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Programs For At Risk Youth: s-r 

Counseling And Classroom Strategies That Work 

On April4 over 125 counselors, teachers, 
and at risk specialists attended the 
"Counseling Strategies Targeted For At 
Risk Students" WOI'kshop. The WLGOS 
Research and Training Center, the State 
Department of Education, and the 
National Dropout Prevention Center at 
Clemson co-sponsored the statewide 
event. The workshop was a follow-up to 
last year's Speak Out and focused on 
areas of concern indicated in a recent 
survey of South Carolina counselors. 
Topics included drug and alcohol abuse, 
discipline, teen pregnancy, case 
management, family involvement, social 
skills, self esteem and classroom 
strategies. 

Many of the articles in this newsletter 
feature programs and strategies that were 
presented during the workshop. Although 
the speakers came from such varied areas 
as school districts, state agencies, and 
the private sector they had one thing in 
common; they all had successful 
programs that work. 

Wil Lou Gray Opportunity School Peer Counselors Serve 
As Guides For The April 4 Statewide Counselor's Workshop 
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Mary Janet Janicki and Lynda Owen, 
teachers from Wil Lou Gray Opportunity 
School, discussed classroom strategies 
that counselors could share with teachers 
having difficulties with at risk students. 
Richard Guess, Marjorie Sanders, and 
Barbara Price from the PsychologicaV 
Social Services Department presented 
the feature session on counseling 
strategies for at risk students. Peer 
counseling, using special groups and 
clubs to build self esteem, and social 
skills streaming activities were just a 
few of the techniques covered in this 
session. 

Deb Haney, WLGOS Dean of Students 
and Buddy Blackmon, Principal at the 
Alternative School in Union, teamed up 
to discuss the ways parents, teachers, 
counselors, and agency workers can form 
"case management teams" to address 
the multiple needs of potential drop
outs. 

Gayle Fish, Director of Central School 
in Greenwood, and Rebecca Scofield, a 
teacher from Central School focused on 
the importance of appropriate 
curriculum, alternative kinds of 
discipline and using creative classroom 
strategies (such as art projects) to 
motivate alternative school students. 

Sandra Hennies, Director of Dropot 
Prevention/ Retrieval Programs for At 
Risk Youth in Richland Two focused on 
how schools can and must involve parents 
in the counseling process. Ms. Hennies 
is also a family therapist and she shared 
a number of recommendations of ways 
to invite families to become more 
involved in student concerns. 

Dr. Mary Lee Platz, the Wil Lou Gray 
Opportunity School Psychologist and 
Dr. Judith Pearson, Director of Student 
Services for Dorman High School in 
Spartanburg related how to identify and 
help students who exhibited signs of 
depression. They emphasized the 
importance of responding to the students 
because of the very real possibility of 
suicide among the teen population. 
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Mark Brannon, from the South Carolina 
Commission on Alcohol and Drug Abuse 
described the prevention, intervention 
and treatment programs available to 
schools and communities. The Teen 
Institute and SciP were mentioned as 
two types of programs available for 
school districts. Susan Carter, the SciP 
counselor for Wil Lou Gray Opportunity 
School was on hand to answer specific 
questions concerning how these 
programs are organized and implemented 
in schools. 

students by role playing and helping the 
students practice ways to avoid getting 
into trouble and/or using drugs or alcohol. 
Jackie Mayes from A. C. Flora High 
School explained how their student's 
club, Falcons Against Drug Abuse, was 
organized and implemented as part of 
the school's daily activities. 

Dee Smalls, Prevention Specialist from 
Department of Youth Services showed a 
video clip from last year's "Speak Out" 
and described the process of encouraging 
students to look for solutions to the 
problems they face in school and at home. 

WLGOS Teacher, Mary Janet Janicki Talks With Counselors 
About Discipline, Classroom Strategies and Teacher Attitudes 

Dropout statistics indicate that 50-75% 
of the girls that drop out of school do so 
because they are pregnant. Juanita 
Mullinax, Director of the Teen Parent 
Program in Greenville explained how 
their alternative day school addresses 
the special academic, emotional, and 
medical needs of these students. 

Kathy Jones, a computer teacher from 
Airport High School brought a group of 
students to demonstrate their Refusal 
Team Program. The students showed 
how they work with middle school 

When the student's problems can't be 
solved at home or in the school, 
residential treatment may be an answer. 
Steve Patterson, Adolescence 
Community Representative from Charter 
Rivers Hospital explained the role of a 
private care facility and the services 
available to schools, families, or 
individuals. Charter Rivers now provides 
••The Student Assistance Program", a 
free course that can be used by schools 
or other agencies needing training of 
staff and/or students in the areas of drug 
and alcohol abuse. 



Round Table Sessions Gave Counselors Time To Share Ideas 

After the morning session all workshop 
participants and presenters broke out 
into fourround table discussions lead by 
John Tudor, At Risk Program Section, 
State Department of Education, Linda 
Shirley, from the National Dropout 
Prevention Center at Clemson, Carolyn 
Donges, Secondary Guidance Section, 
State Department of Education and Jane 
Zenger, WLGOS Research and Training 
Center. 

The round table sessions provided much 
needed time to process information from 
the morning sessions and involve 
everyone in an exchange of ideas and 
concerns. Participants shared programs 
and techniques that are currently being 
used in their schools and communities. 

This information is being edited and 
compiled into a counselor's resource 
handbook. The National Dropout 
Prevention Center at Clemson will print 
and distribute the handbook to all 
workshop participants. Copies of the 

handbook can be ordered after July by 
writing Mrs. Linda Shirley, Special 
Projects Coordinator, National Dropout 
Prevention Center, Clemson University, 
Clemson, S.C. 29634-5111. 

•••••••••••••••••••• 

".9l. man 

stands so 

never 
ta{{ as 

wlien 

a own 
c/ii{a., 

lie 6enas 
to /ie{p a 

Jolin~. ~nnufy 

INVESTING IN THE FUTURE 

All I ~tterge~tei'IJlio~tal Clalld 
Developlftellt Progralft 

By: Kathy Hoernlg 

South Carolina has long been aware of 
its high teenage pregnancy rate and the 
often devastating long-term effects. In 
Orangeburg County alone, an average 
of 100 babies are born each year to girls 
between the ages of 14 and 17. What 
type of future is in store for these babies 
and their young mothers? How long can 
society bear the soaring financial burden 
of unemployed children raising children? 

A positive step was take~ to break this 
bleak cycle on October 17, 1988. The 
State's first intergenerational child 
development center opened its doors on 
the campus of Orangeburg-Calhoun 
Technical College. It is referred to as 
"ICDC - Orangeburg." Initiated by the 
Governor, the Center represents South 
Carolina's efforts to reach teenage 
mothers by enabling them to complete 
their education while fulfilling parental 
responsibilities. The program's mission 
is derived from Governor Campbell's 
vision: 

"This child development center targets 
three very important groups. First and 
foremost it targets children by putting 
them in a sound, caring environment. It 
targets young mothers who, having been 
freed from the anxiety of worrying about 
their children, can take the necessary 
steps to become self-sufficient. And 
this program targets a vast resource of 
senior citizens whose experience and 
love can make a tremendous difference 
in the lives they touch here at the Center." 
(Orangeburg-Calhoun Technical 
College Newsletter, 1988). 

An example of successful multi-agency 
collaboration, the project has received 
funding and technical assistance from a 
wide spectrum of federal, state and local 
organizations. The South Carolina 
Commission on Aging became the 
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official lead agency for the project with 
the emphasis on involving older citizens 
in both staff and volunteer capacities. 
The Lower Savannah Council of 
Governments worked with . its 
Orangeburg County Council on Aging 
to provide direct administrative support. 
South Carolina's Health and Human 
Services Finance Commission, 
Department of Social Services, 
DepartmentofHealthandEnvironmental 
Control and Governor's office fund 
various program components and/or 
furnish technical consultation. The 
Center receives meal and snack 
reimbursement from the United States 
Department of Agriculture. No-cost 
health screenings and medical services 
for the Center's staff and volunteers are 
donated by the Orangeburg-Calhoun 
Health Department and Regional 
Medical Center. 

"We need to build coalitions between 
older citizens and working single women. 
We have opportunities to pull both groups 
together and have a dramatic impact on 

some issues. The intergenerational 
project in Orangeburg, in which senior 
citizens provide childcare so that teen 
parents can continue their education, is 
one example." · 

These words from Ruth Seigler, 
Executive Director of the South Carolina 
Commission on Aging, are demonstrated 

. by the high involvement of older citizens 
at the ICDC -Orangeburg. The majority 
of the Center's staff are senior citizens 
who show a high level of commitment 
and dependability. Some of these 
employees have received training and 
placement through the Green Thumb, 
Vista and Telemon organizations. 
Volunteers include a number of 
grandparents to whom nurturing comes 
as second nature. Both age groups find 
instant satisfaction as a child is held and 
spoken to in love. In this matter a family 
atmosphere is created rather than an 
institutional one. 

Providing Child Care So That Teen Parents Can Continue Their Education 
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J:l society's success 
can 6e measured 6y 
fiow it cares for its 
very o{d and its very 

" young. 

