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Recognizing that Assessment is inextricably linked to Planning, the College's Assessment program is now 
housed administratively in the Division of Institutional Research and Planning. The success of the 
College's Assessment program, however, will always be dependent upon the hard work and diligence of 
the entire campus community - its faculty, staff, and students. 

One example of the College's assessment efforts is the use of the Annual Alumni survey. The College 
surveyed its 1993-94 graduates to determine their satisfaction with their major and general education 
program and instruction, as well as their ability to find gainful employment after graduation. From the 
survey results, it appears that the College of Charleston graduates are extremely satisfied with the 
education they have received and that this education has made them readily employable. The survey 
revealed that more than 89% of the College's alumni respondents were either "satisfied" or "very satisfied" 
with the program in their major and only slightly less satisfied with the general education program (84%) 
and the instruction in this program (84%). Most importantly, 92% of the alumni surveyed indicated their 
satisfaction with their overall academic experience at the College of Charleston, and only 2% expressed 
any dissatisfaction with their overall academic program. 

Additionally, as part of the alumni survey, the College assessed the employability of its alumni and has 
determined that the alumni of the College are indeed readily employable. Of the 1993-94 alumni seeking 
gainful employment upon graduation, 44% found full-time employment within the first month of graduation; 
71% had found employment within the first three months; 85% within the first six months; and within one 
year of graduation 95% of the graduating class had found full-time employment. 

This year's report will focus on General Education; Majors/Concentrations; Graduate Performance on 
Licensing and Certification Exams; Success of Students in Developmental Courses; Undergraduate 
Retention and Attrition; Academic Performance of Student Athletes; and Administrative and Financial 
Processes. 

Academic Advising, Public Service, and Research were reported on in 1995 and will be reported on again 
in 1998. 

Procedures for Student Development; Library Resources and Service, and Facilities were reported on in 
1996 and will be reported on again in 1999. 

GENERAL EDUCATION 

The general education objectives are to develop reading, writing, and oral communication skills; to 
develop critical thinking and problem-solving skills; to develop familiarity with information retrieval systems; 
to develop global awareness; to develop an appreciation of cultural diversity and to enhance affective 
development. As the result of the General Education Assessment efforts from 1991-1994, the College 
began a campus-wide discussion of our general education requirements in 1994. In August 1995, a forum 
on general education was held and over 25% of the College of Charleston faculty, administration, and staff 
attended. The purpose of the Forum was to use the American Association of Colleges and Universities 
publication, Strong Foundations, to assess current efforts in light of twelve principles for effective general 
education programs. While the purpose of the Forum was not to consider specific changes to the 
curriculum, many important general and specific recommendations were generated through small group 
discussions that are the basis for future campus-wide debate and action. In addition, the Southern 
Association of Colleges and Schools Self-Study has generated recommendations that bear directly on the 
General Education curriculum as well. As the result of the recommendations from these two initiatives, the 
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Faculty Senate has formed an "Ad-Hoc Committee to Review the Current State of General Education" for 
1996-1997 through 1998-1999. The Committee, comprised of faculty, staff, and students formed "Inquiry 
Groups" in which to consider and discuss the major questions identified at the 1995 Forum and the SACS 
Self-Study. In 1996-97, 17 Inquiry Groups of approximately 100 faculty, staff, and students were 
constituted-. The Inquiry Groups-used-the-campuselectronic mail system to post their discussions for all 
participants to see the range of discussion that was taking place in the various groups. In January 1997, a 
one day forum was held for Inquiry Groups to meet as a collective body, review Fall 1996 activities, and 
plan Spring 1997 work. Using the recommendations and considerations of the Inquiry Groups, The Ad 
Hoc Committee developed new General Education Goals for the Inquiry Groups and others to consider. In 
August 1997, the Ad-Hoc Committee to Review The Current State of General Education will sponsor a two 
day forum for faculty, staff, and students to review the 1996-97 "Inquiry Groups" findings and to kick-off 
our 1997-98 discussion. At the conclusion of 1998-99, all Inquiry Groups and interested faculty, staff, and 
students will report the results of their research, have general discussion, and make recommendations. 
The Ad Hoc Committee on General Education will then forward recommendations to the appropriate 
standing committees for consideration and action by the Faculty Senate. Faculty from three standing 
faculty committees participate in these efforts. These committees are: the Faculty Assessment, Academic 
Planning, and Curriculum Committees. 

