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Introduction
Lander's procedures for assessment and planning are rooted in the University's mission and are broad
based with participation from all units of the faculty and staff. Each unit bases its assessment on program
goals that are consistent with the purpose and goals of the University as a whole and on institutional goals
derived from the mission statement. Because the faculty and staff of the University are very unified in
their dedication to the university's mission, they welcome the opportunities provided by the assessment
program to improve services to the students and the people of the region. During academic year 19961997, the University placed special focus on improvement in the related areas of retention and advising.
Within the past year, two Lander programs have been cited by the CHE and affiliated agencies as having
exemplary programs of assessment: the Jackson Library and the Student Academic Success Program,
which focuses on retention by providing supplementary advising and assistance to students on probation.
In 1997, components reported by Lander include Majors or Concentrations, Performance of Program
Graduates on Licensing and Certification Exams, Academic Advising, Entry-level Skills and
Developmental Education, Analysis of Undergraduate Retention and Attrition, Academic Performance of
Student Athletes, Library Resources and Service, Facilities, and Research. Components to be reported
next in 1997 include General Education, Procedures for Student Development, Administrative Processes
and Performance, and Public Service.

1.

General Education

This component was last submitted to the Commission on Higher Education in July, 1996. Based on the
institution's schedule of reporting, a report for this component will be submitted next to the Commission on
Higher Education in July, 1998.

2.

Majors or Concentrations

During academic year 1996-97, two majors at Lander University-biology and medical technologyreported assessment findings in their CHE Program Reviews. Both programs also submitted assessment
reports in 1995 prior to the CHE's change in its scheduling policy; consequently, the 1997 reports may be
seen as updates. An interim report was submitted for the new Spanish major, which has been offered
since fall 1995. The three programs reporting assessment data during 1996-97 are extremely different
from one another and consequently require quite different methods of assessment to measure very
different kinds of outcome, but faculty responsible for these programs all reported data that indicated their
students are well satisfied with their majors. The following chart summarizes the assessment measures
used by the majors under review.
Biology

Medical Technology

Spanish

Alumni Surveys

X

X

X

Exit interviews

X

X

Portfolios of writing

X

X

Laboratory portfolios

X

Content area exams

X

LANDER UNIVERSITY

LANDER UNIVERSITY

I
I
I

I
I
I
I
I
I
I
I
I
I
I
I
I

Internship acceptance/success

X

Monitor progress of students who

X

select alternative majors
Survey of academic advising

X

Periodic taped interviews

X

Performance in experience abroad

X

Journal from experience abroad

X

BIOLOGY

Although assessment results from surveys of biology majors and graduates have shown students to be
well satisfied with their experience in the program and very appreciative of its enthusiastic and
professional faculty, they have also led to improvements within the program by helping to identify the need
for improved laboratory facilities, equipment, and classroom space and for more elective courses offered
more frequently. Through entrance and exit examinations and other assessments focusing on student
learning, the program faculty identified students' need for stronger grounding in basic courses in
preparation for upper level courses and for increased opportunity for research experiences. Each of these
needs has been addressed.

In May 1997, the Division of Biological and Physical Sciences moved into a new building, more than
tripling classroom and laboratory space available. Because university funds available for equipment have
been very limited in recent years, science faculty and the Lander administration have aggressively sought
external funding in order to equip the new science building. The University had raised from the public and
private sectors a little over one million dollars for this purpose. In response to student concerns about
frequency of course offerings and availability of electives within the major, the biology faculty now offer all
required courses and most elective courses at least once a year. To improve student performance and
decrease student attrition, biology faculty have revised Biology 111, the entry-level course for majors,
altering its structure to include more interaction in class and assigning the course only to full-time faculty
with PhDs; in addition, they have adopted a policy requiring that prospective majors successfully complete
a core of lower division courses with grades of C or better before attempting the 28 hour program of upper
division courses. To increase opportunities for student research, the division has established a policy
making interest in sponsoring and ability to direct undergraduate research a condition of employment for
new faculty, and it has instituted evaluation and merit pay criteria that encourage faculty to seek
extramural funding for collaborative projects with students .

