and related services 
a8 needed to help the handicapped students 
benefitfromthespecialeducation(Wegner, 
1988). 

Individualized education plans (IEP) 
which incorporate the child's unique abili
ties and needs are developed by school 
officials, teachers, parents, and, if appro
priate, the child. The focus of Public Law 
94-142 is on the individual. 

Public Law 93-112, Section 504 of the 
Rehabilitation Act of 1973, provides that 
"no otherwise qualified handicapped indi
vidual ... shall, solely by reason of his 
handicap, be excluded from the participa
tion in, be denied the benefits of, or be 
subjected to discrimination under any pro
gram or activity receiving federal financial 
assistance, or any program or activity 
conducted by any agency of by the United 
States Postal Service. SubpartE of Section 
504 is applicable to all postsecondary in
stitutions which receive federal financial 
assistance and requires that "reasonable 
accommodations" in academic programs 
be made to insure maximum participation 
by all students with disabilities. 

Some of the accommodations that 
colleges and universities kmlh1 be required 
to provide are: (1) allow students with 
disabilities to attend classes part-time 
without losing privileges of full-time sta
tus; (2) modify teaching methods and ex
aminations; and (3) develop course sub
stitutions or waivers. Colleges and uni
versities are not required to make adjust
ments in admissions standards nor to make 
adjustments in degree requirements that 
would significantly change the integrity of 
the program. The focus of Section 504 is 
on the institution. 

Just as there are differences in the law 
that pertain to public school and 
postsecondary education, there are sig
nificantdifferences in the types of programs 
and services provided at colleges and 

universities. However, postsecondary in
stitutions can generally be divided into two 
categories: (1) those with comprehensive 
learning disability programs and (2) those 
that are "service-providers". Parents, 
professionals, and learning disabled stu
dents must carefully examine programs 
and services available to identify those that 
meet an individual student's needs. 

Comprehensive programs generally 
include diagnostic and prescriptive plan
ning, advisement, counseling, remediation, 
tutoring, special courses, and a variety of 
auxiliary aids and services. The goal of the 
LD program is to teach LD students how to 
manage their disabilities and to provide the 
necessary support services so that the stu
dent can function in the regular academic 
program, earn a degree, and handle life 
situations (HEATH, 1984). Often there 
are separate admissions requirements for 
the comprehensive LD program and, ~ 
cause of the individualized nature of the 
program, there may be a fee in addition to 
the regular tuition. 

'![fatter me, ana I may not 
6e{ieve you. Criticize me, 
ani I may not {i.Kf, you. 
Ignore me, ani I may not 
forgive you. l£ncourage me, 

ani I will not forget you.· 
t_Fort 'WOt"thStar-iJ'eftaram 

Service-provider institutions offer a 
core of support services for students with 
learning disabilities rather than a compre
hensive program. Basic LD services usu
ally include accommodations such as al
ternative testing procedures, access to tape 
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recorded textbooks, taping lectures, use of 
notetakers, substitutions or waivers of cer
tain coursework, and taking a reduced load 
without losing full-time student status. 

Regardless of the type of postseondary 
institutionastudentattends,therearemany 
adjusunents to be made when moving from 
high school to college. This transition can 
be a challenging experience for any student 
but it can be especially difficult for students 
with learning disabilities who are con
fronted with changes and new situations. 

Often learning disabled students dis
cover that they are not prepared for the 
college environmenL Academic unpre
paredness may show up in inadequate 
subject knowledge, underachievement in 
basic skills, an unclear understanding of 
the learning disability, an overestimation 
of abilities, a lack of clear career goals, and 
an unclear understanding of what college 
really is. In addition, many LD students 
have poor organizational skills, poor social 
skills, and poor self -concepts (Dalke and 
Schmitt, 1987). 

Several differences between high 
school and college can compound this 
difficult transition. Some of these are: (1) 
a drastic decrease in teacher-student con
tact; (2) an increase in academic competi
tion; (3) changes in the personal support 
network; and (4) greater freedoms which 
require greater self -discipline. 