In addition, The Faculty Assessment Committee conducted the second phase of a pilot assessment 
project on determining incoming student knowledge of the humanities, social sciences, and natural 
sciences areas through the Educational Testing Service (ETS) Academic Profile in 1996-97. Raising 
juniors and seniors were originally tested as incoming freshmen in Summer 1993 and students from the 
original testing population volunteered to participate in the second phase. The tests will be scored and 
analyzed during Summer 1997. 

MAJORS OR CONCENTRATIONS 

In 1996-97, the College of Charleston implemented the majors assessment process to a three-year cycled 
reporting format. The three-year cycle is a three part process and the major programs are segmented into 
groups of one third. The three cycles are planning, collecting data, and reporting assessment efforts. Each 
program develops an assessment plan, collects data, and reports their assessment results and use of 
findings in the three year process. The Office of Institutional Research and Planning sends out the 
planning, budgeting, and assessment calendar and forms by mail and the Faculty Assessment Committee 
review and comment on the Assessment Plans and the Assessment Reports at the end of each year. 
Changing the assessment planning, collecting data, and reporting assessment results from an annual 
process to a cycled reporting format allows the College of Charleston to formally integrate our academic 
assessment efforts into the institutional planning and budgeting process. Since-the goal of assessment is 
to use the data to "close the loop" in institutional planning, the integration of assessment into planning and 
budgeting is the next step in meeting that objective. The new Planning, Budgeting, and Assessment 
process began in 1996-97. 

In 1996-97, the graduate programs of the University of Charleston were incorporated into the Planning, 
Budgeting, and Assessment process. All graduate programs submitted assessment plans in 1996-97. The 
graduate programs will collect data in 1997-98 and all graduate programs will submit an assessment 
report by the end of 1998-99. 

The summary of the undergraduate majors assessment reports are as follows: 

Classics 

The program conducted exit interviews with graduating students. Students were asked: 'What academic 
experiences did they want, but were not offered? How do they feel about being required to study a 
minimum of two years of Greek? How their work in Classics benefitted them, and what about the Classics 
program appealed to them?" As a result of these questions, faculty are reviewing the structure of the 
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major in relation to the Latin, Greek and elective civilization requirements. The department is considering 
developing a track within the Classics major that would focus more on civilization and less on language. 
The students are very pleased with the size of the program, the contact they have with faculty, and they 
are very positive about their course of study. 

Physical Education and Health 

The program conducted a departmentally developed examination, students submitted applied projects in 
departmental core courses, and students were encouraged and expected to participate in departmental 
sponsored events. The departmental examination was updated to reflect core course objectives. 71% of 
the students scored 70% or above. The results demonstrate that the majority of students understand the 
major core course concepts. Department chairs at four state colleges and universities were asked to 
provide feedback on the reliability for the content of the examination instrument. Students in Kinesiology, 
Work Physiology and Analysis of Physical Performance produced research projects that demonstrate 
satisfactory performance in each of the areas. Students are required to follow research protocol, data is 
analyzed by appropriate statistical methods, writing skills which demonstrate clarity and command of the 
written word. 90% of the student research projects met the objectives. 96% of majors were involved in 
departmental, campus or community sponsored events. 

Educational Foundations and Specializations 

The program collected and reviewed student portfolios, and alumni surveys were collected. All secondary 
and special education student teachers completed their portfolios. The faculty will begin long range 
planning in practicum courses so that the portfolio process is not overwhelming during student teaching. 
Faculty in EDFS 201 will include a copy of the philosophy of education in student portfolios. The portfolio 
process will be explained to students in EDFS 201 and student teachers will . be introduced to student 
classrooms prior to beginning student teaching. PRAXIS scores are monitored and any areas which fall 
below 80 are reviewed for possible program changes. The alumni surveys were positive and 
complimentary of the teacher education. Alumni gave suggestions for improving the program with more 
actual classroom experience and more preparation for teaching content in special education programs. 
The undergraduate curriculum was reviewed during 1996-97 and the majority of suggestions for improving 
the teacher education program were incorporated into the revised programs. Program faculty have also 
met with student teacher supervisors, cooperating teachers, and the director of student teaching and 
certification. The program has implemented a plan for requiring student teachers to visit the cooperating 
teacher's classroom prior to the beginning of student teaching. 

German 

The program conducted exit interviews with graduating students to assess writing, speaking, and listening 
comprehension. The program serves a wide range of students from the true beginner to the native or 
near-native speaker. Striking a balance is an ongoing challenge in the upper-level courses. The program 
believes it is important for students to have some time abroad if they are to develop fluency. Students 
have demonstrated considerable progress between their first 300-level course and their final semester. 