MEDICAL TECHNOLOGY
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To complete Lander's degree program in medical technology, students spend their senior year in a twelvemonth clinical internship in a hospital certified by the National Accrediting Agency for Clinical Laboratory
Sciences. Because the job market for baccalaureate trained medical technologists is diminishing, fewer
students are being accepted into much streamlined internship programs statewide, GPA requirements for
acceptance have risen, and internship programs in some hospitals have been closed. Over the past five
years, those students who have been accepted into internship programs all completed the program and
have been employed as medical technol ogists, showing a 100% success rate; however, because of
conditions external to the program, fewer students are accepted into such programs than in the past. In
response, the faculty of the division of Biological and Physical Sciences are preparing a proposal to admit
students into the program only in the senior year. Students would enroll as biology or chemistry majors for
Advisors would
their first three years and would be designated "pre-medical technology students."
carefully monitor the students' progress and clearly articulate the expectations of the profession and the
requirements for attaining medical technology major status.

While external changes have affected the medical technology program, the most recent alumni survey,
conducted in spring of 1992, indicated a high degree of student satisfaction with the program. Questions
related to number and content of courses, number of electives available, adequacy of training for the
profession, and quality of the faculty produced, on average, a 90% satisfaction rate. Responses by
Medical Technology students to the ACT Student Opinion Survey have been similarly positive, with
average ratings of content and instruction in the major, career preparation, and faculty attitudes
significantly higher than the national average and the average for all Lander students.

SPANISH

In fall 1995, Lander University introduced a new major in Spanish. Since the program is very new, those
assessment measures that are intended to be administered over time have not yet yielded usable results.
Only two students have completed study abroad experiences, and only one student has graduated from
the program and provided information in an exit interview. Each of the students studying abroad gained
credit for two three hour courses, one of them earning two As and the other earning a B and a C. Both
students were able to cope well with an immersion experience.

At his exit interview, the Spanish program's first graduate expressed satisfaction with the program's
emphasis and insistence on oral proficiency. During that portion of the interview conducted in Spanish,
the student was positive in his assessment of the Spanish course requirements and easily cited specific
courses that helped him in his mastery of grammar, reading, writing, and speaking skills; he also noted
those courses that helped him comprehend Hispanic culture. He stated that he feels confident in using
technology to express himself and gather information in Spanish. In the interview he had no problem
expressing himself, and the faculty interviewers concurred that his command of spoken Spanish is clearly
at the advanced level, as described by the Association of Departments of Foreign Language.

3.

Performance of Professional Program Graduates on Licensing and Certification Exams
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The School of Education and the School of Nursing monitor results of the licensing examinations in order
to determine whether their curricula are successfully preparing students for their chosen professions.
While certification examination results have consistently demonstrated that graduates of Lander's
professional programs are well prepared , scores from the past year show significant increases over those
reported in 1996, reflecting the impact of program improvements made by the School of Nursing, the
School of Education, and majors with secondary teacher certification programs.

Nursing

Prior to 1994, candidates for nursing licensure took the National Council Licensing Examination for
Registered Nurses (NCLEX-RN) on one of two designated testing dates during the year. Beginning in
1994, the test was revised to a computer format, allowing individual candidates to test at individually
scheduled times throughout the year. Scores for the previous calendar year are reported to institutions
each January. Lander graduates' scores for 1996 showed a passing rate of 96.4%--a 7.2% improvement
over 1995 scores. The 1996 scores exceed both the national passing rate (89.2%) and the state passing
rate (91 .2%} for the same period, demonstrating the success of corrective actions taken in response to the
low success rate (75%) in 1993.

In order to build on its success and further improve scores on the NCLEX-RN, the nursing faculty
identified twelve elements that they believed contributed to the increased success rate. Significant among
the improvements identified as causally related to the improvement were closer adherence to policies for
admission to and progression through th e degree program, curriculum revisions, smaller class sizes,
improved and more varied clinical experiences, increased individual instruction, and increased emphasis
on formal outcomes testing.