The college application process can 
also present problems for students with 
learning disabilities. Selecting an appro
priate institution is often a frustrating ex
perience because of the numbers of 
postSecondary institutions and the variety 
of programs and services available. Since 
there is no consistent pattern of learning 
disability programming at the college level, 
LD studentsneedmorediverseanddetailed 
information about the institutions they are 
considering. 

In spite of these possible problems, 
there are many learning disabled students 
who have the desire, motivation, and po
tential tO be successful in college. High 

school counselors and teachers need to 
assist these students early in their high 
school career by providing the necessary 
insttuction and counseling to help them 
prepare for the college experience. 

•'Basic !earning tfisa6i£itits (LtJJ) 

services usua[[y inc(tufe accommo

tfations sucli as alternative testing 
proutfures, access to tape recortfetf 
t~6ooK§, taping {ectures, use of 
note~rs, su6stitutions or waiv
ers of certain c.oursewort antf 
tafjng a retfuc.etf {oatf witfiout 

fosing ju{[-time sttufent status.· 

Insttuctional preparation needed for 
college should include the following: (1) 
college preparatory classes; (2) assign
ments that are similar to those that will be 
required in college; (3) strategies on text
book reading and the use of graphic aids; 
(4) organizational and study skills; (5) 
vocabulary instruction; and (6) composi
tion and spelling skills. 

High School counselors can assist 
learning disabled students to prepare for 
college by: (1) helping learning disabled 
students to realistically assess their poten
tial for college; (2) helping students and 
parents obtain information about learning 
disability programs and services at col
leges and universities; (3) encouraging 
students to begin the college search early 
and to apply early; (4) encouraging stu
dents to visit colleges to obtain detailed 
information on support services; (5) helping 
students understand their disability and 
how it may affect college success; (6) 
encouraging students to learn about Section 
504 of the Rehabilitation Act of 1973; (7) 
developing programs between secondary 
and postsecondary institutions; and (8) en-

couraging students to be their own self
advocates. 

Colleges and universities must also 
share in the responsibility of preparing LD 
students for the college experience. Rec
ommendations for postsecondary institu
tions include: (1) promote awareness of 
the variety of postsecondary options 
through printed materials and workshops; 
(2) communicate with key people in the 
secondary schools; (3) establish a system 
to handle inquiries from learning disabled 
students; and ( 4) review catalogs and other 
literature to ensure that information about 
services for learning disabled students is 
included. 

As the focus changes from merely 
graduating from high school to preparing 
for postsecondary education, programs and 
roles will need to change. Secondary special 
educators, regular classroom teachers, high 
school counselors, and college service 
providers must improve collaborative ef
forts to provide not only adequate pre
college preparation but to ensure assess to 
and success in postsecondary institutions. 
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"Real Life" Activities 
By: Marsha MOler 

Once-upon-a~time. many years ago, 
therelivedasweetyooogstudentf<rwhom 
school was a drudge. She went to class 
daily, because her parents made her. She 
tolerated her math and science classes, and 
even passed the subjects after some time. 
She never really learned much however, 
because all the math and science seemed 
like paperwork and lectures with no real 
meaning and no real purpose except to 
plDlish the sweet yooog thing f<r the crime 
of being bored. 

Many, many years later this same 
sweet, older thing, was offered a job teach
ing middle school resource. The principal 
asked this teacher if she was comfortable 
teaching math. The teacher said ••no 
problem", because she wanted the job. 
After thanking the pincipal f<r his part in 
getting her this job, the smiling teacher 
walked out of the office, got in her car and 
said, ·-oh, No. What have I got myself 
into." 