The Spanish and Italian, Physics, Political Science, Chemistry, and Philosophy Departments are on 
schedule to submit Assessment Reports. 

External Program Evaluation 
The South Carolina Commission on Higher Education Program Evaluation has become another important 
component in the College of Charleston Assessment Program. In 1996-97, the Biology undergraduate and 
Marine Biology graduate programs prepared self-studies as a part of program evaluation. The results of 
the self-studies are summarized below. Recently, the College of Charleston was notified by draft letter 
from the South Carolina Commission on Higher Education that the Art, History, Music, Studio Art, Theatre, 
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Chemistry, Geology, and Physics programs, programs that underwent external self-study in 1995-96, 
have received excellent ratings. 

The principle findings from the Biology and Marine Biology Graduate program reports may be summarized 
as follows: 

Biology 

The department has grown significantly in the last five years. While class size is larger than the 
department would like, the addition of new faculty positions has allowed the department to maintain class 
sizes under other state institutions. In addition, departmental assessment results from annual alumni and 
student surveys show that students are pleased with the education they receive while at the College of 
Charleston and that the department attracts students because of the reputation the department has for 
teaching effectiveness at the introductory and advanced undergraduate levels, faculty commitment of 
advising, a strong core curriculum which provides students the requisite foundation in the biological 
sciences, and faculty performance in securing grants and their other scholarly activities. The Department 
does see the need for additional space for teaching and undergraduate research and the department 
would like for class size to be smaller than the current ratios. 

Marine Biology 

In 1992, the Marine Biology Graduate Program underwent significant curriculum reform. The program had 
17 students enrolled in 1991 and by 1996-97, the program had 60 matriculated students. While student 
enrollment has grown, the program competitiveness has increased with an admissions rate of 12%. The 
overall support for graduate students has increased due, in part, to the increase in graduate faculty with 
extramural grant and contract funding. The majority of students find employment in the field or enter PhD 
programs, usually within 6 months of graduation. Many work in NOAA laboratories, a state laboratory, or 
another agency. The program uses exit interviews and alumni interview to identify areas for program 
improvements and changes. Exit interviews have taken place for the last three years and 1 00% of 
students are satisfied or very satisfied with their course of studies. The cooperative nature of the program, 
the advisement and support of faculty, and the level of funding available for graduate student 
assistantships, research expenses, and student travel are the three greatest strengths noted in the 
graduate exit interviews. 

3. PERFORMANCE OF PROFESSIONAL PROGRAM GRADUATES ON LICENSING AND 
CERTIFICATION EXAMS 

During 1996-97 (June 1996 to May 1997), College of Charleston graduates took a total of 454 sections of 
the National Teachers Exam (NTE). College of Charleston students passed 415 of these sections for a 
pass rate of 91.4%. Of the 182 College of Charleston students taking the Professional Knowledge 
Examination (PKE) component of the NTE, only one student did not pass for a phenomenal pass rate of 
99.5%. On the Specialty Area Examination component, 272 of the 312 students passed this section of the 
exam for a rate of 86.0%. Additionally, 197 of the 258 students taking the Education Entrance 
Examination passed for a pass rate of 76.4%. 

The pass rates of College of Charleston graduates on the NTE remain exceptional and are virtually 
identical to last year's scores. These consistently high marks are a tribute to the quality of instruction, 
guidance and mentoring provided by our outstanding faculty to an exceptional group of College of 
Charleston men and women. 

REPORTS OF PROGRAM CHANGES THAT HAVE OCCURRED AS A RESULT OF 
EXTERNAL PROGRAM EVALUATIONS 

There have been no program changes in 1997 due to external program evaluations. 
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5. ACADEMIC ADVISING 

This component was last submitted to the Commission on Higher Education in July 1995. Based on the 
institution's schedule of reporting, a report for this component will next be submitted to the Commission in 
July 1998. 

ENTRY-LEVEL SKILLS AND DEVELOPMENTAL EDUCATION 

The College of Charleston has actively sought to decrease, where appropriate, the number of students 
enrolled in its developmental courses. This effort has been successful and the College of Charleston has 
reduced the first-time, full-time freshmen who are enrolled in one or more developmental courses. The 
College reduced its enrollment in the Basic Mathematics course (Math 099}, without sacrificing the 
success of the students in the process. Ninety-five percent of the total student enrollment in the English 
090 and Math 099 courses successfully completed these courses, and all subsequently successfully 
completed the corresponding entry-level course by the end Spring 1997. 