Education

In the period from May 1996 to February 1997, eighty-six Lander students took the Professional
Knowledge Examination (PKE) of the Nati onal Teachers' Examination (NTE) for the first time. The
passing rate was 98% since only two of the 86 students tested failed to earn the score required for South
Carolina teacher certification on the first attempt. The very strong passing rate for the PKE, which almost
equaled the near-perfect 99% from the previous year, was the second highest passing rate in a five year
period. While the PKE scores declined very slightly from the previous year, the passing rate for the area
examinations of the NTE improved by six percentage points, with one hundred and two (90%) of the one
hundred and thirteen test takers achieving a passing score.

When broken down by discipline, area examination scores were inconsistent; however, in some fields, the
samples are so small that a single student's failure creates a low passing rate, so it is important to be very
careful in drawing conclusions from these percentages . Nevertheless, scores for the various disciplines
show a consistent trend of improvement, with two areas maintaining 100% passing rates and six of the
remaining eight areas showing improvement.
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The improved scores on area examinations result in part from actions taken by the School of Education
and in part from increased attention to teacher education in those areas with very low scores reported in
1996. To improve the success rates of Lander's teacher education graduates, the School of Education
increased entry requirements to the teacher education program, implemented screening to identify
students with specific needs, and modified K-12 and secondary programs to provide more similarity
between those programs experiencing problems with professional testing and those experiencing a high
level of success.

4.

Reports of Program Changes that have Occurred as a Result of External Program
Evaluation

There have been no program changes in 1996 as a res ult of external program evaluation.

5.

Academic Advising

Assessment of academic advising at Lander University takes place in academic divisions and schools and
through the Academic Advising Center. Students who have declared · majors are advised in their
academic units, whereas advising for those who have not-designated "general education majors"-is
coordinated by the Academic Advising Center. In addition, students on probation are provided with
supplementary advising through the Student Academic Success Program (SASP), which in 1996 was
recognized by the CHE and the South Carolina Higher Education Assessment Network as having an
exemplary program of assessment.

Assessment of Advising Within Majors

Most academic units assess advising through questionnaires administered after each registration or preregistration period, but two divisions have elected instead to incorporate assessment of advising into
capstone course activities and majors' exit interviews. Academic units have devised their own surveys,
using scales ranging from three to five. When the composite averages are converted to a common four
point scale, the average rating for the eight divisions and schools using surveys is 3.52, showing a high
degree of student satisfaction with advising. However, several academic units have noted disappointment
with the rate of return of their questionnaires and have made changes in method of administration
designed to increase the numbers of students who provide assessment data. Assessment of advising has
led two academic units to develop mentoring systems for new faculty advisors and has increased the
focus on advising throughout the university.

Assessment of Academic Advising of General Education Majors
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The Academic Advising Center assesses advising through two student questionnaires. The "Academic
Advising Center Evaluation" is designed to determine how well students' needs are being met by the
Center and to provide them an opportunity to make suggestions and to identify areas of need. From Fall
1995 through Fall 1996, 11% of 970 surveys were returned. Eighty-three percent of the respondents
indicated that their expectations in coming to the center had been met, and seventy-nine percent said that
they would recommend the center to a friend. The other questionnaire, a fifteen item "Advisor Perception
Inventory," allows general education majors to rate their advisors on a four-point scale, with four being the
most positive score. The best return rates in the past two years have been in spring 1996 (24%) and
spring 1997 (17%). In those years, the composite averages for the 15 questions were 3.59 and 3.53
respectively, demonstrating a high level of satisfaction with general education advising. Students in both
years strongly agreed that they would recommend their advisors to incoming general education majors
with a composite 3.69 rating on the item in 1996 and of 3.75 in 1997.