Times have changed since that day 
several years ago when I took my fll'St 
resource math class. Since that time I have 
learned to enjoy math, and have learned 
that math and science are two faces of the 
same coin. I still dislike paper and pencil 
work, although I do know it is necessary at 
times. I still hate to sit through science 
lectures. I still feel that it is of utmost 
importance that students see the relevance 
in what they are learning in math and 
science class and real life situations. 

Today I teach math and science under 
several premises: 
1. Many of our special needs students 
are turned off to any and all math and 
science. 
2. Many special needs students feel that 
math and science are a waste of time, in 
that the information is not relevant to ••reat 
life." 
3. Dr. Thomas Cloer, at Furman Uni
versity, might say that special needs stu
dents have to be repeatedly ••invited to the 
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party." Dr. Cloer used this phrase in terms 
of helping students see reading and writing 
as important and fun. This term also holds 
true for inviting the students to take part in 
math and science education. 
4. I believe in the •theory of probabil
ity' in my method of teaching. I believe 
that if I keep trying, new and different 
ways of teaching a skill •probably sooner 
or later something will work. • 
5. Science and math are not automati
cally fun. interesting. or relevant to many 
of our students, so we have to make them 
fun. interesting and relevant 

With these premises in mind I would 
like to share several activities I have found 
helpful in my classes. None of these are 
expensive. They are all chosen and used 
with the idea of learning and fun for the 
student and the teacher. 

Makjng Math Relevant -
Work Apd Mopey Worksheet 

Your school library is an excellent 
source of materials for a look at vocations 
and how math and scienceeffectjobchoice. 
I generally take my classes to the library 
within the frrst two weeks of school. The 
~ magazine section of the Sunday 
newspaper has an article that compares 
annualsalariesfmanumberofprofessions. 
This annual article comes out in mid-Au
gust If you missed this year's issue, you 
might wish to check with your school or 
local library for copies. Your school library 
will have other materials f<r the student's 
use in researching this sheet 

Students are asked to find three jobs 
that pay a great deal of money, and three 
jobs with low pay. They are also asked to 
fmd three jobs that require excellent math 
skills and three jobs that require little or no 
math skills. Students will quickly realize 
that it is very difficult" to fmd a job that 
requires little <r no math skills, and what 
few jobs there are, pay very little. 

Students are then asked to list factors 
that are important to them in a job (outside 
or inside work, work with people, pay, 
etc.), and then to choose one career that 

they would personally be interested in. 
After the student has chosen a career they 
are asked to tell the type of education or 
training required, as well as salary and 
other information regarding the job. 

Middle school students have a keen 
interest in jobs and money and enjoy being 
given this exposure to •<reat life." Ques
tions and interest of the students have been 
noticed, and special speakers have been 
asked to the class to discuss with the stu
dents how they use math in their job. The 
student's favorite was the veterinarian, who 
talked with them about what harm he could 
do an animal if his calculations for medi
cations were incorrect This sheet could 
also be utilized for science vocations, with 
similar results. 

Magic Mopey 

One of my favorite activities that 
combines math and science skills involves 
a simple magic trick. No special skills are 
needed, and the students love the trick and 
love to use it on their family and friends. 

Materials needed: 
small clear jar (pint size or smaller) 
10-12 nickels 
1 Canadian nickel 
water 
small magnet 
small cloth or napkin 
(12" x 12" or more) 

Fill the jar 75% full of water. Have 
the students count the money as you place 
the nickels in the jar. Place the Canadian 
nickel last Close the lid of the jar. 

Tell the students that you will pick 
out the Canadian nickel from the others in 
the jar, without looking and without getting 
your hands wet. In the palm of your hand 
roll a piece of scotch tape. After you have 
shown the students your empty hand, palm 
a magnet with the tape in your hand and 
place it quietly on the top of the jar. Cover 
the jar with the cloth and shake the jar. 

• 



I use this time to discuss what the 
probability is that I will pick out the Cana
dian nickel from the others. After the jar is 
well shaken I remove the lid from the jar, 
still under the cloth and retrieve the Cana
dian nickel. This is easy to do because 
Canadian nickels will stick to the magnet 
and will be right under the jar lid. 