7. SUCCESS OF ENTERING STUDENTS IN MEETING COLLEGE OR UNIVERSITY 
ADMISSIONS STANDARDS 

Percentage of New Freshmen Who Met All Prerequisites for College Admission 
1994 1995 1996 

All Freshmen 98.7 99 99 
S. C. Residents 99.3 99.1 99.3 
Non-Residents 97.8 98.9 98.8 

ACHIEVEMENT OF STUDENTS TRANSFERRING FROM TWO TO FOUR YEAR 
INSTITUTIONS 

This component is not applicable to our institution type. 

9. ANALYSES OF UNDERGRADUATE RETENTION AND ATTRITION 

As a result of its ongoing focus on the retention and graduation of its students, the College of Charleston 
continues to experience general improvement in its retention and graduation rates. The six-year 
graduation rate increased to 56.4% this year, up from 53.3% in 1995. It is also noteworthy that only five 
years ago the six-year graduation rate at the College was less than 40%. 

Retention at the College remains stable. The retention of first time, full-time freshmen remains stable at 
79.6% in 1996. In 1996, retention of first time transfers was 75. 7%, (up slightly from 75.4% in 1995). The 
retention of first-time, full-time black freshmen was even better, with 82.0% of this cohort returning for their 
second year at the College. It therefore appears that the academic support services available for all 
freshmen are making a difference in the College's ability to retain and, ultimately, graduate its students. 

In an effort to establish a benchmark for its graduation and retention rates, and to provide a context for the 
College's rates, the College participated in the 1996 Retention study conducted by AASCU. The College's 
53.3% six year graduation rate significantly exceeds the 42.3% rate of its peer group (public, medium
sized urban institutions). In fact, in every applicable category of student, the College's graduation rate 
exceeds the rate of its AASCU peer group. 

The College will continue to closely monitor the ability of its students to progress through the institution in 
good academic standing and to graduate in a timely fashion . Based upon the improvements noted above, 
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the academic support services and programs that are designed to improve student retention and 
graduation appear to be working. 

MINORITY STUDENT AND FACULTY ACCESS AND EQUITY 

Fall Semester 

1992 
1993 
1994 
1995 
1996 

Ratio of Black Full-Time (F.T.) Faculty 
to Total Full-Time Faculty 

Total F.T. Black F.T. Faculty 
Faculty Number 

283 10 
287 12 
437 14 
347 13 
368 14 

11. ACADEMIC PERFORMANCE OF STUDENT ATHLETES 

Black F.T. Faculty 
Percent 

3.5 
4.2 
3.2 
3.7 
3.8 

Student-athletes at the College of Charleston compare favorably with the rest of the comparable student 
cohort. In fact, the College's student-athletes continue to outperform the general student body, as 
evidenced by both comparative grade po!nt average figures and graduation rates. 

The cumulative GPA of the student-athletes at the College of Charleston is 2.73, as compared to a 2.66 
GPA for comparable students in the general student body. Forty-six percent (46%) of the student-athletes 
at the College of Charleston had either a 3.0 GPA for the spring semester 1997 or a cumulative GPA of 
3.0. 

Twelve of the College's teams and 57% of the student-athletes had GPAs higher than the school's 
average current GPA of 2.71 . Nine teams improved their GPAs over Fall'96 and 14 student-athletes 
achieved a 4.0 for Spring '97. 

There are several key factors that contribute to the success of the student-athlete at the College of 
Charleston. First, and probably foremost, is the fact that the College of Charleston uses the same 
admissions' standards for its student-athletes that it employs for all other students. Additionally, the 
College of Charleston does not admit Proposition 48 non-qualifiers. The result is that the College enrolls 
student-athletes who mirror"the rest of the student body. 

Once enrolled at the College of Charleston, student athletes are actively encouraged to use the academic 
support services available to all students. These services include the College Skills Lab, tutoring services, 
and the Learning Resource Center. 

Next, the College employs an Academic Monitoring System that effectively identifies those student
athletes who are having problems in the classroom. Each team also conducts its own study halls, which 
has likewise proven effective in improving the academic performance of the student-athlete. 

Finally, during 1996-97, the College added Team Academic Advisors. The primary function of these 
advisors is to oversee the advising process for the student-athletes and to monitor the academic progress 
of these student-athletes. These advisors can then ensure that the student-athlete is taking the 
appropriate steps to remain in good academic standing and is making satisfactory progress toward 
graduation. 
The success of these efforts is best reflected in the comparative graduation rate of the student-athletes. 
Using the seven-year graduation rate employed by the NCAA, the student-athletes at the College of 
Charleston graduate at an outstanding rate of 83%. This rate far exceeds the 56% graduation rate of the 
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College's general student body and demonstrates conclusively the ability of the student-athlete at the 
College of Charleston to excel not only as an athlete, but, more importantly, as a student. 