The Center focuses on quality child care 
and age appropriate experiences in a 
nurturing, responsive environment. 
Children range from 6 weeks to 4 years 
of age. The Center's curriculum is based 
on the High Scope Learning 
Accomplishment Profile. Age specific 
activities are designed to address needs 
in the areas of physical tasks, sensory 
development, communication and 
language, social interaction and 
emotional well-being. An individualized 
educational plan and assessment are 
developed for each child. These are 
reviewed on a regular basis with 
documented results and revisions made 
as necessary. Each child also receives 
health screenings, appropriate medical 
follow-up and current immunizations. 
Transportation to and from the Center is 
available for the children and their 
mothers. 

The Center's Director, Mrs. Arminta 
Owens, has a Master's Degree in 
Education with a concentration in 
Elementary Education and other 
postgraduate work in Early Childhood 
Development. She brings to the program 
over 25 years work in the public school 
system. "I feel that this program meets 
many purposes because it serves the 
children, the mothers and the staff. The 



senior staff members need to keep active 
and subsidize their earnings. It is 
purposeful to the children because it has 
created an environment that is conducive 
to good social and academic growth. It 
has enabled the mothers to continue their 
educational goals and enable them to 
move into the work force." 

The program also aims to improve 
parenting skills for both fathers and 
mothers. Ongoing specialized training 
in child development is offered to parents 
who are encouraged to participate in 
monthly classroom observation and 
interaction. Through understanding and 
the enjoyment of their children, the 
program hopes to establish self
supporting, healthy family units. Other 
students at Orangeburg-Calhoun Tech 
have the opportunity to gain practical 
child care experience and parenting 
knowledge at the Center. High school 
students work and play with the children 
as part of the Calhoun District 
Transitional Work/Study Program. 

After its first year of development and 
services, the Intergenerational Child 
Development Center at Orangeburg is 
moving toward fulfilling its goals. 
Currently enrolled are 39 children and 
35 mothers, 10 of whom are teenagers. 
All mothers are either working, attending 
sehool or receiving training. A number 
of these mothers are working as well as 
completing their education. Career 
counseling is available to program 
participants at South Carolina State 
College, the Department of Social 
Services, Orangeburg-Wilkinson High 
School and Orangeburg-Calhoun Tech. 

The program has had 6 mothers to 
complete their education and become 
employed on a full-time basis. One of 
the program graduates is a staff member 
at the Center. This exemplifies the 
Center's ultimate goal of assisting teen 
mothers in becoming self-sufficient. The 
ICDC - Orangeburg successfully 
demonstrates how an innovative program 
fortoday'sat-riskyouth can be a practical 
investment that reaps benefits for society 

and tomorrow's adults. The project's 
success can be summarized by one of its 
mothers who has been able to graduate 
from high school, go on to attend college 
and work part-time because of the 
program. 

"The Center has provided a good 
atmosphere for my son to grow-up in. 
There are a lot of activities for him to get 
involved in so that he learns faster. The 
Center has given me a chance to get out 
and set an example for my son. I am also 
trying to set an example by making a 
living for myself and my son." 

*Kathy Hoernig is the Caregiver Support 
Specialist for the South Carolina 
Commission on Aging. 

•••••••••••••••••••• 

BREAKING THE CYCLE OF 
FAILURE OF AT-RISK 

ADOLESCENTS 

By: Susan Davis 
Cary Junior High School 

Elgin, Illinois 

••I can't get a decent job without a 
diploma." 

••I was kicked out of three high schools. 
My counselor said I could go to school 
here." 

•• After six months in a drug rehabilitation 
center, I can't face going back to my 
regular high school." 

••I promised my mom I would finish high 
school after my baby was born." 

These are some of the comments students 
make when they come to the Young 
Adult Program. The Young Adult 
Program is a night school in a Chicago 
suburb for students who want to earn 
credits toward high school graduation. 
The entering students have learned an 
important lesson; they have recognized 
the need to finish their high school 

education. They come back to school 
because they think a diploma will help 
them get a better job, because they want 
to go on to college, or because they were 
talked into returning to school by a parent 
or a counselor. Most of them did not 
come back to school to learn. 

Our population consists of high school 
dropouts between the ages of 16 and 25, 
most of whom can be considered 
alliterate: they are able to read but they 
choose not to. There are a variety of 
reasons why these students who are able 
to read were unable to finish high school. 
Some have learning problems and were 
discouraged by their previous school 
experiences; many were victims of abuse 
or neglect; some became dependent upon 
drugs; and others became pregnant. All 
have one thing in common; they are 
caught up in a cycle offailure. Negative 
school experiences in early years 
combined with negative life experiences 
which discouraged these adolescents 
until they began to reject school and 
learning. 

·wliat tliese 
educated young 

under
adults 

needed was a program 
tliat would 6roaden tlieir 
scope of interest, sliow 
tliem tlie value of printed 
materia~ motivate tliem 
to rea{, and most 
importantly, 6reat tlie 
cycle of failure tliat lias 
6een tlie story of tlieir 
fives: 
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We found thatto motivate these students, 
we had to become sensitive to the 
differences between them, the regular 
high school student, and the older adult 
illiterate. Most of the students are unlike 
the typical high school graduate. They 
had failed in school, so they have a fear 
of expressing themselves in a school 
situation. They feel left out of what is 
commonly called the "club of learners," 
and they are unsure about whether or not 
they can psychologically afford to risk 
another attempt at trying. 

Nonfiction bored them, and they were 
reticent about participating in any 
language experience type oflesson. What 
these undereducated young adults needed 
was a program that would broaden their 
scope of interest, show them the value of 
printed material, motivate them to read, 
and most importantly, break the cycle of 
failure that has been the story of their 
lives. 

Students Receive First-Hand Experience Serving On Mock Trial 

High school dropouts are also unlike 
older adult illiterates. Their range of 
experience is more limited than an older 
student, and they are often defensive 
about their lives. Most of our students 
can read high school material; some can 
read material used in colleges. But these 
young adults seldom read; they rarely 
pick up a newspaper, a magazine, or a 
novel. 

Because of their negative reaction to 
learning, the students showed little 
interest in traditional reading materials; 
literature anthologies, trade books, and 
textbooks had no appeal for them. 
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A Whole Language Approach 
The emphasis of the Young Adult 
Program is on building positive 
experiences that enlarge the perspective 
of the high school dropout, a sort of 
Head Start program for teenagers, while 
building self-esteem, background 
knowledge, and reading ability. This 
approach was developed after many 
traditional and non-traditional teaching 
methods were tried. It was based on the 
idea that concepts can be acquired 
through direct experience, direct verbal 
explanation, and conceptual explanation. 
Our students needed experiences that 
would help them build the concepts they 
needed to read high school material. 

Integrated Learning 
To develop our units of study, the 
directors of the program met with the 
entire faculty to work on cross-discipline 
integration. Topics of high interest to 
teenagers were listed, and experiences 
were suggested to make these topics 
come alive. Each teacher was asked to 
structure reading materials around the 
theme. The materials developed were 
used at a range of reading levels and 
encompassed fiction, nonfiction, and 
functional reading. Often the activity 
came first; without something to interest 
students in the topic, no amount of 
enthusiastic teaching was likely to 
produce results. Finally, an element of 
flexibility was included. With young 
adults, it is hard to predict their reaction, 
so alternative plans needed to be ready. 

Example of Thematic Unit 
The units that were most successful had 
a balance between activities and 
academic work. The following is an 
example of a unit designed to be taught 
in conjunction with a history class, a 
futures class, and two language arts 
classes. 

We decided to devote one quarter to a 
unit on legal rights so the history teacher 
could integrate the required U. S. 
Constitution instruction with other 
subjects. We wanted to begin with an 
experience dealing with our legal system 
that would interest the students but not 
overwhelm them with facts. We decided 
to begin with a simulation of a Soviet 
military attache who would contrast the 
Soviet and the American legal systems. 
The attache was played by a school 
administrator who performs various 
historical roles as a hobby, but we did 
not tell either the staff or the students 
that. Instead we introduced him as a 
Soviet government official who was 
making the rounds of American high 
schools trying to make the Soviet 
government better understood. 

The attache began with a slide 
presentation of the Soviet Union and 
then contrasted the American 



Constitution with the Constitution of 
the Soviet Union. After the presentation, 
he entertained questions from the 
students and staff, and in the heated 
discussion that followed, the students 
began to recognize their limited 
knowledge of the legal system of the 
United States. 

The assembly was a technique that helped 
the students understand their need to 
know about the law. It did not, however, 
guarantee continued interest or effort in 
the classroom. The classroom teachers 
needed to build on this initial experience 
to challenge the students to learn. 

'rrfiis fina{ ezyer
ience provided tlie 
students witli an 
opportunity to crit
ica{{y interpret {aw 
in a liypotlietica{ 
situation and to 
project wliat tliey 
~now about {aw to 
so{ve future prob
{ems. • 

Class Content 
After the motivating assembly and 
finding out what the students knew about 
the law, the teachers in the different 
disciplines began the heart of the 
program: hooking the students into 
learning. The language arts classes 
concentrated on reading legal articles 
from news magazines, nonfiction 
pamphlets about the law, and practical 
reading such as sample leases, tax returns, 
and loan applications. One particularly 
successful lesson was centered around a 
pamphlet obtained from the police 
department that listed the legal rights of 
a minor. After the students read the 
pamphlet, a policeman was invited to 
the class to answer questions the students 
had about the interpretation of the law. 