NOTE: This is a very easy trick to do, but 
you do need to practice to get the feel of the 
magnet, and handling the jar. 

Abstract math concepts always seem 
to give special needs students trouble. Many 
of these concepts can be instructed by 
using the sbldents nablral environment and 
interest - in the case of probability, I use 
food and test taking skills to make prob
ability more relevant for the student 

Probability 

Activitv 1: Have your students clear 
their desk of everythings except a pencil 
and paper. Have the students number their 
papers 1 -10. Now have the students write 
TRUE or FALSE next to each number
this is to be done~ any questions are 
ask. Now askthesbldentstonumber 1-10 
again on the lower section of their paper 
and this time have them mark either A, B, 
C, D, next to each number. 

After the students have written all 
their answers down, discuss what the 
probability of their having the answers all 
right to each section would be. After the 
discussion, give the students questions that 
have a defmite true or false answer and 
have them grade their test Then go to the 
bottom section and give the students 
questions with a definite multiple choice 
answer and have them grade that section. 

After the students have graded the 
two sections of the test, we work together 
on the board. Each student calls their grade 
out for each section of the test After all 
grades are recorded. we average these. 
Usually, the average will come out in the 
50% range (give or take 5 percent) for the 
true-false section,and25% for the multiple 
choice section. 

We have also used this to discuss 
how you could improve the probability of 
doing well on a test: studying the materi
als, eating a good breakfast, getting a good 
night's sleep, etc. 

Samples of true - false questions: 
1. Is this Hillcrest Middle School? 
2. Is there a purple gmbage truck outside 
the window? 
3. Is this Monday, December 3? 

Samples of multiple choice questions: 
1. Theprincipal'shairis, A)green, B) 
red, C) blonde, D) gone. 
2. Myteacher'snameis, A) Mrs. Miller, 
B)VanHalen, C)BoJackson, D)George 
Bush. 

Activity 2: This is a good activity 
fora day when the teacher and the sbldents 
need a treat 

In a large paper bag, place 6 each of 
the following candy bars (snack size): 
Snickers, Milky Way, Mars, Zero, and 3 
Musketeers. 

Have each student come to the desk 
in turn and predict which candy bar they 
will choose. The student then reaches into 
the bag, without looking, and draws out a 
candy bar. If they guess right, they get to 
keep the candy bar, if not they will get 
another b1m later. After each candy bar is 
removed the odds will change. Continue 
the activity until all sbldents have a bar. 

These particular candies are recom
mended for two reasons: (1) they are all 
about the same size and shape, (2) they are 
all favorites of the teacher who gets to keep 
all the leftovers. 

Recommended Resource Materials: 

Many excellent sources are available 
for use in teaching math and science. If I 
were limited to $50.00 for materials, I 
would invest in the following materials: 

ZILUONS magazine is a consumer 
report magazine for students. It is appro
priate for many ages, but especially good 

for grades 5-12. Articles compare prod
ucts and prices for many items from tennis 
shoes to chocolate chip cookies. It is a 
wonderful source for many comparison 
activities in a class, as well as calculation 
and application activities. A year sub
scription is $13.95. Your school library 
willhavetheaddressandotherinformation. 

202 Scjence lnvestjptions by Kids 
Stuff is an encyclopedia of science fun. All 
activities are hands on with worksheets, 
individual and group activities. This is the 
place to find out how to get a boiled egg 
inside a baby bottle, and how to get it out 
(you do not have to make egg salad). You 
may also learn how to make ice cream in a 
coffee can in your class and how to make 
your own cleaner for those old, dull pen
nies. This book cost about $13.95. 

Kids Shiff Math for Middle School is 
a similar book, and is also full of math 
games and hands on activities. Several of 
the students' favorite activities include 
graphing their pulse rates after exercising, 
and cut and fold geometry figures. This 
book also runs approximately $13.95. 