PROCEDURES FOR STUDENT DEVELOPMENT 

This component was last submitted to the Commission on Higher Education in July 1996. Based on the 
institution's schedule of reporting, a report for this component will be submitted next to the Commission in 

July 1999. 

13. LIBRARY RESOURCES AND SERVICE 

This component was last submitted to the Commission on Higher Education in July 1996. Based on the . 
institution's schedule of reporting, a report for this component will be submitted next to the Commission in 

July 1999. 

14. ADMINISTRATIVE AND FINANCIAL PROCESSES AND PERFORMANCE 

All administrative offices are now engaged in the preparation of Annual Assessment Plans and, every 
three years, the generation of Annual Assessment Reports, addressing Assessment Results, and Use of 
Findings for departmental improvement. These reports on the Administrative and Financial Processes are 

then reported out on a scheduled basis. This year, Assessment Reports are included for Academic 
Affairs, Advancement Services, Alumni Services, Avery Research Center, Career Services, College 

Relations, Enrollment Management Division, Graduate Studies, Greek Life, Registrar's Office, 
Undergraduate Studies, and Upward Bound. Copies of these reports may be found in the Full Institutional 

Effectiveness Report. Highlights of several of these assessment reports are included below. 

The Office of Academic Affairs conducted a comprehensive salary study for . College of Charleston faculty, 
including entering salaries, current salaries, and comparable institution salaries. Academic affairs has 

used the data from the salary study in hiring and in annual salary considerations for the most recent fiscal 
years. Academic Affairs has also developed a separate budget to address specific salary and equities 
identified in this salary study. Lastly, Academic Affairs has used this data as a base for discussion with 

the appropriate faculty committees, as the College plans for future faculty needs. 

The College's Avery Research Center established as one of its primary outcomes and objectives "to 
develop and maintain a comprehensive archival collection on nineteenth and twentieth century lowcountry. 
African-American history and culture." This initiative was an overwhelming success, as the Avery Center 

was able to acquire multiple collections, including the Judge Harold Stevens Collection, the Fredericka 
Daley Collection, and the Harleston Funeral Home ledgers and records. Additionally, in conjunction from 
the State Department of Archives and History, the Center was able to begin and substantially complete 

the processing of its largest collection, the DeCosta Collection. The Avery Center's success in acquiring 
new collections in 1996-97 is an indication that the public in and outside of the Charleston community is 

developing a new trust in the Center's ability to preserve records and documents. In addition, the Center's 
efforts are becoming regionally and nationally recognized; one of its new collections was donated from an 
individual in New York, and another was from New Mexico. Another indication of the public confidence in 
the Center is that a very valuable, new collection of artifacts on slavery has been offered for a two-year 

loan. The Center staff will continue their efforts to publicize its special mission with a variety of individuals 
in the community and on the Internet. 

In an effort to provide the best means for students to update their own records by use of on-line access to 
current student data and additionally to provide students with the ability to register or perform course 

change transactions, the Registrar's Office created an electronic online registration and records' access 
process. As a result of this new electronic process, 75% of the 91 ,000 registration transactions in Spring 

1997 used the online registration terminals. Based upon this dramatic use of the new process, the 
Registrar's Office has adjusted registration tables to avoid large numbers of students from attempting to 
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register at once which in turn has avoided system down-time. Additionally, this adjustment of registration 
tables has resulted in fewer registration problems being referred to the Registrar's Office, which has 

allowed staff members to concentrate on their core duties. Based upon student feedback from the spring, 
the Registrar's Office will be training its staff in terminal and telephone operation to aid students in 

transition to self-enrollment and records access. The Registrar's Office reviews these procedures at the 
beginning of every registration, and now as new procedures and operations are developed, staff members 

are trained in weekly staff meetings. 

15. FACILITIES 

This component was last submitted to the Commission on Higher Education in July 1996. Based on the 
institution's schedule of reporting, a report for this component will be submitted next to the Commission in 

July 1999. 

16. Public Service_ 

This component was last submitted to the Commission on Higher Education in July 1995. Based on the 
institution's schedule of reporting, a report for this component will be submitted next to the Commission on 

Higher Education in July 1998. 

17. RESEARCH 

This component was last submitted to the Commission on Higher Education in July 1995. Based on the 
institution's schedule of reporting, a report for this component will be submitted next to the Commission on 

Higher Education in July 1998. 
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