We also wanted the students to read 
fiction in the language arts classes, so 
we had them read the play "Twelve Angry 
Men." This play is about how one juror 
swayed an entire jury to his way of 
thinking. The play was interesting in its 
own right, but was also useful as 
background knowledge for our next 
scheduled experience. 

By this time, the students had learned 
about some of the constitutional rights 
of American citizens in their history 
class, so we gave them an opportunity to 
take part in the legal system. The students 
traveled to a nearby law school to act as 
members of a jury of law students who 
were practicing their courtroom 
techniques. The cases were actual 
lawsuits tried in the county, but the 
witnesses and lawyers were law students 
and the judge was a professor of law. 
Our students received first-hand 
experience applying what they knew 
about legal rights by listening to the 
cases and acting as members of a jury. 

The students had learned quite a lot 
about the legal system by the end of the 
quarter. They had recognized theiineed 
to know about the law, and the classes 
had integrated typical teaching with 
experiences. The unit on law was 
culminated at the end of the quarter by a 

special presentation from the students 
of the Futures class: a simulated clone 
trial. 

The Futures class spent the quarter 
discussing the possible limitations of 
our Constitution in light of the rapid 
advances of technology. They then 
presented a simulation of a trial between 
six clones, one of whom had committed 
a murder. The legal difficulty, of course, 
was to identify and punish the guilty 
clone without punishing the innocent 
ones. The students from the Futures 
class acted the parts of the lawyers, 
witnesses, and clones, and students from 
other classes acted as members of the 
jury. Members of the teaching staff 
gave evidence as expert court witnesses. 
For example, the biology teacher and 
the school counselor discussed the 
opposing view of the importance of 
nature and nurture. This final experience 
provided the students with an opportunity 
to critically interpret law in a hypothetical 
situation and to project what they know 
about law to solve future problems. 

Other Thematic Units 
The staff had planned to implement a 
new theme every two months for the 
school year. Some of the topics chosen 
were aggression, careers, health, and the 
arts. Not all ofthe units, however, were 
implemented exactly as planned. During 
the course of a year, other pressing 
problems compete for the time that could 
be devoted to organizing experiences. 
The staff members simply did not have 
enough time to make every unit as 
thorough as the unit on legal issues. 
Even the units minimally executed, 
however, elicited more student interest 
than the teachers had experienced in the 
past, so the staff considered the use of 
the experiences in teaching to be highly 
successful. 

Adapted from "Breaking the Cycle of Failure 
Through the Thematic Experience 
Approach," by Susan J. Davis, Jo11.rnal of 
Reading. 

• • • • • • • • • • • • • • • • • • • • 
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TEENS LEARNING TO 
HELP TEENS 

By: Jimmy Mount 
South Carolina Commission 
on Alcohol and Dru1 Abuse 

Adolescents face tough decisions and 
challenges in their lives. Often, they 
make the wrong decisions regarding 
alcohol and other drug use and abuse, 
and we usually hear about these teenagers 
only when they get into trouble. 

But there are teenagers who are interested 
and involved in working toward the 
prevention of alcohol and other drug 
problems among their peers, as evidenced 
by their participation in the South 
Carolina Teen Institute for Alcohol and 
Drug Abuse Prevention (TI). 

TI is IW1 a treatment program, but an 
educational and training process to help 
teams of students and adult advisors 
implement prevention programs through 
positive peer pressure. The Institute 
provides facts and skills necessary to 
address the prevention of alcohol- and 
drug-related problems among youth. 

Begun in the summer of 1984, the first 
TI was held at Francis Marion College 
in Florence, South Carolina The program 
involved 25 teams, each composed of 
four high school students and an adult 
advisor. These teams traveled from 
across the state to stay at Francis Marion 
College for a week and attend a variety 
of educational workshops and lectures, 
as well as numerous prevention activities. 

Sponsored in part by the South Carolina 
Commission on Alcohol and Drug Abuse 
(SCCADA), the program received a letter 
of endorsement from then - First Lady 
Nancy Reagan. 

"During the past several years, I have 
visited drug abuse treatment and 
prevention programs across the country, 
and I have become convinced that the 
drug and alcohol problem, especially 
among our youth, is one we can no 
8 

longer afford to ignore," Reagan said. 
"It has reached epidemic proportions 
and is threatening to destroy an entire 
generation of young people. 

"But I know there is hope. And it begins 
with people like you, in your 
communities, who care enough to get 
involved and learn effective ways to 
combat the problem. As we all work 
together- students, parents, youth, civic 
groups, educators, professionals, 
business and religious leaders, law 
enforcement agencies - I know we can 
make a significant difference." 

Since 1984, more than 410 TI teams 
have developed and delivered successful 
alcohol and drug abuse projects 
throughout the state to thousands of 
students, teachers and parents. South 
Carolina's TI is now part of a nationwide 
movement of teens helping other teens, 
and is serving as a national and 
international model of peer prevention 
programming, as evidenced by one South 
Carolina TI team's work to establish a 
TI program in Colombia, South America. 

The schedule for the 1990 TI training 
sessions is: Session I - June 17-22 at 
Presbyterian College in Clinton, South 

Teen Institute Activities Encourage Positive Peer Pressure 

William J. McCord, director of the 
SCCADA, waspresentfortheinstitute's 
opening session. "What we're doing 
here is critical," he said. "The concept 
of training students to become leaders in 
the alcohol and drug abuse area is a 
relatively new idea which has tremendous 
potential for impacting others. They 
(the students) won't just be involved 
with the high schools. Eventually they 
will be parents and community leaders." 

Carolina; Session II - June 24-29 at 
Presbyterian College; and Session III -
July 8-13 at Coker College in Hartsville, 
South Carolina. During these sessions, 
teams will plan a prevention project to 
be administered during the 1990-91 
school year. 

Throughout the school year, follow
through activities will be coordinated to 
support team efforts and evaluate team 
progress. Resources available to teams 



during this time include assistance from 
county and state alcohol and drug abuse 
authority personnel, a TI newsletter and 
reunion, and support from regional TI 
Youth Advisory Board members. 

The TI sessions are sponsored by the 
SCCADA and Circle Park Family 
Counseling and Addiction Services, in 
cooperation with the Laurens County 
Commission on Alcohol and Drug Abuse 
and the Rubicon Counseling Center. The 
program is endorsed by the South 
Carolina Department of Education and 
is affiliated with the National Association 
of Teen Institutes. 

For more information about the 1990 
South Carolina Teen Institute, call 
** Your county alcohol and drug abuse 
authority (which has a TI videotape 
available for viewing); 
•• Steven Gehrke at Circle Park Family 
Counseling and Addiction Services, P. 
0. Box 4881, Florence, S.C. 29052, 
telephone (803) 664-0808 or (803) 665-
9349; or 
** Ruby Drayton at the South Carolina 
Commission on Alcohol and Drug Abuse, 
(SCCADA), 3700 Forest Drive, 
Columbia, S.C. 29204, telephone (803) 
734-9729 or (803) 734-9520. 

• • • • • • • • • • • • • • • • • • • • 

''Ifie law-relatea curriculum 
incluaes lessons on juvenile law, 
family Caw, sdiool Caw, arug 
eaucation ana criminal Caw. It 
afso focuses lieavily on tlie 
aeveCopment of critical tliinfjng 
sfjlfs ana improvement of 
attitutles towara eaucation ana 
tlie law.· 

STREET LAW PROGRAM 

By: Pamela D. Robinson 
University or South Carolina 

School or Law 

Street Law is a 20-hour course designed 
for juveniles by the National Institute 
for Citizen Education in the Law in 
Washington, D. C. It is taught by 
volunteers, from the education, social 
services and legal professions. 

The law-related curriculum includes 
lessons on juvenile law, family law, 
school law, drug education and criminal 
law. It also focuses heavily on the 
development of critical thinking skills 

Bono Prograrn will be conducting a 
training session for volunteer law 
students in late February. The goal is to 
have a Street Law class in operation 
throughout the year. 

Juveniles come to the Street Law program 
as status offenders who are referred by 
the Department of Youth Services intake 
staff. Class sizes range between 10 and 
15. The juvenile and his parents sign a 
contract with the Family Court whereby 
completion of the 20-hour course will 
cause the complaint or petition to be 
dismissed. In addition the juvenile agrees 
to continue to stay out of trouble. 
Completion of the course also entails 
cooperation in class and attendance at 
all sessions. This is often the first viable 

WLGOS Students With Jack Hanna, Director of Law Related Education, 
During Recent Law Day Conference Sponsored By S. C. Bar Association 

and improvement of attitudes toward 
education and the law. The primary 
goals are to provide juveniles with a 
positive experience regarding the legal 
system and to give them a basic 
knowledge of their rights and 
responsibilities. 