Cheaper And Better by Nancy Birnes 
is a ttade book that can be found in any 
book store. It contains recipes for a variety 
of items from homemade toothpaste, to 
chap stick to car wax, to dog biscuits, etc. 
I have sbldents work as a team of two to 
convert the recipe to large or smaller sizes 
by multiplying and dividing the recipes. 
This is an excellent practice for fraction 
computations. They then practice measur
ing by making the recipes. WARNING: 
The toothpaste tastes terrible. 

Save all those catalogues that you 
and the other teachers at your school get in 
the mail. They are excellent sources for 
practice in addition and subttaction, as 
well as following directions. I have found 
that many of our sbldents have no idea how 
to fill out an order form. I teach the 
students to compute taxes (for S.C.) by 
totalling their order and then multiplying 
the total by 1.05 (100% for purchase and 
5% for tax.) This one step is much easier 
than figuring tax and then having to add it 
back to the sales total. 
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Suggested Free Community Sources: 

South Carolina National has an ex
cellent video available for school use on 
banking and services offered by the bank. 
The 30 minute video introduces teen-age 
members of a rock band as they open their 
ftrst bank. A teacher's guideandaseriesof 
worksheets come with thekiL The Kit may 
be borrowed from any South Carolina 
National branch by calling the public re
lations person in your area. 

Area graveyards area wonderful field 
trip for your class. Old graveyards are 
especially fascinating to the students. Many 
church and town graveyards have histori
ans who are often willing to come and tell 
the students stories of various persons 
buried in the cemetery. 

I took my class last Halloween on a 
trip to the graveyard. Most of the students 
had a great deal of difficulty in computing 
dates, (if you are born April 7, 1942 and 
died March 14, 1961, how old are you?). 
Students had a scavenger hunt sheet to use 
during the time at the cemetery. They 
looked for someone exactly 23 years old at 
thetimeoftheirdeath,asetoftwins,ababy 
that died the day it was born, a person who 
died the same day as a relative, etc. 

Students were given time to do grave 
rubbings at this time (old crayons in dark 
colors and freezer paper work well). Fol
low up activities for the week following 
the trip included research into the times 
that their person from the grave rubbings 
lived. The students looked up who the 
presidents were during their person's life 
and what items were invented after this 
person lived. The students then wrote 
biographies of the life of the person, in
cluding facts about life in their person's 
time. No items such as a car or plane could 
be mentioned if it was invented after the 
person's life time. 

I am always on the lookout for new 
and different activities for the classroom, 
especially for math and science. Math and 
science play such an important role in our 
changing world. I do not want my students 

24 

to leave my class with the feeling that math 
and science are boring and are not relevant 
to "real life." 

*Marsha Miller is a W/EH Resource 
teacher at Hillcrest Middle School, Ga"i
son Road, Simpsonville, South Carolina, 
29681, Telephone: (803) 967-1826. 
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REFLECTIONS 

By: Dean K. Mcintosh, Ed.D. 

There seems to be a great amount of 
confusion among educators as a result of 
the emphasis that is presently being placed 
on the terms "at-risk" and "drop-out". 
Many persons automatically assume both 
of these terms and their defmitions are 
highly correlated with students who have 
been. identified as learning disabled or 
emotionally disturbed. Extreme caution 
needs to be exercised regarding this as
sumption as there is convincing evidence 
to the contrary. 

There is no question that there are 
many learning disabled and emotionally 
disturbed students who are having prob-

lems in school serious enough to cause 
them to be both at risk of academic failure 
in the elementary and middleschoolgrades 
and of dropping out of high school at the 
upper grade levels. However, there are 
many others who may be experiencing 
some difficulties in school but still are 
succeeding and will complete their educa
tion. 