The Academic Advising Center's surveys of faculty have indicated a need for better means of keeping
current about changes in policies, for increased awareness of the importance of advising beyond
scheduling, and for more recognition for good advisors and advising. In response to the first concern, the
Advising Center has opened to all faculty its orientation and information-exchange meetings designed for
advisors of general education majors. Survey responses from both general education majors and their
advisors suggested the need for more readily available information on transfer courses, increased contact
between advisors and advisees, and frequent review of essential advising information. In response to
these concerns, the Center has made a set of transfer evaluation guides available in its office, has
initiated an interview between general education majors and their advisors early in fall terms, has included
a Frequently Asked Questions section in its newsletter, and has encouraged the student newspaper to
include information about academic policies.

The Student Academic Success Program

The Student Academic Success Program was developed in 1995 to address the problem of student
retention. The purpose of SASP is to help students on academic probation find and implement effective
strategies for academic improvement. Because SASP includes a number of strategies and activities
designed to address the needs of individual students , a broad variety of assessment tools serve to
evaluate the program. The ultimate measure of its success is an analysis of grade point averages at the
beginning and end of the program. The GPA increases of participants are compared with those of
students eligible for the program who chose not to participate using analysis of variance. In academic
year 1995-96, no significant difference was found during either fall or spring semester; however, in 199697, there was a significant difference in both semesters. Adjustments in the program after the first year
which account for its increased success were encouragement of greater faculty participation,
establishment of an earlier cut-off date for entry into the program, and stricter emphasis on deadlines for
workshops and other assignments.

SASP surveys allow students to evaluate the program through surveys. In spring 1996, 31% of the 118
students surveyed responded to the questionnaire; and in 1997, 30% of 126 did so. In both years,
students gave their highest rating to the item asking whether they would recommend the program to other

LANDER UNIVERSITY

LANDER UNIVERSITY

students, the 1996 cohort rating that question 3.6 on a 4 point scale. Ironically, while the value of the
improved program the following year is demonstrated in the GPA analysis, the rating for this item by the
1997 cohort fell to 3.28, still their highest score. This decline may reflect the greater rigor in the program
during its second year.

Advising Workshop

Lander faculty clearly recognize the relationship between advising and student retention. In a workshop
on retention at the beginning of the 1996-97 academic year, advising was identified both as one of
Lander's strengths in seeking to increase retention and as an area for growth and improvement. Because
advising was identified as a key issue in improving retention, faculty members and staff from instructional
services and student affairs have cooperated in planning a one-day workshop on advising for the
beginning of the coming academic year, using assessment data collected by the Academic Advising
Center as a basis for selecting workshop topics. During the workshop, which will be partially funded by a
grant from the Budget and Control Board's Quality Proviso Funds, faculty will share information about
improvements they have made in response to assessment of advising.

6.

Entry-Level Placement and Developmental Education

In 1995, the University implemented a streamlined entry-level placement procedure using SAT/ACT
scores to determine which students take placement tests.
Entering freshmen whose verbal or
mathematics scores are below a prescribed point are required to take a placement test or to enroll in the
appropriate developmental course, while those with scores at or above the cut-off are allowed to enroll in
the entry-level course. After Fall 1995 semester, follow-up analysis of the grades of students placed in
courses by SAT/ACT scores led to refinement of the criteria to assure that students needing
developmental courses are identified. Transfer students are exempt from the placement process if they
bring in appropriate prior coursework.

Although the new placement procedure greatly reduced the number of students required to be tested, the
percentage of the total cohort placing into developmental courses has remained nearly the same;
therefore, we are confident that we are targeting the appropriate group.

Of Lander's first-time, full-time freshmen in fall 1995, 30.8% enrolled in at least one developmental course,
with 12.2% taking developmental English, 9.4% enrolling in the reading course, and 30.2% requiring
developmental mathematics. While most Lander students who pass developmental courses successfully
complete the subsequent entry-level courses, a number of these students do not immediately attempt
such courses. Of the fall 1995 freshmen who completed developmental courses, 16% of the mathematics
students had not attempted the next course by August 1997, and 15% of the reading students and 10% of
the writing students had not. Of those who did attempt entry-level courses, students were a bit less likely
to be successful in mathematics than in reading or writing.
Nevertheless, students who pass
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developmental courses in any of the three areas are usually well prepared to move on to college-level
work.