Street Law is used in South Carolina by 
the Department of Youth Services as a 
court diversion program. The University 
of South Carolina School of Law Pro 

solution to a problem confronted by these 
young people and their families since 
they got into trouble. This is not shock 
probation but an educational opportunity 
using positive reinforcement and strong 
role models. Initial studies have indicated 
that a majority of juveniles who complete 
the Street Law course are diverted from 
future negative contact with the court 
system. Further studies are being 
considered. One of the hardest lessons 
for the teachers is that not every student 
will succeed at even this simple task. 
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·Initia{ stuaies fiave 
inaicatea tfiat a majority 
ofjuveni{es wfio comp{ete 
tfieStreet Law course are 
aivertea from future 
negative contact witfi tfie 
court system.· 

The best way to understand the Street 
Law experience is first hand as I quickly 
realized last November. The first session 
was easy. After administering the pre
test and discussing the program and the 
ramifications of non-attendance to the 
students and their parents, I was feeling 
quite sure that I was in control. The 
following weeks progressed smoothly 
but with greater inquiry from the students 
on specific matters. With no parents in 
the room the kids discussed the issues 
more freely. Before long there was not 
a subject that was taboo. At first I was 
unsure as to whether I was making any 
impression on my reluctant charges, but 
as the weeks passed I soon realized that 
not only were they listening but they 
were beginning to change some of their 
ideas. I was struck by the adamant and 
unyielding position held by this group 
of thirteen and fouteen-year-old boys. It 
was often difficult to get them to even 
consider another point of view. The 
two- hour session on child abuse was the 
most revealing. Hypothetical situations 
yielded heated debate. I was aware of 
total conviction to preconceived ideas 
especially in the discussion of discipline 
and parental rights and responsibilities. 
Before long we were able to discuss the 
most sensitive of topics. At this point, I 
was convinced of the value of the entire 
Street Law program 
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These young people needed to vent their 
feelings and to have someone listen 
without judging. They came to realize 
that a female, volunteer attorney cared 
what they had to say and would give 
them a straight and honest answer. As 
one young man said the final day, "I 
wouldn't want to have to come to class 
every week but I'm going to miss talking 
about stuff to you." Those words were 
enough to keep me in the Street Law 
program for a long time. 

*Pamela DeFanti Robinson is an attorney 
and former schoolteacher. She is the Director 
of the S. C. Legal History Collection and the 
Pro Bono Program for Law Students at The 
University of South Carolina School of Law. 
She is actively engaged in teaching law
related education through the Street Law 
Program and the South Carolina Bar Mock 
Trial Competition. 

•••••••••••••••••••• 

REFUSAL SKILLS 

By: Kathy S. Jones 
Refusal Team Coordinator 

Lexington District Two 

One of the methods of dealing with at 
risk youths is that of prevention. 
Lexington School District Two saw this 
as a chance to head off problems by 
consulting with Roberts, Fitzmahan & 
Associates. Dr. Venus Holland, former 
assistant principal of Airport High 
School, was aware of a program that she 
had seen before, "Refusal Skills". 
Roberts, Fitzmahan & Associates were 
hired as consultants to train 20 Airport 
High School students and 10 Airport 
High School teachers in using the 5-step 
skill. The team was trained in a 16-hour 
intensive workshop to go out to teach 
middle school children the refusal skills. 

The foundation of the refusal team is to 
use high school students to teach their 
younger peers. The thrust of the program 
is to teach kids how to stay out of trouble, 
keep their friends and stay in control of 
the particular situation. The refusal team 
was established and trained in October, 
1988. Since that time, they have visited 
all middle schools in their district and 
trained students in the use of the steps. 
Now in the second year, the refusal team 
has been able to check on those students 
to find that they do remember the skills 
and are using them with great success. 

The middle school age group of 6th 
graders is the "target" area. This age 
group is known as an "easily 
impressionable" age. By using the high 
school students, whom the middle school 
kids look up to, it is felt that this skill has 
a more lasting effect. With a return 
session the following year, the usage of 
the skill is examined and, if necessary, 
the skill is re-taught. 

The Lexington Two Refusal Team is the 
only trained team in the southeast at this 
time. The seventeen students on the 
team are hopeful that they will have the 
opportunity to venture from their district. 



Airport High School Refusal Team Performs For Counselor's 
Workshop at Wil Lou Gray Opportunity School 

Once an assignment from a school is 
received 3 trained members who will do 
the actual teaching, one student observer 
and one teacher are sent. 

The observer is used in role playing 
along with the teacher. The teacher is 
not perceived as a teacher by the group. 
Students and teachers on the team are on 
a first name basis. The refusal team has 
the group they're working in to list what 
they perceive as problems or "troubles" 
on the first day. This gives the team an 
idea as to what areas are viewed as 
concerns. The teachers role play using 
parent scenes dealing with alcoholic and 
abusive parents. 

If you would like any furtherinformation 
on the refusal team, please contact Ms. 
Kathy Jones at Airport High School, 
1315 Boston Avenue, West Columbia, 
S.C. 29169, Telephone number: (803) 
822-5600. 

•••••••••••••••••••• 

TEEN PARENT PROGRAM 

By: Juanita E. Mullinax 

Since 1971-72 pregnant teens in the 
School District of Greenville County 
have had the option to attend an 
alternative educational program 
designed specifically to accommodate 
their special educational, health, social 
and psychological needs. Each year 
approximately 110-120 middle through 
high school students participate in a basic 
course curriculum and related classes in 
health issues, labor and delivery, 
parenting skills, child growth and 
development, and handwork activities 
at the Teen Parent Program. 

Students are served in the day school 
during the pregnancy_ and up to six to 
eight weeks postpartum. They return to 
the Center with their babies and continue 
their studies through a quarter or semester 
before ryturning to their home schools 
or another educational program. 

A poster slogan "Healthy Moms Have 
Healthy Babies" is partofthe philosophy 
of the program, and much attention is 
giventoinsuringeachstudentisreceiving 
good prenatal care for herself and good 
care for the baby. The Teen Pregnancy 
Program of the Greenville Memorial 
Hospital is the primary medical facility. 
Additional services such as WIC and 
Medicaid are coordinated through this 
clinic. 

Some successes of the Teen Parent 
Program can be measured in the number 
of students who remain in school, the 
outcome of the pregnancy, and the health 
of the baby. About 75% of students 
return to home schools or some other 
educational program. The health of the 
mother is monitored, and when 
complications arise, medical resources 
are readily available. 

Low birth weights are characteristic of 
babies born to teens, but of 42 babies 
born this year to date, only three have 
been less than four pounds, and even a 
set of twins weighed in at 4lbs. 3 oz. and 
5 lbs. 1 oz. The remaining birth weights 
ranged from Sibs. 12 oz. to 8 lbs. 13 oz. 

Those involved in the program since it 
began have seen the effects of social 
changes on the pregnant teens: the 
maturing middle school students, the 
dysfunctional families, the decrease in 
adoptions, the increase in drug use, the 
incidences and effects of STD's, the 
increase in repeat pregnancies before 
completing high school, the kids at risk 
because of violence in their homes and 
communities. 

The task is not easy, but the graduation 
announcements, the visits of former 
students who have gone on to be R.N.'s, 
bank tellers, housewives, teachers, 
cosmetologists, fast food workers, 
grocery store clerks, and accountants 
make the efforts worth while. 

•••••••••••••••••••• 
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******************************** 
The Arts: "Alive and Well" At The Opportunity School 

By Carole Goodson 
In-School Coordinator of the SCAC Program 

Thanks to a matching grant provided by the South Carolina Arts Commission, this year, as in years past, Wil Lou 
Gray Opportunity School enjoys a host of artists in a variety of disciplines. Creative writer AI Maserik held the 
attention of language arts students during a two-week residency which culminated in material suitable for an 
anthology. The booklet, "Life's A Little Too Short For Lonesome" is slated for publication in early spring and 
takes its title from a poem of the same name by senior Ty Griggs. 

Express Theatre, Swedish 
involved a number of English 
games, mime, "pantomime 
theatre techniques. At the end 
a lecture/performance before 
students and guests. It was 
three students, .Aaron Mozee, 
Green presented a piece which 
direction of Ed Damron and 

Highlighting Black History 
culturally sophisticated perfor
African-American Dance 
audience from beginning to 
perfonnance, the patriarch, 
himself as a true teacher 
dance movements, dress and 
students threw caution to the 
come on the stage by members 
the finale. 

Carole Goodson With WLGOS Students 

masters of physical theatre, 
and Drama students in theatre 
blanche" and various physical 
oftheresidency, the artists gave 
an assembly of faculty, staff, 
during this perfonnance that 
Morris Williams and Reynard 
they developed under the 
Vidisha Mallik. 

Month was an invigorating, 
mance by Chuck Davis and the 
Ensemble. Involving the 
.end of the forty-five minute 
Chuck Davis, established 
explaining the symbolism of the 
instruments. Teachers and 
wind as they were entreated to 
of the dance company during 

Mrs. Rita Crozier, visual artist in tapestry, taught art students how to weave multi-colored scarfs. The first step 
of the process, which began with the building of looms, involved students from woodshop as well as art. 

A two-week residency by noted Catawba craft artists Sara and Fox Ayers proved to be exciting, infonnative and 
expressive. The climax of the pottery-making process was the firing of the pit. To see members of the class 
cooperating whether digging the pit or scurrying off to get wood or pottery moves the benefits of the Arts In 
Education program to a higher level. 