According to data cited in At-Risk in 
South Carolina: The Wgh School Drop
QUi. (Rowls & Lackey, 1988), approxi
mately 38% of all students who enter the 
public schools of South Carolina will fail 
to complete the requirements for gradua
tion. Of that number, the percentage who 
are emotionally disturbed and/or learning 
disabled is relatively small. 

As was stated in the Data Report on 
Programs for the ijandicanped. there are 
approximately 27,000 learning disabled 
and 6,000 emotionally handicapped stu
dents out of over 600,000 total students 
enrolled in South Carolina schools this 
year. Obviously not all those eligible have 
been identified and not all who are identi
fied remain in special education through
out their school years. However, if all 
those eligible were identified, they would 
still account for only a small portion of the 
total number of drop outs. 

A positive approach to working with 
at-risk and drop out students needs to be 
developed regardless of whether or not 
they have been identified as having 
handicapping conditions of learning dis
abilities or emotional disturbance. The 
recommendations from a research study 
conducted by Raymond, Corbitt, Rowls 
and Mcintosh in 1989 has shed some light 
on this perplexing problem. Concern over 
the effects of the high attrition rate on the 
overall economy of the state motivated the 
South Carolina Commission on Wgher 
Education to fund this study on antecedents 
associated with students dropping out of 
high school. The study was an attempt to 
determine the possibility of identifying 
factors in third and fifth grades which 
could be used to predict the probability of 
later school failure. 



The most important of the recommen
dations to come out of this study, and one 
that is extremely important to all educa
tors, is that our schools should NOT attempt 
to attach additional labels to these students. 
Identifying specific students in the el
ementary grades as being at-riskisetbically 
untenable. The difficulties associated with 
positive identification and the potential for 
both under- and over-achievement being 
evident in the early grades are so numerous 
that such a procedure is extremely risky. 

Secondly, schools should not establish 
yet another pull-out program as a means of 
providing categorical services to students 
who are experiencing difficulty in school. 
A much better alternative would be to 
provide programs that better meet the needs 
of AIL students regardless of whether or 
not a label has been attached. The number 
of pull-out programs have expanded as
tronomically during the past decade and it 
is obvious one more such program will not 
solve the drop-out and at-risk problems. 

·rro {abe{ a{{ {earning 
disa6Ced and ettWtiona{{y 
disturbed students as 
potentia{ drop-outs is 
foo{isfi, as is tlie deve{
opment of a tota{{y new 
pul{-out program for yet 
anotlier group of students.· 

An additional recommendation that 
has been provided in this study includes 
the restoring a sense of control and power 
within the system to students and their 

parents, as well as teachers. This would 
allow them to feel a certain amount of 
ownership and responsibility for the edu
cational process. This seems to be severely 
lacking in many school systems. 

Both parents and students indicated 
they have little input in, and literally no 
control of, the education that is being 
provided. As a result, they feel a sense of 
exclusion from the educational process 
and do not consider themselves to be active 
players in any solutions which are pro
posed by the school systems. 

An organizational structure within 
both the school and the system should be 
developed that will also return the sense of 
control and power to the teachers. They 
must be more involved in the decision 
making andinimprovingproductivity, both 
of which directly relate to providing better 
and more in-depth services to at-risk and 
potential drop out students. They, like the 
parents and students, must feel they are a 
part of the solution, otherwise they will 
consider themselves to be viewed as part of 
the problem. 

Directly related to the above, mean
ingful staff development is also badly 
needed within most school systems. 
Teachers must be brought up-to-date re
garding current practices, such as grading, 
curriculum methods and materials, class
room management and the latest trends 
and issues in education. It is even difficult 
to stay abreast of the field as a full-time 
student, much less as a teacher who may 
have little, if any, access to higher educa
tion courses. 

School districts should be providing 
the wherewithal and incentive to teachers 
for constant upgrading of knowledge and 
skills through existing professional staff 
development activities. If such activities 
are not presently available they should be 
instituted immediately. They must have 
depth and breadth, rather than "one shot" 
approaches which many in-service activi
ties tend to be in many school districts. 