Performance of Fall1995 Freshmen who Required Developmental Courses

English

Reading

Mathematics

1. Students who passed developmental course

85%

89%

83%

2. Students from # 1 who attempted entry-level course

90%

85%

84%

3. Students from #2 who passed entry-level course by spring
1997

91%

97%

80%

Since Fall 1989, Piedmont Technical College faculty have taught the developmental mathematics course
for Lander students, and they have taught the reading course since Fall 1991. Both courses are taught on
the Lander campus for the convenience of the students. Developmental English courses continue to be
taught by Lander faculty at present. Following Lander's CHE approved plan for phasing out those
courses, English faculty are currently exploring the feasibility mainstreaming developmental students into
English 101. If that is determined to be unworkable, a contractual arrangement with Piedmont Technical
Coltege parallel to those in mathematics and reading will be implemented.
7.

Success of Entering Students in Meeting College or University Admissions Prerequisites

Percentage of New Freshmen Who Met All Prerequisites for College Admission
1994
1995
1996
~~=-~-----------4--------~~------~--AII Freshmen
88.5
92.5
91.4
S.C. Residents
87.6
92.5
91.2
Non-Residents
100
93.3
94

8.

Achievement of Students Transferring from two to Four-Year Institutions

This component is not applicable to our institutional type .
9.

Analysis of Undergraduate Retention and Attrition

Although this component is not scheduled to be fully reported this year, data related to it are reported in
Act 255 Table 2. In order to monitor student retention, the Office of the Registrar and Institutional
Research institutes cohort tracking for all new freshmen and new transfers, monitors their progress
through their degree programs, and reports data about retention, persistence, and graduation rates to
various agencies. Data reported to the CHE concerning graduation rates for first-time, full-time freshmen
show, not surprisingly, that the four-, five, and six-year graduation rates for Lander have been lower than
those of the research universities, of the Citadel with its unique mission, and of Winthrop and the College
of Charleston. On the other hand, Lander's graduation rates consistently exceed those of the four-year
regional universities whose missions are more comparable to Lander's. However, data reported for
Lander's 1990 cohort show a decline in graduation rates. When the same group earlier showed a decline
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in one- and two-year retention rates, Lander's Retention Council explored possible reasons for the
change. In spite of the decline, data from the Consortium for Student Retention Data Exchange (CSRDE),
which monitors and reports retention information from 218 member institutions nationwide, demonstrate
that Lander's one- and two-year retention rates have been comparable to those of peer institutions over
the past five years. That the lower graduation rates for the 1990 cohort may be anomalous is suggested
by the fact that the five-year graduation rate for the 1991 cohort exceeded the six-year rate for the 1990
group. Nevertheless, in order to improve student retention, the university community intensified its focus
on the matter during academic year 1996-97. After a university-wide workshop on retention in August, all
units of the University addressed retention as a part of the planning process.
Based on the institution's schedule of reporting, a full report for this component will be submitted next to
the Commission on Higher Education in July, 1998.
10.

Minority Student and Faculty Access and Eq uity

Fall Semester
1992
1993
1994
1995
1996

11.

Ratio of Black Full-Time (F.T.) Faculty
to Total Full-Time Faculty
Total F.T.
Black F.T. Faculty
Faculty
Number
105
4
105
3
109
5
4
108
132
6

Black F.T. Faculty
Percent
3.8
2.9
4.6
3.7
4.5

Academic Performance of Student Athletes

Data related to the academic performance of student ath letes are regularly collected and reported to the
Athletics Director, the coaches, and other appropriate faculty, staff members and committees. At its first
meeting each fall, the Athletics Committee examines the data to determine whether they suggest the need
for any changes in policies or practices. Because of the small number of student athletes, some of the
numbers tend to fluctuate more than they might in larger programs, so conclusions must be arrived at
carefully. In general, the data show the athletic program to be working quite well within the academic
mission of the University.
At Lander, the academic performance of student athletes with grants-in-aid has consistently compared
favorably with that of the general student population , and their six-year graduation rates have in recent
years exceeded those of their freshman cohorts. The fal l 1990 cohort was made up of 485 students, 183
(38%) of whom had graduated by August 1995. Of the 464 first-time, full-time freshmen in that group, 181
(39%) had done so. That group included sixteen students with athletics aid, eight (50%) of whom
graduated from Lander within the same period; an additional eight (50%) left the University in good
standing, so none failed to meet Lander's academic standards.
Many of those who left have since
graduated from other institutions. For example, whil e only three of the seven basketball players with
athletics aid in the cohort (43%) graduated from Lander, two of the four who did not do so have graduated
from other institutions and a third will graduate in August 1997.