Other artists contracted to residency this school year include a painter, a folklorist, and an actress. 

******************************** 
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African-American Dance Ensemble 
Performs For WLGOS Students 

f'1lEE 

R A I H 

Each rain drop •eans so•ethlng. 
As It touches the ground 
It beco•es an expression. 
Each •ater droplet connecting 
Just I Ike the pieces of a puzzle 
Rain Is such a si•ple thing 
To not understand. 

linda Mi I ler 

Art Teacher, Mary Flynn Uses Weaving In Her Classroom 

'Jh.e th.i.niJ th.a.t 'l.'ve &een wa.i.ti.niJ Jot" 
'Jh.e pa.st c;ou.p[e oJ yea.n 
Ka.s Ji.na.Uy com.e. 
'l.t 's J"o[[ed: u.p [i.~e a. sno[[ -
As w h.i.te a.s snow 
'Ji.ed: wi:th. som.e ~t.nd: o J sm.ooth. J"i.&&on 
lchi.tten wi.th. vet"y &o[d: type 
G.i.ven i.n th.e CeJt h.a.nd:. ' 
'I.'U &e J ne J oJ" a. co u.p[e o J d:a.ys 
Bu.t th.en i.t's ti.m.e to [oo~ Jot" a. jo&. 

Joh.n JC.i.niJ 

John King And Ty Griggs, WLGOS Students Share Poems 

Pottery Making With Sara Ayers 

LIFE'S TOO SHORT FOR LONESOME 

Lonesome Is uery friendly. 
It neuer leaues your side. 
It's always there euen when 
It's not welcome. 
Lonesome has no fate only a shadow 
That only follows you. 
It tomes around when you're feeling good 
And brings you down uery fast. 
Why does lonesome tome around? 
Why doesn't he leaue me alone sometimes? 
Life's a little too short for lonesome. 

Ty Griggs 
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FOOTSTEPS TO SUCCESS 
FOR AT -RISK STUDENTS IN 

GREENWOOD SCHOOL 
DISTRICT 50 

By: Gayle Fish, Director 
Central School 

Greenwood, South Carolina 

Central School, Greenwood School 
District SO's alternative educational 
program, affords students in grades nine 
and ten the opportunity for success, a 
luxury which is difficult for at-risk 
students to attain in a traditional school 
setting. During the 1989-90 school term, 
students from District 51 are also served 
by the program. The major premise 
upon which the school operates is 
evidenced in its motto- "Taking Pride in 
Learning." 

To participate in the program, students 
must be referred by district guidance 
counselors, parents, principals or self
referral. Once referred, the students and 
their parents participate in a screening 
interview. The students are then selected 
on the basis of their ability to perform in 
the program and their need for an 
alternative educational plan. 

Central School accommodates four 
specific types of students: 

1. Students who have the ability to be 
successful in school, but who have 
problems learning in large group settings 
without significant opportunities for 
individual attention. 
2. Students whose attitudes toward the 
traditional school setting are negative 
and lead to their becoming potential 
dropouts. 
3. Students who have a history of 
attendance problems and academic 
failure. 
4. Students whose environment forces 
educational opportunities to become a 
low priority. 

Students generally spend two years in 
the alternative program. However, some 
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progress more rapidly and return to their 
home school at the end of the first year. 
The curriculum is comprehensive and 
includes English, math, social studies, 
reading, science and music/art. Students 
may earn six Carnegie Units each year 
they participate in the program. 

The goals of Central School include: 

1. To provide individualized instruction 
for each student. 
2. To provide guidance and counseling 
services to enhance student self-esteem. 
3. To improve communication between 
parent, child and school by providing 
frequent opportunities for interaction 
between parents and staff. 
4. To improve relationships between 
parent and child by providing parenting 
programs. 
5. To provide an opportunity for students 
to meet the district and state requirements 
for graduation. 
6. To involve students in career and 
vocational exploration. 
7. To reduce truancy. 
8. To provide instruction in skills 
necessary for success in employment 
9. To improve personal and social 
adjustments through different planned 
activities. 
10. To provide guidance to ensure that 
students are placed in suitable jobs. 

·Parents are strongly encourage{ 
to 6ecome actively involve{ in 
tlieirdiiltf's eaucationa! program. 
'Before eac.li ¥I!ll meeting, a{{ 
parents are caUei ani encourage{ 
to atteni tlie meeting, wliidi 
focuses on parenting skiUs. • 

In order to accomplish these goals, 
Central School seeks to provide small 
classes with individualized and computer 
assisted instruction to help those students 
who are in danger of failing. Encouraging 
students to set academic goals and work 
toward achieving them is enhanced by 
tutors helping students who are 
performing below grade level. 

The Metropolitan Math Test and the 
Schonell Reading Test, along with state 
testing data, are utilized to assess the 
introductory instructional level of each 
child. The academic program has a 
degree of flexibility which allow teachers 
the opportunity to utilize a variety of 
approaches that maximize the 
opportunity of success for all students. 
Each time a student achieves success his 
self-confidence increases. The school 
makes a special effort to provide many 
opportunities for success. 

Music and art are taught in a way that 
fosters self-esteem. Participating in a 
choral group allows students a chance to 
perform for local churches and the PTA, 
which increases self confidence. Because 
fostering self-esteem is important, 
students are encouraged to participate in 
a ropes course (wilderness and 
interdisciplinary approach). The ropes 
course is designed to foster trust and 
respect among the students. Currently a 
mentoring program is being established 
to provide a support system for the 
students. 

Students visit Piedmont Technical 
College and participate in Career Day. 
After the visit, they take a career 
assessment inventory. Results of the 
inventory are used by the guidance 
counselor to help students set goals based 
on their interests. Before selecting 
courses for the next school term, students 
tour the Greenwood County Vocational 
Facility. Touring businesses and 
industries is another opportunity given 
to the students. This experience allows 
students to meet personnel managers 
and gain an understanding of skills and 
training necessary to perform specific 
jobs. 

• 
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Students In Tbe Greenwood District's Alternative Program 
Rehearsing For A Program To Be Presented At A Local Cburcb 

A full-time guidance counselor is 
available to work with students 
individually and in groups. Working 
with JTP A and the South Carolina 
Employment Commission, the counselor 
helps students gain employment. 
Approximately one third of the students 
are employed in the community. 

Parents are strongly encouraged to 
become actively involved in their child's 
educational program. Before each PTA 
meeting, all parents are called and 
encouraged to attend the meeting, which 
focuses on parenting skills. Individual 
conferences are held with parents 
throughout the year in order to make 
them aware of their child's academic 
progress and programs offered at the 
school. Frequently the counselor makes 
home visits in order to maintain 
communication with the parent and the 
school. 

Positive discipline and good attendance 
are encouraged through the use of 
GOTCHA cards which are given to the 
students five times each year. Teachers 
seek out students who are doing positive 
things. Each time a student is caught 

doing the right thing, a teacher signs his 
card. When a student collects ten 
signatures, the card is turned into the 
principal. At the end of the two-week 
incentive period all students who have 
ten teacher's signatures are taken to the 
Pizza Inn for free pizza. Sponsored by 
the local Pizza Inn, this incentive program 
is a favorite of all the students. 

Students have the opportunity to improve 
social and personal development through 
planned activities at the school and the 
local YMCA. Weight training or life 
saving are offered at the YMCA. Before 
students sign up for a program, leaders 
from theY come to the school and explain 
the programs to all students. Only those 
students who wish to participate do so. 
Approximately half of the students are 
involved in the Y program. Free 
memberships in theY are given to those 
students who are most successful. 
Students who do not participate in theY 
program are given the opportunity to 
take sewing or chorus. Also, an activity 
period is included weekly to allow 
students an opportunity to develop leisure 
time skills in softball, basketball, 
volleyball or horseshoes. 

Central School has been successful as a 
result of the following factors: 

1. Careful screening and selection of 
students. 
2. Individualized instruction provided 
in small classroom settings. 
3. Provision for special activities in art, 
music, weight training, swimming, job 
skills and other areas of interest to 
students . 
4. Incorporation of special classes 
related to handling anger, drug and 
alcohol abuse, career choices and other 
relevant topics. 
5. Involvement of community resource 
agencies and parental support. 

Because the staff is committed, dedicated 
and caring, a difference is being made in 
the lives of children in Greenwood 
Districts 50 and 51. 

•••••••••••••••••••• 

THE PROOF IS IN 
THE PARTNERSHIP 

By: David Gillespie 
National Dropout Prevention 

Center at Clemson 

The National Dropout Prevention Center 
(NDPC) at Clemson University was 
founded on a commitment to public
private partnerships as an effective 
component in successful dropout 
prevention programs. In fact, the Center 
is such an example a partnership between 
Clemson University, the State of South 
Carolina and the National Dropout 
Prevention Fund. 

Now the NDPC is seeking to establish 
and coordinate another partnership, this 
one designed to be the vehicle for a 
state-wide, year-long awareness raising 
campaign. The campaign, titled 
"Partnerships: The Keystone of Dropout 
Prevention," has many purposes. Simply 
put, the campaign will attempt to 
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communicate the nature, . extent and 
implications of this state • s school dropout 
crisis to corporate South Carolina, 
community-based organizations and the 
general public. It will also reinforce the 
NDPC' s position as an important 
resource for the state • s business, 
educational and political communities. 