Summary: 
Agreatamountofboth time and effort 

are presently being expended by educators 
in attempting to solve the myriad ofprob
lemsassociatedwithstudentswhoarecon
sidered to be at-risk students of failing in 
school. Even more time and effort is being 
allocated to the reduction of the number of 
drop-outs. Educators must become espe
cially cognizant of the additional, and more 
serious, problems that can be created if this 
issue is not approached in a rational and 
logical manner. 

To label all learning disabled and 
emotionally disturbed students as potential 
drop-outs is foolish, as is the development 
of a totally new pull-out program for yet 
another group of students. This is a "sys
tem" problem and must be handled within 
the system, whether it be the classroom, 
the school, the district, the community, or 
any combination. This problem must be 
attacked at its origin rather than merely 
adding bandaids to a serious wound. 

References: 
Data rowrt on proerams for the haruli
cmmetf. 1988-89 South Carolina De
partment of Education, Columbia, South 
Carolina. 

Raymond, G. 1., Corbitt, E. R ..• Rowls. 
MD .• &Mdntosh,D.K. (1989).Warnine.· 
All children 41-ris/d Early identification Q[ 
at-riskstut/entsinrwalamlurbansettinu. 
Unpublished paper. 

Rowls,M.D.,&I.Ackey,G.H .. (1988). ~ 
Risk In South Carolina.· The Hieh School 
Drqp-out. Columbia, SC.· Wil Lou Gray 
Opportunity School. 

**Dean K. Mcintosh is an Associate 
Professor of Special Education, Depart
ment of Educational Psychology, College 
of Education, University of South Caro
lina. 

25 



•••••••••••• 
A Selected Reading List 

California State Department of Educa
tion, Self-Esteem Task Force. The State 
of Esteem. (available from the Califor
nia State Department of Education.) 

Canfield, J. & Wells, H. C. (1976) . .100 
Ways to Enhance Self-Conceot in the 
Classroom. Englewood Cliffs, NJ: 
Prentice Hall. 

Corwin, R. L. & Mendler, A. N. (1988). 
DisciWjne wjth Dignity. Alexandria, 
VA: ASCD. 

Glasser, W. (1986). Control Theorv in 
the Classroom. New York: Harper and 
Row. 

Glasser, W. (1990). The Quality 
~New York: Harper Row. 

Johnson, D. W., Johnson, R., Roy, P. & 
Holubec, E. (1984). Circles of Learning: 
Cooperation in the Oassroom <2nd 
edition). Alexandria, VA: ASCD 

Kagan, D. (1988). How do teachers 
define students at risk? Clearing House. 
M (7), 320-324. 

Keating, P. & Oakes, J. Access to 
Knowledge: Brealcing Down School 
Barriers to Learning. Denver: 
Education Commission of the States. 

Lehr,J. B. & Harris, H. W. At-Risk;. 
Low-Acbjevjog Students in the Class
IQQ!!l. National Education 
Association (3338-8-00-CD). 

Natriello, G. (ED.) (1987). ~ 
Drop-outs: Patterns and Policies. New 
York: Teachers College 
Press. 

Ogden, E. & Germinario, V. (1988). 
The At-Risk Studeot: Answers for 
Educators. Port Chester, NY: 

26 

National Professional Resources. 
Purkey, W.W. & Novak, J. (1984). 
Invjtjng School Success. Wadsworth. 

Wilson, J. H. (1984). The Invitational 
Elementary Classroom. 

Wolman, C., Bruininks, R., Thurlow, M. 
L. (1989). Drop-outs and drop-out 
programs: Implications for special 
education. Remedial and Snecial 
Education. 10 (5), 6-20. 