While the graduation rates for both athletes and the total cohort fluctuates from year to year, the six-year
graduation rates for students with athletics aid have consistently compared favorably with those for the
total cohort for the past five years. This favorable comparison results in part from recruitment policies
that expect student-athletes to be qualified to do college work. Of the twenty athletes admitted as
freshmen in the fall 1996 cohort, only two {1 0%) failed to meet all of Lander's admissions requirements,
whereas 64 students in the total cohort (13.2%) failed to do so. A second reason for the athletes' higher
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graduation rate is that the athletic department staff closely monitors their students' academic progress and
seeks appropriate assistance for students with academic deficiencies.
12.

Procedure for Student Development

This component was last submitted to the Commission on Higher Education in July, 1996. Based on the
institution's schedule of reporting , a report for this component will be submitted next to the Commission on
Higher Education in July, 1998.
13.

Library Resources and Services

The Jackson Library's assessment process , which was selected as an exemplary program in 1996, is
carried out by measuring the areas being evaluated against external standards, monitoring the use of
specific services in each area, and surveying constituents concerning attitudes and satisfaction. The
success of the Jackson Library's assessment program is demonstrated by the high level of satisfaction
reported by students, faculty, and staff and by the efficiency and cost effectiveness of the library's
operation . Faculty and students alike attest to the responsiveness of the library to their needs. In 1997,
the Library reported assessment results in the areas of library use and collection development, with
multiple measures for each.
Assessment of Library Use
As a basis for decisions about staffing and services, the total number of people who enter the library is
monitored by means of a counter at the entrance turnstile. The hourly count indicates patterns of use of
the library, while the total number helps identify trends from year to year. Because the use of the library
seems to be spread fairly evenly throughout the day, all hours--including the noon hour and evening
hours--are adequately staffed.
Monitoring library use through circulation statistics and interlibrary loan requests provides an assessment
of the adequacy of the collection. Records of interlibrary loan use give information about heavily
requested material, identifying books and periodicals that the library needs to add to the collection.
Circulation statistics, collected for material checked out through the automated system, are used to keep
faculty members aware of use of the library in their su bject area. These statistics are also used as part of
the formula for determining the division of the book budget among the various subject areas. In addition to
circulation statistics, faculty members are regularly sent updates of the collection development policies for
their academic units; results of student evaluations of the library; and results of evaluations of
bibliographic instruction provided by the librarians in English 101 .
Assessment of Collection Development
Each year the collection is evaluated through comparison with bibliographies in several subject areas, and
information from the evaluation is forwarded to appropriate faculty members in the discipline, who use it in
recommending books to be added to the collection. In 1995-1996, seventeen bibliographies were
checked against the collection.
As a part of a library evaluation survey, faculty are annually asked questions concerning the adequacy of
the collection. In 1995-1996, 53 (41%) of the fall full-ti me faculty members returned evaluations of the
library, and in 1994-1995, 63 (47%) did so. In 1995-96, 71% of the respondents agreed that the book
collection is adequate, but only 55% were satisfied with the periodical collection. The previous year the
numbers were slightly lower--66% and 51 %. While the faculty show a reasonable level of satisfaction
with the book collection, survey responses demonstrate a need for ongoing collection development for
both books and periodicals. Students are asked to evaluate the adequacy of the book and periodical
collections in general and of the collections in their major areas. Like the faculty, students show more
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satisfaction with the book than the periodical collection . For both books and periodicals, they are more
satisfied with the collection overall than in their major areas.
In response to other issues identified by the faculty and student surveys, the library has made or is making
numerous improvements. Examples include improvement of hardware and software for CD periodical and
database searches, rearrangement of the circulation collection into a more logical organization,
procedural changes in shelving routine that resulted in a much shorter time for books to remain unshelved,
additional staff time devoted to acquisitions, and a procedure for hourly monitoring of the noise level in the
library. Jackson Library continually assesses the quality of the services it provides and responds promptly
and effectively to needs that are identified.
14.