The campaign's strategy is to involve as 
many groups as possible by including a 
broad spectrum of public and private 
interests. The Center has achieved this 
by acquiring the participation of the 
following organizations and groups: the 
Governor's Office, the South Carolina 
Department of Education, the South 
Carolina Chamber of Commerce, the 
Palmetto Project. SCETV, SCAN A, the 
South Carolina Press Association, the 
South Carolina Merchant • s Association, 
Pizza Huts of South Carolina, Newman
Say lor-Gregory, Young and Rubicam 
North America and Burson-Marstellar. 

Another important component of the 
campaign was recently set in motion by 
the NDPC and the South Carolina 
Department of Education. A series of 
three school contests, each with a 
different corporate sponsor, was 
announced in public schools across the 
state. 

The elementary school level contest asks 
students to illustrate poster-style why 
they like coming to school. It is sponsored 
by pizza Huts of South Carolina. Middle 
school and junior high students are asked 
to write short essays. The topic is what 
the student would tell a friend who wants 
to drop out of school. This particular 
contest is sponsored by the South 
Carolina Merchant's Association. High 
school students are asked to submit 
articles for publication in their school 
newspapers on a dropout related subject. 
Appropriately, this contest is being 
sponsored by the South Carolina Press 
Association. 

Four regional winners will be chosen at 
each school level, as well as an overall 
state winner in each category. These 
16 

winners will be honored at a banquet to 
be held in Columbia on May 9, 1990. 

Preceding that banquet will be a business
education seminar held on the afternoon 
of the 9th. This event is targeted toward 
business and community leaders across 
the state - large corporations and small 
businesses. Following a keynote address, 
participants may attend two 
presentations. The first will center on 
why public-private partnerships are 
essential to successful dropout 
prevention efforts; the second will 
concentrate on how to construct such 
partnerships. 

In addition to these events, a series of 
speaking engagements is planned across 
the state throughout the year. This is 
being channeled through local Chambers 
of Commerce. A series of public service 
announcements is planned with 
assistance from Young & Rubicam NA 
and SCETV. 

The NDPC hopes that this effort will 
become a model for other states who 
want to educate businessmen and women 
about this crucial issue, as well as involve 
them. And it is hoped that a national 
awareness raising effort will follow the 
South Carolina campaign. 

•••••••••••••••••••• 

DROPOUTS AND 
DRIVER'S LICENSES 

By: David Gillespie 
The National Dropout Prevention 

Center at Clemson University 

Last year. in a controversial move, the 
state of West Virginia enacted a "no 
pass, no drive" law, which denied or 
revoked driving privileges of students 
who dropped out of school. Preliminary 
data from the 1988-89 school year 
indicate increased attendance in 60 
percent of school districts and a reduction 
of one percent in the state • s dropout 

rate. The law's constitutionality was 
challenged by a dropout and was upheld 
by the courts. 

'W/ii{e tlie 'no pass, no 
arive. {aw seems to 
promote attenaance, tlie 
temptation e~ts to view 
it as a cure-a{{. fl'o succeet£ 
liowever, a program must 
rej{ect tlie unique pro-
6{ems ana cliaracter of 
inaiviaua{ foca{e. • 

A survey conducted by the National 
Dropout Prevention Centerreveals eight 
other states have passed similar 
legislation. Arkansas, Florida, 
Louisiana, Virginia, and Texas base their 
laws on West Virginia's. Legislation in 
Indiana and Wisconsin revokes or denies 
driving privileges based on school 
attendance or truancy criteria. Maine, 
which attempted and failed to pass a 
driver's license law, has previous 
legislation whereby parents or guardians 
can request by certified letter the 
suspension of a minor child's driver's 
license. 

Legislation similar to West Virginia's is 
under review in 25 states. Driver's 
license legislation has also gained the 
attention of Congressional decision
makers. In August, Congressman George 
Sangmeister (D-Illinois) proposed 
adopting such legislation as a national 
approach to dropout prevention. Under 
his School Dropout Prevention Act, 
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individual states would implement 
programs to keep students in school by 
removing or denying their driving 
privileges. States that fail to do so would 
lose 5 percent of their Federal highway 
monies. 

While the "no pass, no drive" law seems 
to promote attendance, the temptation 
exists to view it as a cure-all. To succeed, 
however, a program must reflect the 
unique problems and character of 
individual locale. For example, a dropout 
in most urban areas can use mass transit 
systems, which negates the need for a 
driver's license. Yet, a dropout in a 
rural community would be seriously 
affected by the loss of his license. 

While driver's license legislation may 
motivate students to stay in school, to be 
effective, new or amended legislation 
must also support improved educational 
practices that address the causes of 
dropping ouL Students returning to 
school, for any reason, need alternative 
programs that provide them with the 
educational and occupational skills they 
need to graduate and become productive 
citizens . 

•••••••••••••••••••• 

THE UNION COUNTY'S 
DRUG-FREE PARTNERSHIP 

PROJECT 

By: Elaine R. Delk, Director 
Drug-Free Partnership Grant 

Union County's schools are working to 
create a drug-free environment in their 
communities through a $203,824 School/ 
Community Drug-FreePartnership grant 
from the United States Department of 
Education. The purpose of the grant is 
to significantly reduce and/or eliminate 
the use and abuse of drugs and alcohol in 
Union County through a community
wide, multi-agency approach. 

The School/Community Drug-Free 
Partnership project uses such innovative 

techniques as collaboration among 
human service and law enforcement 
agencies, the development of a school
based "business" enterprise, intensive 
volunteer training, a home-school impact 
program and the development and 
implementation of a comprehensive K-
12 curriculum guide which weaves 
alcohol and drug abuse information into 
each subject area. 

2. to offer Union County youth of aU 
ages varied recreational, educational and 
social opportunities; and 
3. to engage in positive collaborative 
problem-solving, thus eliminating the 
tendency for duplication of agency 
efforts. 

The Youth Interagency Council already 
has organized several major "Having 
Fun: Drug Free" after-school activities: 

Project DARE In Union County Uses Uniformed Police 
Officers To Teach Drug/ Alcohol Prevention Classes 

The collaboration of various youth
oriented services agencies is a key to the 
success of the Drug-Free Partnership 
Project. The Youth Interagency Council 
(a formal task force composed of such 
local youth service agencies as the 
Department of Youth Services, the 
Commission on Alcohol and Drug Abuse, 
the YMCA, the Union County Recreation 
Department, the Union County School 
District and various churches) began 
meeting on a regular basis in February, 
1989, and set three major goals: 

1. to bridge the gap between youth 
agencies and the young people these 
organizations serve; 

a Saturday "Fun in the Park" on July 1, 
an October 31 Monster Madness Haunted 
House in which over 450 young people 
attended, and a December 2 Drug-Free 
Skate, drawing 250+ students. The 
Council is also planning a March 31 
April Fool's Day Dance for grades 7-12 . 

Another collaborative approach is 
Project D.A.R.E., a drug abuse resistance 
education program which targets fifth 
and sixth-grade students and teaches 
them self-management and resistance 
skills. The 17-week D.A.R.E. curriculum 
is being taught by a uniformed officer, 
LL David Taylor. D.A.R.E., which began 
October 16, is a combined effort of the 
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local Commission on Alcohol and Drug 
Abuse, Union County Schools, the 
county Sheriff's Department and the 
Union City and Council Councils. 

Another major thrust of the Drug-Free 
Partnership project is the implementation 
of a school-based enterprise targeted for 
eighth grade students. The enterprise is 
an attempt to bring "peer pressure" to 
bear on the elimination of alcohol/drug 
abuse. The junior-high enterprise has 
five purposes: 

1. · to train youths in "real-world" job 
skills; 
2. to produce income for the trainees; 
3. to provide a needed community 
service; 
4. to help students develop and use 
academic and life skills; and 
5. to provide creative outlets for 
students to use their energies in 
productive activities. 

Thirty (30) "yrug and alcohol at-risk" 
students have been selected to plan, 
initiate, operate and manage a small 
business. Students, under the supervision 
of 2 enterprise teachers and in 
cooperation with the South Carolina 
REAL Enterprises (State Development 
Board), will conduct market and 
feasibility studies and will actually draft 
a business plan. The junior-high 
enterprise, a modified version of the 
secondary level enterprise, concentrates 
on one mission: to achieve a drug-free 
school and community. 

Through the volunteer community-wide 
PALS program, adult volunteers are 
recruited, trained, and matched with at
risk youths. The young people, ages 6-
16, are provided with a positive 
alternative role model and are given the 
opportunity to experience a variety of 
social, recreational and cultural 
activities. Similar to the national Big 
Brother/Big Sister program, PALS 
provides a positive one-to-one 
relationship for high-risk youth. Each 
adult volunteer is encouraged to spend 
five (5) or more hours per month with 
his/her PAL in such activities as going 
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on p1cmcs, bowling, seeing movies, 
jogging, or just talking. 