** Reading list is contributed by 
Eileen Corbitt. 

• ••••••••••• 

Wil Lou Gray Opportunity School 
Student, Larry Outen 

Notes From ... 
The Center Director 

• • • • • • • • • • • • 

I met Larry last year when I visited 
Mary Flynn 'sartclass. He was working on 
an amazing little drawing of a mysterious 
woman, very stylized, very original. When 
I asked him about the drawing he told me 
an elaborate story that he bad made up to 
go with his image. The story was about a 
beautiful foreign spy, who fell in love with 
an American agent and the two of them 
worked together to save the world from 
destruction. He had many other such 
drawings, all illustrating detailed adven
ture stories. I was so impressed by his 
pencil drawings I commissioned him to 
draw a picture of my daughter Katie. 

Larry can really tell a fme story. But 
don't ask him to write it down and read it 
back to you. Larry has a learning disability 
and reading and writing activities are diffi
cult and frustrating. Larry and I have 
talkedatlengthabouthisproblems. He bas 
analyzed his own reading deficiencies and 
feels that he doesn't understand phonetic 
rules. "Most of the words I have problems 
with have double vowels and silent letters" 
he told me. "I also have trouble breaking 



down three and four syllable words," he 
continued. "By the time I get to the end of 
the word, I loose the first part. When I stop 
on those big words, it slows me down and 
it's bard to keep up with the rest of the 
class." 

This is Larry's second year at Wil 
Lou Gray Opportunity School. He is a 
model student and has become active in a 
student peer counseling group. As a peer 
counselor, Larry is being trained in drug 
and alcohol prevention and is helping other 
students learn strategies to say no to drugs. 
He has had the opportunity to meet other 
students involved in similar programs 
around the state through the South Caro
lina Drug and Alcohol Commission Teen 
Institute program. He has already given 
several presentations and plans to incorpo
rate some of this art work into his talks with 
students. 

Softspoken and polite, it is hard to 
imagine this student as a chronic trouble
maker and academic failure. He describes 
the frustration he felt at the large city 
school he attended before coming to the 
Opportunity School. "I was in fights all the 
time. My friends were into gangs and 

drugs and it was hard to stay out of trouble. 
I was absent a lot and it was hard to keep up 
inc~." When asked to explain the dif
ference between the two schools, he men
tions the small classes and individual at
tention he gets from his teachers. He has 
also gained the unofficial tide of school 
artist and is often called on by teachers and 
students to help with graphics, illustrate 
stories, make fashion designs and draw 
dream cars. 

It's hard to believe that before com
ing to the Opportunity School, Larry never 
hadanyformalartinstruction. Artteacher, 
Mary Flynn recognized his talent on the 
ftrst day of class and is a constant source of 
encouragement. She feels that Larry's 
potential goes beyond the mechanical act 
of drawing. Mary recently told me that, 
"He is one of the few students I've en
countered that is able to understand the 
essence of abstract art. He realizes that it 
is not haphazard and commented recently 
on the ability of this particular artist to 
stretch an idea to the extreme." This is a 
complex concept for any high school stu
dent to grasp. 

Carol Goodson, Larry's reading 
drama teacher helps Larry improve his 
speaking and writing skills by letting him 
tell the story firsL Then he can use a series 
of drawings to illustrate the sequence be
fore writing the first draft. 

These are just some of the ways we 
are working to overcome Larry's learning 
disability. By focusing on his natural lead
ership skills and artistic abilities, we are 
de-emphasizing his handicaps and empha
sizing his strengths. A student like Larry 
just can't be labeled and neatly placed in 
some special education track. It takes 
time, small classes and teachers willing to 
dig for the diamonds. 

Mternote: Larry takes the EXIT 
Exam for the second time in October. Last 
year he passed the math portion with flying 
colors. We are all pulling for him in 

reading and writing. . J 
Sincerely, , f-
~v 

************* 
Special ?Jia~ .... 

We offer specid tfianK§ to 'Eileen 
Cor6ittforOTBanizingsp~rs aru£ 
interviews aru£ for lie[ping provilfe 
articles ami referenus for tnis 
news fetter. 

************* 
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