Administrative and Financial Processes and Performance

This component was last submitted to the Commission on Higher Education in July, 1996. Based on the
institution's schedule of reporting, a report for this component will be submitted next to the Commission on
Higher Education in July, 1998.
15.

Facilities

Since becoming a public institution in 1973, Lander has been in the process of developing a new campus.
As faculty and students complete their move into the new science, mathematics, computer science facility,
phase one of the campus master plan will be accomplished. That master plan was carefully crafted to
create a campus that is both beautiful and user-friendly, and the high degree of student satisfaction with
the facilities attests to its success in doing so. In answering ACT Student Opinion Survey questions
related to classroom facilities, laboratory facilities, buildings and grounds, athletic facilities, student
housing, and parking facilities, Lander students consistently give the campus ratings higher than the
national average to a statistically significant degree.
However, in spite of the overall good condition of the campus, the aging of the earliest facilities built or
renovated in response to the master plan, growth in the student population, and expansion of some key
academic programs have created the need for further renovation of facilities. Lander's needs in this area
are regularly assessed and reported in the Annual Permanent Improvement Plan (APIP), which in
academic year 1996-97 noted that two dormitories-Chipley Hall and Coleman Hall-are in need of
renovation, as is Barratt Hall, which will be refitted to house the nursing program after the Division of
Biological and Physical Sciences move into their new building.
Other concerns identified in the APIP are a need for expansion of permanent grounds facilities; expansion,
improvement, and paving of parking lots; increase in the number of outdoor athletic facilities to support the
university's athletic, physical education, and intramural programs; development of student
center facilities adequate to meet the demands of a growing student population; and development of office
space to replace rented houses adjacent to the campus currently used to accommodate several
administrative offices because of inadequate space in campus buildings. In addition to planning and
seeking funding for needed facilities and renovations , the University systematically maintains existing
facilities through an ongoing preventive maintenance program.
16.

Public Service

This component was last submitted to the Commission on Higher Education in July, 1996. Based on the
institution's schedule of reporting, a report for this component will be submitted next to the Commission on
Higher Education in July, 1998.
17.

Research
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Lander's primary m1ss1on is teaching, and Lander faculty engage in scholarly and creative activities
appropriate to their teaching fields. In the "Faculty Performance Report," faculty members annually review
their scholarship, which is assessed according to discipli ne-based criteria developed by the academic unit.
While the majority of research and scholarship at Lander leads to presentation at regional, national, and
international conferences or publication in refereed journals, collections, and books, the creative activities
of the faculty involve production of art for exhibition in juried competitions and invited shows, music recitals
at regional and national arts festivals, production of music COs, and development of computer software.
In 1995, guidelines and procedures for the allocation of faculty development funds provided by the Lander
Foundation were changed, making the allocation of funds more competitive. Faculty members are eligible
for larger grants than in the past and are able to apply for funding to support such things as equipment,
reassigned time, and travel to research sites or libraries. Applied research, including research related to
pedagogy, and production of creative work are given equal priority with traditional scholarship. In all areas
priority is given to projects which promise benefit both to Lander and to the larger scholarly community,
which result in added equipment that will continue to benefit the university, or which actively involve
students in research .
In addition, a few faculty have received grants to support their scholarship; however, more effort needs to
be focused on grant writing. To promote efforts to attain external funding for scholarship and research, in
fall 1997 the University plans to identify a grants coordi nator who will be given released time to assist
faculty members across campus in identifying appropri ate sources of funding and to provide advice and
assistance in the writing of grant proposals.
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