During the 1989-90 school year, fifty 
(50) teachers participated in two graduate 
level courses designed specifically for 
the Drug-Free Partnership project. The 
first course, held during the 1989 summer 
session, has resulted in an integrated 
curriculum guide with a drug/alcohol 
abuse scope and sequence incorporated 
for all curriculum areas in grades K-12. 
The second class, held during the 1989 
fall session, produced a set of model 
instructional units for each grade level 
and in each major subject area. Teachers 
in this course also developed a set of 
teacher-parent-child materials to be used 
in the classroom and carried over into 
the homes for grades 1-4. All lesson 
plans and activities were piloted in the 
participating teachers' classrooms 
through the end of December, 1989. 
After intensive in-service training, the 
comprehensive curriculum guide and 
instructional units will be implemented 
by K-12 teachers in all subject areas in 
the Union County School District. 

Other innovative Drug-Free Partnership 
project activities include the distribution 
of "help" cards, which are laminated, 
wallet-sized cards designed for youths 
and their parents which list telephone 
numbers of various youth-related 
agencies and organizations. "Drug -free" 
keychains, along with congratulatory 
letters, will also be distributed to each 
graduating senior in the county's three 
high schools in May, 1990. 

The Drug-Free Partnership project is 
unique and concentrates on the wide
range involvement of all segments of 
the Union County population. Since 
drug and alcohol use and abuse is a 
community-wide problem that requires 
a community based effort, this 
commitment from local agencies, the 
schools and the community itself is 
essential in addressing the problem. The 
Drug-Free Partnership project hopes to 
provide the integrated, systemic 
approach necessary to eradicate alcohol 
and drug abuse. 

FIVE POINTS SCHOOL: 
A NEW BEGINNING 

By: Dr. Aretha B. Pigford 
Education Director 

Cities in Schools • Columbia 

At the tender age of eighteen, Trina 
Grant has had more than her share of 
problems. At her former school where 
she was a member of a "good gang," she 
had trouble getting along with teachers 
and other students and was finally 
"kicked out." Now a student at Five 
Points, she has decided to take charge of 
her life by not only completing high 
school but by going on to college as 
well. Expecting her first child in just a 
few weeks, Trina now has a special reason 
for wanting to "make something out of 
myself. I want my baby to have things." 
If she achieves her dream of becoming a 
computer programmer, she can provide 
her baby those "things." 

For the first time in a long time, Trina is 
feeling good about herself, her baby, 
and their future. In her former school, 
she "just couldn't function with a whole 

• 



• 

.. 

• 

bunch of kids." Now, however, teachers 
"give me lots of time and attention." 
That time and attention are paying off. 
Trina is working hard, her grades are 
good, and she attends school regularly. 
With a twinkle in her eye and 
determination in her voice, Trina 
explains, "I'm finally getting ittogether." 

Lance Lowman, an eighteen-year-old 
11th grader, is determined to get his 
diploma so he can get a good job. But he 
has not always had such strong 
determination. In April of 1989, Lance 
dropped out of a local high school because 
"I wasn't getting the attention I needed" 
and "I had a problem with alcohol and 
drugs." Realizing that he had "screwed 
up and would not pass," he left school 
and moved to the beach. 

While Lance readily admits that he has 
not yet conquered his alcohol and drug 
problem, he feels he is on his way to a 
full recovery. He credits his renewed 
confidence in himself largely to a 
University of South Carolina counseling 

student who provides him with ongoing 
individual counseling. 

Life is beginning to look up for Lance. 
He just missed making the honor roll the 
second nine weeks, he has passed two of 
the three tests on the Exit Examination 
and is confident he'll pass the third exam 
this spring. Although Lance has had 
unsuccessful attempts at getting his life 
together before, he is convinced that 
he'll make it this time. When asked 
why, Lance answered with a smile, "It's 
kind of like that Jimi Hendrix song, 'I 
Got That Feeling,' and I go a lot with my 
feelings." 

These are just two of the forty-five 
students at Five Points School, an 
alternative high school for students who 
have been unsuccessful in the regular 
school environment Sponsored by Cities 
in Schools in cooperation with Richland 
School Districts One and Two and the 
Departments of Social and Youth 
Services, the students at Five Points are 
served by an on-site staff of five teachers, 

A New Beginning For Two Five Point School Students 

a project director, two social workers, 
and an education director. 

While the goal of the school may seem 
simple at frrst glance, to enable students 
to become productive members of 
society, it may not be so easily achieved. 
The key to achieving the goal rests with 
the staff, a group of dedicated, skilled 
professionals who believe in themselves 
and their students. Frances Hillfair 
teaches science; Ceasar Leysath, math; 
Barbara Weston, English; Donna 
Pinkston, social studies; and Donald 
Helms, marketing. Janie Phillips serves 
as the project director. Other support 
staff who have been "repositioned" to 
Five Points include Janie Stafford and 
James Lucas from the Department of 
Social Services and Department of Youth 
Services, respectively, and Dr. Aretha 
Pigford, a University of South Carolina 
associate professor, who serves as 
education director. 

The dedication of the staff is evident. 
They are convinced that they are making 
a difference not just in the lives of the 
students at Five Points, but in the lives 
of generations to come. Janie Phillips 
summarized the commitment of the Five 
Points staff: "We do what we do because 
we believe in our students and we~ 
they can be somebody. We just want to 
make sure they have the chancel" 

* Dr. Aretha B. Pigford taught in the 
South Bronx of New York City for 12 
years and was principal ofWebberSchool 
in Eastover, South Carolina for 4 years. 
Since 1985, she has been an Associate 
Professor in the Department of 
Educational Leadership and Policies at 
the University of South Carolina. This 
year, Dr. Pigford is on special assignment 
at Five Points School serving as 
Education Director for Cities in Schools. 

•••••••••••••••••••• 
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REFLECTIONS 

By: Sam F. Drew, Jr. 
Superintendent 

Union County Schools 

The failure of our schools to provide 
successful educational experiences for 
many students classified as "at risk" of 
not completing their education is an issue 
of . increasing importance to today's 
educator. While educational excellence 
is the intended outcome of the 
educational reform movement of the 80's 
many of our young people are leaving 
school because they feel they cannot 
achieve. The issue becomes more 
focused when one considers the social 
and economic implications of our failure 
to retain these students. While the schools 
should not bear the burden for what 
society and the family contribute to the 
problems of••at-risk" youth, schools must 
consider current structure and practice 
that may reinforce the disabling effects 
of environment and thus contribute to 
the .. at-risk" student's failure to achieve 
academically. In South Carolina, Target 
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2000 legislation challenges the schools 
to do just that. 

In Union County, we have embarked on 
a mission to establish an educational 
program that complements the "at-risk" 
student's ability to achieve academically. 

Our plan for at-risk children is 
multifaceted, based on research and built 
around the needs and unique resources 
of Union County. It is a plan that is 
school-based but stresses participation 
and ownership by the entire community. 
Every attempt is being made to coordinate 
existing community resources while 
identifying and seeking those that are 
needed but not presently available. It is 
a plan aimed at prevention, intervention 
and retrieval of the at-risk population. 

Our focal points in the school are early 
childhood intervention, elementary 
restructuring and alternative secondary 
programs. Programs addressing the 
major and escalating problem of alcohol 
and drug abuse cut across grade levels 
and involve the entire community. 
Additionally our plans call for the 
involvement of all social service agencies 
in the community in a case management 
effort for at-risk students. 

In Union County, we feel strongly that 
programs developed elsewhere must be 
scrutinized carefully for their 
applicability to our particular situation. 
We do not believe in reinventing the 
wheel. Neither do we believe in using 
practices that do not translate well to our 
situation. Our approach is to adapt well 
researched programs to our needs and/ 
or develop new programs, soundly based 
in research, to meet our needs. 

To date we have implemented the 
following components of our program: 

Early Childhood Education 
Several home-based programs are being 
implemented. One, called the Mother
Child Home Program, is directed toward 
preventing educational disadvantage by 
fostering verbal interaction and cognitive 

growth between preschoolers and their 
mothers. The program enrolls children 
who are four years of age and their 
mothers and provides services for a two
year period of time. 

The second is an Even-Start Program 
which serves low-income two-year-old 
students and one or both parents. The 
program is designed to work directly 
with the parents to increase their literacy, 
work directly with the children to prepare 
them for entry into school, and work 
with parent-child interaction and thus 
prepare the parent to work jointly with 
the school for their childrens present 
and future educational growth. 

"Wiii{e tlie scliooCs sliou{d 
not 6ear tlie 6urden for 
wliat society and tft.e 
fami{y contri6ute to tft.e 
pro6{enis of "at-ris{" 
youtli, scliooCs must 
consider current structure 
and practice tliat may 
reinforce tlie disa6Cing 
effects of environment 
andtliuscontri6utetotft.e 
"at-risK student's fai{ure 
to acliieve academica{{y.' 

A third effort is a parenting program 
funded under Target 2000 Legislation 
which expands and extends the work 
done with parents by the other two 



programs. New capability for reaching 
the parent will be realized through a 
mobile classroom provided for in the 
grant. 

A final program we have developed for 
preschoolers utilizes the Headstart 
Program which we have based in our 
schools and coupled with our regular 
four-year-old kindergarten program to 
provide a full day of four- year-old 
kindergarten. Headstart teachers receive 
training from our teachers and a very 
cost-effective full-day four-year-old 
program results. 

Elementary 
Homogeneous grouping strategies have 
been replaced with heterogeneous groups 
and "repeater" classes for students who 
were repeating a grade have been 
eliminated. School-based intervention 
teams have been implemented to respond 
to particular problems children may be 
having. These teams provide a screening 
function that has resulted in more 
children who need special services being 
referred for these services. 

Presently, we are in the preliminary 
stages of planning a program of 
continuous progress instruction in grades 
K-3. We want to pilot this program first 
in one or two of our elementary schools, 
then expand. Continuous progress 
insiruction, we feel, will provide 
maximum success for the most number 
of students by allowing students to work 
at their own pace. This approach 
eliminates early grade failure which 
research has proven contributes to a 
child's later dropping out of school. 
Currently our retention rate in the early 
grades is too high. 

Middle School 
Our middle school children are divided 
into clusters in order to create an 
environment of "smallness" and provide 
more opportunity for individualized 
attention. A special at-risk cluster 
provides concentrated focus and 
attention on the special needs of at-risk 
youth. 

A federally funded project designed to 
provide these students with job and life 
skills training is in place. Additional 
counseling is provided through this 
program also. A school-based enterprise 
program is being tried in an effort to 
make the curriculum more relevant and 
provide additional opportunities for 
success. 

High School 
We have created an Alternative High 
School that employs a competency-based 
adult education curriculum. The 
curriculum allows students to complete 
course work at their own pace. The 
minimum time to complete a course is 
set at 120 hours rather than the 140 
required by DMP traditional course 
guidelines, thus allowing some students 
to complete the work sooner. The school 
day is shortened to allow for the needs of 
students who work or who have small 
children. 

A Saturday school program has been 
established to provide an alternative for 
suspension and excessive absences. 
Saturday school is not used to make up 
missed days, but students must attend in 

' order to have unexcused absences 
considered for change to excused. 

We are planning for the 1990-91 school 
year a school-based enterprise program 
through South Carolina REAL 
Enterprises. This program will be open 
to all high school students and will 
provide relevant education that results 
in the establishment of student owned 
and operated businesses. 

We are striving for the enterprise and 
competency based programs to help with 
the restructuring process in our 
traditional high schools. Eventually we 
hope to have Competency-Based 
Education and Enterprise Education as 
integral parts of the total high school 
program. In the interim we are moving 
full steam ahead with a seven-period 
day for high schools. The seven-period 
day will provide time for additional 
course offerings, extracurricula activities 
and remedial education. 

·fJJistricts must ~y in on 
tlie cooraination of e~t
ing agencies ana resources 
in oraer to reauce costs 
ana provUe a sclioo{-
6asea so{ution to a 
community wile pro6Cem. • 

In addition to these programs targeted at 
particular grade levels, we have a district
wide alcohol and drug abuse prevention 
program in place. This program is 
described in a separate article in this 
publication so I need not elaborate here. 

Other efforts are underway to address 
the problem of teen pregnancy. These 
programs are coordinated with our 
Alternative High School. Teenage 
mothers are provided academics at the 
Alternative School and regular job 
training at the Vocational Center. Child 
care is provided for their children. 

Presently, we are making plans to put in 
place a district-wide case management 
system for at-risk youth using the school
based intervention teams and the Youth 
Interagency Council. We plan to draw 
heavily on the experience of personnel 
at the Wil Lou Gray Opportunity School 
in this area. We already are using a 
modified version of the OPP Team case 
management system, developed at the 
Opportunity School, in our Alternative 
High School. 

Only time will tell if our programs will 
have a positive impact on at-risk youth 
in Union County. We do not propose to 
have an answer for everyone. Neither 
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do we feel that another district's program 
necessarily will work for us. We do feel 
strongly that each district must work to 
develop programs designed to meet the 
special needs of its students. In doing 
this, districts must key in on the 
coordination of existing agencies and 
resources in order to reduce costs and 
provide a school-based solution to a 
community-wide problem. 

•••••••••••••••••••• 

Notes From ••• 
The Center Director 

. . . . . . . . . . . . . . . . . . 

First the good news. Almost every school 
district in South Carolina has initiated 
programs that address the special needs 
of at risk students. Collaborations 
between social service agencies and 
school districts are becoming common
place. Law enforcement agencies and 
private hospitals are offering free drug 
and alcohol education programs to 
schools and districts. AI ternative schools 
are springing up around the state. 
Established programs both in and out of 
state are being visited and modeled and 
"at risk" has become a catalyst for 
updating everything from remedial labs 
to district-wide discipline programs. 

Businesses are getting involved. The 
economic ramifications of 36% of our 
young people dropping out of school has 
not gone unnoticed by the business 
community. Developers have 
emphasized that a trained and literate 
work force is essential if South Carolina 
is to attract new industry and technology. 
Lowering the dropout rate is one of the 
best ways to improve the economic 
climate. Businesses are showing their 
concern in a variety of ways. Pizza Hut, 
the South Carolina Chamber of 
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Commerce, and the South Carolina 
Merchant's Association are just a few of 
the scores of businesses that are offering 
support in the form of grants, partnerships 
and/or collaboratives. The Governor's 
office has funded research and forums, 
set up a task force and sponsored 
numerous programs including the 
intergenerational program featured in 
this newsletter. 

Through Target 2000, the South Carolina 
State Department of Education has 
awarded over three million dollars for 
the next three years to help needy school 
districts. Twenty-seven pilot projects 
were funded including five district, eight 
high school, seven middle school and 
seven elementary school grants. 
Although Target 2000 funds have been 
cut for the coming year, there are still 
plans to fund seven more projects at 
approximately 1.3 million dollars. 

Now for the bad news. Surveys and 
studies are showing that even with the 
dissemination of facts relating social 
and economic problems with a high 
dropout rate, many school personnel still 
underestimate the severity of the 
problem. Other school districts 
understand the magnitude of the problem 
but are hampered by a lack of resources 
to provide the necessary programs. At 
times the resources are available but 
teachers, counselors, or parents are not 
informed or do not have the information 
necessary to make the proper referrals. 

This is compounded by the lack of 
coordination between the schools and 
the outside agencies that work with the 
social and/or · health problems 
encountered by disadvantaged students. 
Of course there are a few model programs 
such as SCCADA's (South Carolina 
Commission on Alcohol and Drug 
Abuse) SciPprogram and the Department 
of Youth Services teen pregnancy 
programs. In most cases, however, there 
is very little coordination of direct 
services and we seem years away from 
developing an inter-agency case 
management program where teachers, 

counselors, social workers and others 
could work together to provide essential 
services in a more efficient and timely 
manner. 

Consider the case of Mary Louise, a 
fifteen-year-old Wil Lou Gray 
Opportunity School student with 
multiple problems. Her mother is in an 
alcohol residential treatment facility and 
her father dropped out of the picture 
several years ago. She was referred to 
us by Vocational Rehabilitation, which 
is partially funding her tuition. Her case 
is being followed by a Department of 
Youth Services probation officer and 
the Richland County court system has 
assigned a guardian ad litem . 

'Sdioofs can no fonger afford to 

6e isolatea entities. Outside 
agencies ana inaivitfuafs from t!U 
community can ana must 6e 
arawn into t!U system if tliese 
stuaents are going to 6e IU{ped 
ana retained. 9vlu{tipCe resources 
are neeaed to so{'()e multiple 

pro6Cems. • 

Last fall she worked for several weeks in 
my office as part of an in-school intern 
program. She is quick and smart, a fast 
accurate typist, a snappy dresser. She 
has dreams of owning a dress shop with 
fancy clothes. She doesn't get along 
with most of her teachers and colors her 
language with profanity. She uses her 
fists when she fights, which is weekly as 
opposed to daily when she started with 
us. 

Last month, the school nurse informed 
Mary Louise's case management team 
that she was pregnant. As a result, 
Department of Social Services also 
became involved to help find placement 
in a group home for pregnant teens. 
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What will happen after she delivers? 
Will she come back to Wil Lou Gray 
Opportunity School to complete her 
education or will she and this child remain 
in a public assistance program that offers 
little more than a hand-to-mouth 
existence? 

She doesn't have the experience or 
emotional maturity to be an effective 
parent Our hope is that the agencies can 
work together to buy her a little time: 
time to insure a healthy pregnancy, time 
to complete an education, time to learn 
to care for a child, and time to grow up 
herself. 

Schools can no longer afford to be 
isolated entities. Outside agencies and 
individuals from the community can and 
must be drawn into the system if these 
students are going to be helped and 
retained. Multiple resources are needed 
to solve multiple problems. No one 
agency or school can save Mary Louise. 
It will take cooperation and follow 
through from each agency. If any one 
area drops the ball, Mary Louise loses 
the game. 

Fortunately most of the recent grant 
applications and new innovative 
programs are stipulating inter-agency 
collaboration in the guidelines. We can 
only hope that this is not a short-term 
trend and that the educational, 
psychological, medical, and social 
services for these at risk students will 
continue to improve and expand. 

rdy 
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